Pattern of alumni giving of two independent New England schools by Doty, James Jackson
Boston University
OpenBU http://open.bu.edu
Theses & Dissertations Dissertations and Theses (pre-1964)
1961
Pattern of alumni giving of two
independent New England schools
Doty, James Jackson
Boston University
https://hdl.handle.net/2144/25777
Boston University
Boston University 
School of Public Relations and Communications 
Thesis 
PATTERNS OF ALUMNI GIVING OF TWO 
INDEPENDENT NEW ENGLAND SCHOOLS 
by 
James Jackson Doty 
(A. B., Harvard University, 1959) 
Submitted in partial fulfillment of the 
requirements for the degree of 
Master of Science 
August 1961 
TABLE OF CONTENTS 
CHAPTER PAGE 
I. INTRODUCTION- Purpose of the Study . 
History of the Private School and Its Evolution 
to United States • ..••.. .• •.... . •. 
II. PROCEDURES OF THE SURVEY- An Explanation of the 
1 
2 
Methods Utilized in Gathering Material . • . . . . . . • . . 11 
III. A B RIEF HISTORY OF THE NOBLE AND GREENOUGH/ 
BROWNE & NIC HOLS SCHOOL. The Present Fund 
Raising Programs Reviewed • • • • . • . • . . . • . . • 15 
IV. QUESTIONNAIRE EVALUATION AND TABULATION -
Browne & Nichols/Noble and Greenough Respondents 
Considered . ................... . 22 
V. E VAL UATION AND TABULATION OF ANNUAL, 
REGULAR, AND NON-GIVERS - Browne & Nichols and 
Noble and Greenough/Volkmann Alumni Examined . . . • • 4 7 
VI. COMPARISON OF BOARDER AND DAY STUDENT 
ALUMNI - Noble and Greenough/Volkmann Respondents 
Considered . ..................... . 
VII. INTERVIEW ANALYSIS- Interviews with Noble and 
Greenough/Browne & Nichols Alumni • • ••••.• 
VIII. CONCLUSIONS 
Browne & Nichols and Noble and Greenough/Volkmann 
71 
90 
Respondents . . . . . . . . . . . . . . . . . . . . . . 99 
The Annual, R egular, and Non-Givers of Browne & 
Nichols and Noble and Greenough/Volkmann Schools 102 
Boarder and Day Student Alumni of Noble and 
Greenough/Volkmann School . • . • . . . . • . • . • 107 
Causal Elements Affecting Givers and Non-Givers 109 
Problems of the Independent School 115 
IX. RECOMMENDATIONS .... • . . ... 123 
II 
II 
11 
iii 
CHAPTER PAGE 
X. BIBLIOGRAPHY 129 
XI. APPENDICES 
A. Questionnaire: Responses to Questions Tabulated . 133 
B. Respondents Sampled: Number of Respondent s by 
Class Sent the Questionnaire . . . . . . . . . . . . . 145 
C. Interview Data: The Demographic Data of 
Interviewees 147 
D. Samples of Covering Letters and Questionnaires 149 
APPROVED: 
FIRST READER: 
SECOND READER: 
/J 
. ~l. !. 7-/){ ....... . . 
Carol L. Hills, Assistant Professor of Public 
Relations, SPRC, Boston University 
. . . . . . . . . . . . . . . . . . . . . . . . . . 
Otto L e rbinger, Associate Profe ssor of Public 
Relations, SPRC, Boston University 
iv 
v 
ACKNOWLEDGMENTS 
Many have contributed an unlimited amount of time and effort towar p 
the collection of data and writing of this Thesis. My sincere gratitude 
is extended to those who lent a helping hand over the small but important 
items which harrass an author and to the following who were instrumental! 
in the many steps of this compiled work. 
To Carol L. Hills, Assistant Professor of Public Relations, who 
assisted me through all the stages of this Thesis in the role of Thesis 
advisor. Her experience in this field and her unselfish sacrifice of time 
has been invaluable. 
To Otto Lerbinger, Associate Professor of Public Relations, who 
has assisted me as Program advisor and who has been willing to offer 
constructive criticism and valuable suggestions as the second reader of 
this Thesis. 
To Dr. Helen Thomas, who as a friend has offered much of her 
precious time throughout my academic career in an advisory role. 
To Edward J. Robinson, Associate Profes sor of Public Relations, 
who assisted me with constructing two mail questionnaires and a covering 
letter. 
To Francis E. Barcus, Associate Professor of Communications, 
who demonstrated the use of modern methods of data tabulation to me. 
To Richard T. Flood, Assistant Headmaster of Noble and Greenough 
School, who as a pillar of the Independent School System and an educator 
has helped me with many projects including this Thesis. 
+ 
To John H. C . Sindall, Director of Alumni Affairs of Browne & 
Nichols School, who answered many questions and contributed many 
hours of his time explaining certain facts about Browne & Nichols. 
II To Peter Benton, Roger M. Thomas, Dr. Francis Parkman, 
Mrs. Augustus F. Doty, and other supporters of the Independent School 
System who donated their time or assistance to this study. 
vi 
CHAPTER I 
INTRODUCTION 
Purpose of the Survey 
The main purpose of this study is: To determine the policy and 
practices w hich influence the giving potential of alumni of independent 
schools. In order to evaluate this correctly, four other subsequent 
problems must be resolved. 
1) To determine the relationship between the student participation 
in extracurricular activity and the contribution given when the status of 
alumnus is attained. 
2) To determine if success or failure after school influences the 
attitude of the alumnus toward the school. 
3) To determine the extend to which colleges are drawing off funds 
that might go to independent schools. 
4) To determine the acceptance or rejection of a fund raising pro-
gram, w ith reference not only to the procedure used but also to the 
promotional efforts employed. 
11 My chief motivation for performing this study arose from knowledge 
of the statistical fact that 68. 2 per cent of the alumni of independent 
schools fail to donate to the annual fund drive. 1 The author hopes that 
the results of this survey w ill show reasons to the reader why this large 
percentage exists. If the type of appe al proves to be detrimental, if the 
educational program of the school appears inferior, or if the school's 
image is lower in status than that of other schools, then possibly certain 
recommendations can be made for the general betterment of the 
1 American Alumni C ouncil, Annual Giving And Alumni Support/1959 -
1960 "(Washington: 1960), p. 62. 
1 
institution. In the opinion of the author, there is very little uncertainty 
that a portion of the non-giving alumni can be solicited by some new 
approach and by the institution of salient innovations in the alumni pro-
gram. 
Before the raw data resulting from the survey of the Noble and 
Greenough/Volkmann and Browne & Nichols respondents is considered, 
a brief history of the independent school will be presented, followed by 
the procedures used in the survey, and then a brief history of the schools 
surveyed. 
lllSTORY OF THE PRIVATE SCHOOL AND ITS 
EVOLUTION TO UNITED STATES 
Old Athenian Education 
The private school was not originated at any definite period in 
history, nor can we credit any single man as the innovator of this system 
of education. More is known about the ancient Greece School system thah 
of those that preceded it. The old Athenian education (confined to the 
education of boys} prevailed at the close of Persian Wars (479 B. C.}. 
The teaching itself was by a memorization process. Concerning the 
status of the teacher, it has been substantiated: "The teachers were 
private and derived their livelihood from fees. The se naturally varied 
much with the kind of teacher and the wealth of the parent, much as 
private lessons in music or dancing do to-day." 
1 
The schools were open from dawn to dark. There were no school 
1cubberley, Ellwood P., The History of Education. (Cambridge: 
Houghton Mifflin~.Go., L92-0) p. 24. 
2 
vacations save for ninety yearly festival and State holidays. Teaching 
aids of the present day such as blackboards, pencils , paper, and desks 
were lacking. The teacher himself often occupied a low social position. 
Training of the Ephebos 
The system of instruction was set up as follow s: at the age of six-
teen the boy passed from the supervision of a family pedagogue to the 
supervision of the State. State supervision was carried out jointly with 
the father. At the age of eighteen the State took over completely. The 
boy of eighteen became an 11 Ephebos 11 with two years ahead of him before 
he attained citizenship. 1 Socrates (469-399 B. C.} started a school for 
2 the Ephebes. The training was based on the content, form, and practical 
use of the Greek language. This type of education called the "School of 
the Sophists 11 resembled our secondary education. 
Contributions of Isocrates 
ll The Sophists made pupils commit to memory first speeches , then 
dialogues. This system was scorned by another famous e ducator, 
Isocrates. Isocrates (436-338 B. C.) in contrast to the Sophists laid 
great stress on having the work done by his pupils themselves. 3 He be-
lieved that the real essence of education consisted in developing the 
learner's own faculty through his own efforts. Accordingly, Isocrates 
has been credited with organizing instruction for the first time in the 
1 Cubberley, Ellwood P., The History of Education. (Cambridge: 
Houghton Mifflin Co., 1920), p. 34. 
2
Ibid.' 43. 
3R. C. Jebb, The Attic Orators (London: MacMillan and Co., 1893), 
2.· 44. 
3 
Western world, into a well graded sequence of studies, with definite aims 
of work.
1 
This kind of education was intended to turn youths from the 
individualism of the Sophists of that day to the general truths that meas-
ure the life of a good man. 
School of Isocrates 
The School of Isocrates catered largely to Athenian pupils from 
392-378 B. C. It was from 376-351 B. C. that the School reached fame and 
prosperity. 2 Pupils from all parts of Greece attended. Only those from 
outside the Athenian State were charged a fee. The work of Isocrates 
was carried on after his death by various Rhetorical Schools. 
Isocrates has been called the father of the secondary school system. 
There is little doubt that he assisted in shaping an educational system, 
but I do not think that he should be labeled the "founder of the private 
school system 11 because so little is known about educational systems that 
preceded the Greek system. 
Plato and Socratic Influence 
Plato (429-348 B. C.) followed the teachings of Socrates. He stated 
m referring to his pupils, "If he comes to me he will learn that which he 
comes to learn. 113 His Academy was founded in 386 B. C. The physical 
plant included a library, a chapel, and lecture rooms. The subjects 
offered were philosophy, mathematics, and science. Women were per-
mitted to attend. The A cademy offered education with more elements of 
1 Cubberley, p. 43. 
2 Jebb, p. 10. 
3 Cubberley, p. 43. 
4 
speculation than did the School of Socrates. I By 350 B. C. Greek edu-
cation was divided into primary education (7-I3 years} and secondary 
education (13-I6 years}. Higher education commenc ed after a boy was 
2 
sixteen years of age. After Plato's death other schools sprung up: 
' Lyceum 335 B. C.; School of Epicurus 306 B. C.; and the School of Stoics 
308 B. C. 
These leaders of the Greek and Athenian educational systems in-
fluenced our educational systems at all levels. Certainly, the private 
secondary school system was influenced; but it would be erroneous to 
attribute the founding of our private secondary school system to any one 
Athenian educator. 
Private School in the United States 
Ill 3 I The private school in the United States was copied from the Englisli 
system. The Greek influence, after the Renaissance, was paramount in 
the English system. All of the European countries had adopted some II 
form of independent education. What is of importance is not so m u ch thl 
genealogy of the independent school, but the reasons why it was estab-
lished in the United States. There were three original characteristics t at 
motivated Harrow, Eton, and similar ("public 11 } schools in England.4 
(I} Classes were to be small so that the student might receive 
individual attention. 
In Plato". American Cyclopaedia, (New York: D. Appleton and Companf , 
1864}, p. 384. 
2 Cubberley, p. 42. 
3
"private school": the term has been replaced by the term "independent 
school" and will hereafter be used in this thesis. 
4John P. Jones and Company, Inc., A Survey, Analysis , and Plan for the 
B-rowne. & Nichols School, LReport to the Brow_ne & Nichols School 
(N.Y.: April 1958), p . 1. 
5 
(2) The academic curriculum was geared to college requirements. 
(3) The student would be in a constant environment consisting of 
those who are above average intelligence and who have evolved 
from the same social background. 
For these reasons, the ("public") independent school became a part of 
the British educational system. These same requirements influenced the 
founders of the independent schools in the United States. For example , 
Franklin's Academy (1751), which was chartered in Pennsylvania in 
1 1753, was copied from the English system. Other schools sprung up; 
the first independent school in New England was Andover Academy (1778) . 
After founding Andover, John Philips established Exeter in 1781. 
Additional Justification of Independent Schools in United States 
Another reason for the establishment of independent schools (while 
public schools swelled in numbers ) was that the course material could 
be selected by the school authority itself, not by a school board which 
had to vote on an academic program for all pupils no matter what their 
basic capability. 2 Under these conditions, the bright student can experi., 
ence advanced studies before he enters college, while the less talented 
has a chance to boost himself up through additional attention and tutoring 
so that he also may qualify for college. 
Modern Trends in the Independent School 
Today, the independent school offers a curriculum that not only 
encompasses these four original characteristics but also includes s everal 
1
"Academy," Encyclopaedia Britannica, 9th ed., Vol. XIII. 
2
n Private Schools- Pro and Con," Changing Times, (February 1957), 
p. 35. 
6 
additional features. A program which prepares a boy for advanced 
standing in college has been instituted. Several college courses , such 
as Anthropology, Russian, and advanced Mathematics have been offered 
to the independent school pupil. Excellent athletic programs and vast 
extracurricular activities have long since been added to supplement the 
independent school education. Many public high schools not only can not 
afford to offer similar opportunities but also have numerous restrictions 
preventing them from instituting such progressive measures. However, 
the price of independent education is high; rising costs have imperiled 
this system. 
Fund Raising Necessary 
11 The independent school has realized that if the same standard of 
education is to be maintained a fund raising program is necessary. Ac-
cordingly, many schools have organized a class secretary system, or 
frequent capital fund drives, or some other means of obtaining the neces-
sary donations to secure their continuance. Frederic A. Scott of Andovd r 
1 Academy stated four generalities which pertain to the cost factor. 
(I} All schools need money. 
(2} The day of the sole benefactor has not gone yet but is going. 
(3} Every independent school can look for rougher seas ahead. 
(4) If each school does not ask for its legitimate share of the donor's 
dollar, someone else will - and will get it . 
There is no question that an increased supply of funds is needed by 
many independent schools; it is hard to see where this money will come 
1National Council of Independent Schools, Annual Giving Programs in 
Inciepen_dent Schools.- (-Boston; L9~l., p. 6~ 
7 
---
l 
from. Many sources have been recommended: foundations, corporations, 
the federal government, the state governments, parents, friends, sur- 11 
rounding communities, colleges, and alumni. The statistics of the Anle:11i-
can Alumni Council show that a vast number of alumni do not contribute 
to their own schools (68. 2 per cent fail to donate). 1 If the alumni will no 
I 
offer support why should the more distant sources be expected to con-
tribute ? 
Alumni Support 
Clearly, the alumni have reasons for giving or not giving, it may be 
due to the rund raising approach, the education received, the success of 
the alumni in their vocation, the relationships formed among fellow stu-
dents or with the faculty, the change of marital status of graduates, or 
the change in the policies of the school. It becomes manifest that the only 
way to find out what factors influence alumni is to ask them. 
Mr. John M. Kemper , Headmaster of Phillips Academy, Andover, 
said that alumni support is needed in four areas: funds, students, ideas, 
and trustees. In referring to the alumni of independent schools he stated, 
"It seems to me reasonable to call upon the alumni for financial support, 
in terms of both annual and special giving. Education has to be paid for 
whether by the parent while the student is in school or by the student I 
himself after he becomes an alumnus. Despite the talk going around the l e 
days about charging the full costs and setting up super loan funds, I 
think it's still mostly talk. Until it becomes an actuality, I think the 
alumnus is - or should be .. willing to contribute to his old school. If he 
1 American Alumni C ouncil, Annual Giving And Alumni Support/1959-
l960 (Washington.:_ 1960),_ p. 62. 
8 
does, he will be doing two things. He will be paying up the balance of 
what it cost to educate him over the amount that was paid. He will also 
be assuming responsibility for keeping his school going as one of the 
country's independent institutions." 1 
The question then becomes if we have need of alumni support what 
are the basic ingredients that are essential to fund raising. Mr. Walter 
B. Levering, Trustee of The Hill School, pointed out five factors. 2 
(1} A strong and vital headmaster. 
(2} A willing board of trustees. 
(3} A happy and alert student body. 
(4} Real financial needs. 
(5} An alumni body that would be willing, at least, to hear the story 
of the school and become concerned about its present position 
and its future in the vitally important field of secondary education. 
Purpose of the Study 
In the following pages the main purpose of the study is explored: To 
determine the policy and practices that influence the giving potential of 
alumni of independent schools. Thus, only one of the above factors will 
be investigated - the alumni. The alumni provide more important things 
than finances. Ideas, recruiting and interviewing candidates for admis-
sions, interpreting the policies and problems of the school, and visiting 
the school itself. All these other attributes have been classified under 
moral support in the chapters to follow. To understand the independent 
school problem more research has to be done. Mr. Robert P. Anderson, 
1 American Alumni Council, Fund Raising for Independent Secondary 
Schools (Prepared by the National Council for Independent School Aid, 
Boston: 1958}, p. 3. 
2 A.rne.rican Alumni Council. F und Raising for Independent Secondary 
Schools , p. 7. 
9 
~ 
I 
I 
I 
Executive Director of the Council for Independent School Aid, commente .1 
"Last fall NCIS, as it does periodically, surveyed approximately 
460 member schools concerning their philanthropic support. Here 
again statistical information was provided by about half the list. 
Nevertheless, a great deal more needs to be learned about all of 
the independent schools (there are more than 1, 000 of them) about 
their educational programs, the measure of financial support which 
they are receiving and the needs for which they require additional 
funds. To meet the need for this information the directors of CISA I 
are studying the advisability of setting up a pilot study of independent 
secondary education in this country." 
1 . Al . c .1 Amer1can umn1 ounc1 • 
Schools. (Prepared by the 
1958). p. 424 
Fund Raising for Independent Secondary 
Council for Independent School Aid, Boston: 
10 
CHAPTER II 
Procedures of the Survey - An Explanation of the 
Methods Utilized in Gathering Material 
The information utilized as the basis of this thesis came from three 
sources : 1) statistical tables, periodicals, and books; 2) questionnaires; 
and 3) interviews. !I 
There are very few papers or books that pertain directly to the fund 
raising problems of the independent school. Fortunate ly, the American 
Alumni Council and the National Council Of Independent Schools publish 
annual statistics about independent schools. The Council For Independent 
School Aid has published reports of conferences concerning the independbnt 
school. These data proved to be very useful not only in the a nalysis of 
the problem of alumni support but also in the creation of questionnaire 
and interview questions. 
The main source of information came from a questionnaire that was 
sent out to 330 alumni of Noble and Greenough School, Volkmann School, 
and Browne & Nichols School. The sample was taken from the alumni 
of the classes 1905-1960, inclusive. (The sample from the Volkmann 
School was taken from alumni of the classes 1905-1917, inclusive. Volk-
mann combined with Noble and Greenough in 1917.) A table of random 
numbers was used to select 165 recipients of the questionnaire from eac~ 
school (Noble and Greenough/Volkmann and Browne & Nichols.) Once 
the names were selected, each outgoing envelope was filled with a 
covering letter, a questionnaire, and a return stamped envelope. The 
covering letter explained the purpose of the questionnaire, that is, the 
11 
primary purpose - the reason for this undertaking. It was mentioned 
that this project was intended to serve as partial fulfillment of the re-
quirements of my graduate program. No mention was made of the fact 
that this was a study of the patterns of giving of alumni of independent 
schools. The secondary purpose, which was to find out information that 
might influence alumni contributions, was omitted. 
The questionnaire contained fourteen questions addressed to the 
alumni of both schools. Six questions asking for demographic data were 
also included; one extra question was asked of the Noble and Greenough 
alumni. This last question inquired whether or not the respondent had 
ever boarded at the school. Browne & Nichols School offers no boarding 
facilities, hence the question was omitted from the questionnaires sent 
to its alumni. Identification of respondents was not sought in the demo-
graphic section. It was decided that alumni w ould express their feelings 
more freely if they were assured of anonymity. The return envelope was 
addressed to Mr. James J. Doty, Boston University School of Public 
Relations and Communication Arts, 640 Commonwealth Avenue, Boston 15, 
Massachusetts. The reason for addressing the return envelope to Bosto1 
University, instead of to the respective schools was to show the respondent 
that 1) the questionnaire was not an official function of the two schools; 
and 2) this project was being conducted as a research project with the 
effort of many well-trained personnel behind it. 
Since both schools are at the present time involved in capital fund 
drives, the author felt that a reminder sent to those who did not answer 
might be considered one more piece of literature from the school. It 
was felt that any source of irritation such as a "follow-up" mailing 
12 
should be omitted. The lack of a follow-up letter did not impair the 
study, for enough questionnaires were returned to make the analysis 
possible. 
The termination date for the return of the questionnaires w as May 20, 
1961. This allowed thirty-five days to the respondents for answering. 
Coding of the questionnaires was performed and transferred to 
MacBee cards. Percentages were computed in order to make compari-
sons between the responses of the schools. The only known source of 
bias was the mention of the Noble and Greenough School after my signa-
ture (I am an alumnus of this school} on the covering letter (see Appen-
dix D). All of the questionnaires were sent out at the same time, and 
the author did not visit either school until after the termination date. 
II Although there was no mention of it in the covering letter or in the 
questionnaire, this survey was orientated toward an analysis of fund-
raising. The entire emphasis of this study was to ascertain character-
istics that affect alumni contributions. 
After the questionnaires were tabulated, personal interviews were 
taken from alumni. Eighteen Noble and Greenough alumni were inter-
viewed. Sixteen of them are annual givers and all are local residents. 
(See Appendix C for the demographic data from the interviews . ) Fifteen 
Browne & Nichols alumni w ere interviewed; fourteen had contributed to 
school funds and all were local residents. 
Ten questions were asked to supplement the questionnaire. The 
respondents were chosen on a judgment basis; the criteria were that the 
had shown some financial or other (moral) interest in the school, and II 
I 
that they lived in the local area. A span of ages was sought. The alum~i 
l 
I 
from Classes 1905-1960 were eligible. Since the interviews were con .. ' 
ducted with some bia s , the author felt that the information obtained 
should be used mainly as a supplement to questionnaire interpretation. 
(Since interviewed alumni were not chosen at random, their responses 
have been omitted from the Appendix.) Names were not recorded, and 
answers to the same demographic questions on the questionnaire were 
again sought to check on the bias of respondents due to their personal 
situation. 
14 
II 
CHAPTER III 
A Brief History of the Noble and Greenough/Browne & Nichols Schools 
The Present Fund-Raising Programs Reviewed 
History of Noble and Greenough School/Volkmann School 
The Noble School was founded in the year 1866 by George Washington 
Copp Noble. The school was situated at 2-} Pemberton Square , in Bostor· 
In 1867, the school was moved to 40 Winter Place, and then, in 1884, to 
174 Tremont Street. The final move of the Noble School was to 44 West 
1 Cedar Street, in 1889. 
In 1892 , Mr. James Jay Greenough went into partnership with 
Mr. Noble. The school became the Noble and Greenough School and 
moved to 97 Beacon Street. In 1901, the Noble and Greenough School 
moved to 100 Beacon Street. In 1913, Mr. James J. Greenough died. 
Mr. Noble was then seventy ... six years of age. 
II Due to World War I the Volkmann School, a principal rival , com-
bined with Noble and Greenough School, in 1917. Two years later, 
Mr. Noble died, and Mr. Charles Wiggins II was appointed headmaster. 
In 1920, the school acquired the Nickerson estate in Dedham, Mas-
sachusetts and, in 1922, the Noble and Greenough School moved to 
Dedham. The school became a country day school (with boarding facili .. 
ties) and at present has a usual enrollment of 180 boys. 
The Nickerson Castle and other small houses on the property pro .. 
vide boarding facilities for approximately forty to forty .. five boys. 
Neither the Volkmann School nor the Noble and Greenough School ad-
15 
mitted any boarding pupils when they were located in Boston. 
History of Browne & Nichols School 
The "Fitting and Developing School for Boys 11 was founded by 
Mr. George K. Browne, and was located at 23 Felton Hall, Harvard 
University, Cambridge, Massachusetts in 1883. Mr. Browne was the 
proctor of Felton Hall. Mr. Edward Hamilton Nichols joined forces 
with Mr. Browne in the fall of 1883. It was not until 1890, however, 
when the school moved to 11 Appian Way, that the school was named 
Browne & Nichols. 
Two years later, the school moved to the Vaughan House at 8 Garden 
Street, and, in 1894, an exchange of property wa s effectedwith Radcliffe 
College . This exchange led to the building of the 11 old" school at the 
corner of Garden Street and Phillips Place. Before the new building was 
completed, the school occupied quarters for three years (1894-1897) 
behind 8 Garden Street, where a wooden building was erected to accom-
modate the pupils and a staff temporarily. 
In 1897, the school was moved to 20 Garden Street where it remained 
for 50 years. In 1910, Mr. Nichols, who had gone abroad on sabbatical 
leave because of ill health, died in Paris. Mr. Willard Reed became 
co-principal and co-proprietor with Mr. Browne. In the same year, a 
piece of land was bought at Gerry1 s Landing, in Cambridge, for the Field 
House and 11 Nichols Field. 11 
In 1925, more land was purchased adjoining "Nichols Field. 11 It 
was in the year 1931 that the Lower School building was dedicated at 
Gerry 1 s Landing, and Mr. Browne died. Not until 1948, were the Uppelj 
16 
----
---
II 
!I 
17 
and Lower Schools both located at their present location at Gerry's 
I Landing. 
II Browne & Nichols School is strictly a day school. It has never 
offered boarding facilities , largely, because of its original purpose of 
educating boys from the local community. 
Fund Raising Programs 
In considering the present fund-raising programs of both schools, 
it must be kept in m ind that the independent school has had to appeal 
for funds from the alumni in order to meet rising costs. The fund .. 
raising program is important but other factors are important also. 
Alumni organization and communication are very important, but they 
both constitute different areas than fund-raising. Alumni contributions 
can depict if the other two factors are present without having to undertak:e 
separate research. Before the results of the mail questionnaire and II 
interviews are discussed, it is a necessity that the fund-raising programs 
of Noble and Greenough/Browne & Nichols are understood. 
Noble and Greenough Fund 
The "Noble and Greenough Annual F und" appeal was started in 1930. 
It was organized by utilizing a system of class s ecretaries. Each class 
upon graduation has a permanent secretary appointed by the school. Hi9 
duties involve sending letters with return envelopes (addressed to the 
school} to his classmates in March. Letters, which are e ither printed 
by the school or personally composed by the secretaries (in their own 
handwriting} are sent. The latter is recommended by the school. The 
"fall follow-up" is carried out by using either of the two methods, or, in 
some cases, both. Other reminders have been used: postcards, pictures, 
and even tickets to a football game with the "reminder" printed on them. 
This "follow-up" procedure by the secretaries is reinforced by a 
letter from the Headmaster before the Christmas Holiday. This letter 
is aptly called the "Christmas Letter." After the beginning of the new II 
year, the names of those who have contributed are published, by classes, 
in a pamphlet entitled Noble and Greenough Fund Council. A short time 
after this is published, the whole process begins again. 
Structure of The Fund 
II The Executive Committee of the Graduates Association is responsibie 
for the organization of the annual fund. This Association is made up of I 
alumni (some teach at the school) of the school, and works with the 
school. The Fund Committee which is also made up of alumi organizes 
the class secretaries. The school provides letters and envelopes, and 
at certain times of year (Christmas) sends out a direct appeal. Thus, 
the Executive Committee decides the policy, the Fund Committee organ-
izes the class secretaries, and the class secretaries and less frequently, 
the school sends out the appeal material. 
Noble and Greenough Alumni Activities 
It is important to mention the alumni activities that help to create 
interest in this school. These activities not only bring the school and the 
alumni closer together, but also give the alumni an opportunity to ask 
questions and introduce new ideas. 
11 If we follow the Noble and Greenough School year, the first alumni 
I 
function is a picnic dinner before a football and soccer contest in the fall. 
18 
There is a slight charge for the dinner. Before the Christmas recess 
there is a Candlelight Service held at St. Paul's Church, in Dedham, to 
which alumni and friends of the school are invited. 
II In February, the annual Graduates Dinner is held at the Museum of 
Science, in Boston, or some other interesting place, There is a charge 
for the dinner, and no ladies are invited on this occasion. 
To the fall picnic and to "Graduates Day" families and friends are 
invited. "Graduates Day" occurs in May. There is no charge made. 
The Science Fair, athletic events, luncheon, and tea are included in the 
program. One month later, graduation exercises are held. Many alumn'i 
attend these events, although they are not part of the regular alumni 
program, 
Browne & Nichols Fund 
II Browne & Nichols School has never had a regular annual appeal. 
The fall of 1961 will be the first time that the Class Secretary System has 
been used at this school. In the past, several fund drives have been ma1e. 
The Parents' Drive of 1946 provided for the erection of a new Upper 
School Building at Gerry's Landing, and a subsequent drive provided 
support for the Lower School addition, and a new gymnasium. The 
"Three-Quarter Century Fund" was started in 1958, and a good sum has 
been collected to be put toward a Development Progress. At present, a 
drive for capital funds is in the process of being conducted. 
II The "Three-Quarter Century Fund" has been conducted through a 
combination of pledge cards and agents. A letter was sent out to the 
alumni expressing the needs of the school and enclosing a pledge card 
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(no return envelope addressed to the school was enclosed). Follow-up 
letters went out from class agents . The letters were printed by the 
school: all that the agent had to do was to add a postscript and sign 
them. Although personal letters were not sent -which might have brought 
a higher response - the school obtained contributions from fifteen per 
cent of those solicited. 
A "Boston Fund Drive" was conducted, in the fall of 1960, by utiliz .. 
ing team captains and workers. Each captain was given, or selected, 
five workers who, in turn, were each expected to get in touch with five 
alumni or more. Much trouble arose over change in addresses of the 
alumni, but the fund still raised a considerable sum. No pamphlet has 
been printed showing the number of contributors in each class. 
be instituted with the annual fund program, next fall. 
Structure o£ The F und 
This mat 
The F und Council established the policy of the Three-Quarter Centu y 
Fund. This Council is largely made up o£ alumni and trustees. Most 
o£ the fund raising material was sent out by the school in this phase. 
Phase two required the formation of a Development Council (ten men). 
This group used team "captains 11 and "workers" to actively solicit fellow 1 
alumni in the Boston area last December. Material was sent out by the 
captains and workers. The Development Council is in no way concerned 
with the policy formed by the Fund Council: they are considered as a 
separate bodies which are closely connected with the school. 
Browne & Nichols Alumni Activities 
The alumni activities that help to create an interest in this school 
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provide a complete picture of the whole alumni program. At present, 
however, there is no organized alumni function in the fall but this is now 
being considered. In February, the Alumni Dinner is held. The Bulletin 
announces the program and the speaker sufficiently far in advance. Thelje 
is no charge for this function, and no ladies are invited to this function 
or to "Strawberry Night," which until this year was a traditional meeting 
of alumni on the eve after graduation exercises. "Strawberry Night" was 
replaced this year with a more formal Alumni Day. This was the first 
time that ladies had been invited to a Browne & Nichols Alumni function. 
There was a cost charged for this all day program ("Strawberry Night" 
was always financed by the school}. The day was a success. 
II Other changes are in the planning stages; an annual fund drive is greatly 
needed, and more numerous alumni occasions are being contemplated to 
bring the school and its alumni closer together. 
I 
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CHAPTER IV 
Questionnaire Evaluation and Tabulation 
Browne & Nichols, Noble and Greenough, 
and Volkmann Respondents Considered 
In this chapter, the raw data has been grouped and presented in 
tables. The following tables present the responses of the alumni of 
Browne & Nichols , Noble and Greenough and Volkmann Schools. Although 
the fund-raising procedures of both schools have been explained earlier, 
it is relevant to point out that the two schools should not be compared as 
to the actual alumni support. The absence of an annual fund drive, makes 
it impossible to actually compare the alumni support. Comp arison does 
show the differences caused by good alumni organization and an annual 
appeal. 
The replies from Volkmann alumni have been included as part of the I 
Noble and Greenough responses. Too few Volkmann alumni identified 
their school to make a separate group of responses. The Volkmann 
alumni who did identify their school responded in a fashion that would 
make any independent school happy to have them as alumni. 
This is the first chapter that attempts to evaluate a section of the 
data. In the two following chapters, evaluation of the questionnaire will 
become more specific. It is not recommended that definite conclusions 
be drawn from such a summary view as this chapter presents. 
22 
Question 1: How often do you visit the Noble and Greenough/Browne & 
Nichols School? 
Table 1 
B&N N&G Total 
no. o/o no. a;~ no. o/o 
1. never 18 24. 0 8 8.4 26 15.3 
2. once in 6 months 12 16.0 35 34.7 45 26.5 
or more frequently 
3. yearly 12 16.0 14 14. 7 26 15.3 
4. once every 5 years 14 18. 6 17 17.9 31 18.2 
5. once every 10 years 10 13.3 2 2. 2 12 7. 1 
6. once in over 10 years 3 4 .0 11 11. 6 14 8.2 
7. other .. don't know 6 8.0 10 10.5 16 9.4 
75 99.9 95 Ioo.o T'70" Ioo .o 
0£ the total respondents 27 per cent visit their school once in six 
months or more frequently. This response demonstrates the genuine 
interest of the alumni in the schools. Browne & Nichols had 24 per cent 
who never visit the school and 17 per cent who visit the school once in 
10 yearst or less frequently. In comparisont 8 per cent of the alumni 
surveyed reported that they never visit Noble and Greenough; 14 per cent 
do visit the school once in 10 years or less frequently. The lower per-
centage of those who never visit the Dedham campus is mainly due to the 
well organized alumni program which Browne & Nichols is in the proces J 
of instituting. 
R esidence (Table 18) of the alumni does not apparently affect the 
alumni visiting the school. It is the emphasis of the school's program 
that seems to be the motivating factor. Both schools might try to interest 
those who are infrequent visitors to stop in more often for increased 
alumni communication will strengthen the schools. 
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Question 2: Do you keep in touch with any classmates regularly? 
Table 2 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 44 58.7 34 35. 7 78 45.8 
2. yes, no comment 1 1.3 2 2.2 3 1.8 
3. yes, telephone, mail 6 8. 0 12 12.6 18 10.6 
4. yes, contacts, gatherings, 
activities 24 32.0 47 49.5 71 41.8 
75 Ioo.o 95 100.0 170 100.0 
It is apparent that 46 per cent of the graduates surveyed do not keep 
in touch with classmates. However, 41. 8 per cent do keep in touch 
through face-to-face contacts. The more impersonal types of communica-
tion are used less frequently. 
The alumni of Noble and Greenough appear more gregarious; this 
may be due to the bond established between the members of different 
classes by the alumni organization. In consulting the figures in Table 2, 
it is apparent that the Noble and Greenough alumnus communicates more 
with fellow classmates than does the Browne & Nichols alumnus. 
Browne & Nichols alumni, at the present time, keep less communica-
tion with their classmates. If the class secretary system becomes firmly 
established, one might expect to see the lack of contact diminished and 
the rate of contributions raised. 
Question 3: Have you continued to have any contacts with the Noble and 
Greenough/Browne & Nichols faculty? 
Table 3 
B&N N &G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 55 73.3 53 55.7 1 08 63.6 
2. yes, no comment 0 o.o 3 3.2 3 1.8 
3. yes, friends, parties 18 24.0 36 37.9 54 31.8 
meetings, activities 
4. yes, mail, telephone 2 2.7 3 3.2 5 2.9 
75 100.0 95 100.0 T1IT 100. 1 
In the entire questionnaire no greater display of lack of contact has 
been demonstrated as the 64 per cent appearing in Table 3. The contact 
with both that school and fellow classmates was much more frequent. 
Face ... to-face contact was again mentioned as the most popular type of 
communication. Although Noble and Greenough alumni reported more 
faculty contact, both schools should be concerned over this response. 
The faculty and alumni should have a chance to talk over the problems of 
the independent school system; without doubt both groups might benefit. 
The higher degree of faculty contact which is reported by Noble and 
Greenough alumni is probably attributable to the alumni organization and I 
even the part that boarding plays in establishing a bond with certain 
teachers. There is a chance for vast improvement in alumni-faculty 
relations in both schools; an improvement might strengthen alumni 
interest in the schools. 
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Question 4: What do you feel is the role of the private school in our 
present educational system? 
Table 4 
B&N N&G Total 
no. U/o no. % no. o/o 
1. develop mature individuals 26 21.3 
teach them to think 
46 25.0 72 23.5 
develop future citizens 
2. provide superior education 36 29.6 58 31. 5 94 3 0.8 
prepare students for college 
constitute a standard of 
excellence 
3. present a more balanced 37 30 .3 50 27.2 87 28.~ 
program than high s chool and 
a more flexible one 
employ good teachers and 
invent new educational con-
cepts-more ind 11 attention 
4. form personal relationships 4 3.3 12 6. 5 16 5.2 
maintain freedom of thought 
give prestige to the boy 
5. all other 19 16.5 18 9.8 3 7 12. 1 
122 Ioo.o 184 lOO.O 307) 100.0 
The reason for a boy going to private school to form friendships witljl 
the right boys has waned since the independent school system started in 
England. The other three reasons (presented in the Introduction), which 
were part of the base of the private school in United States, remain 
intact. The most important reasons for its existence now seem to be 
college preparation and individual attention. The idea of a more balanced 
program than a high school could offer, which was the reason United 
States added for justification for the private school has become a major 
reason and replaces the original status-friendship factor in importance. 
Both schools seem to agree within 4 percentage points on the weight 
of these reasons. The other category presented various ideas that were 
I 
~ 
not significant to code because of their lack of recurrence. Only 13 re-
spondents refused to elaborate on this question. 
Question 5: Are boarding facilities important to have at private schools? 
Table 5 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 24 32.0 0 9.5 33 19.4 
2. no, with comment 9 12.0 0 o. 0 9 5.3 
3. yes, no comment 13 17. 3 17 17.9 30 17.6 
4. yes, with comment 16 21.3 58 61. 0 74 43.5 
5. all other 13 17.3 11 11. 6 24 14. 1 
75 99.9 95 100.0 m lOO.o 
In answer to this question 24. 7 per cent did not think that it was im-
portant to have boarding facilities. The reasons given came only from 
Browne & Nichols alumni. They were that it is: 1) not necessary in an 
area where the school is located; and 2) not necessary if students are 
selected from the local area (6. 5 per cent refused to comment or answe11 
this question). It is apparent that the group as a whole favored boarding. 
The main reasons given were that boarding attracts those from a distance, 
and that a student feels more a part of the school as a boarder and would 
be likely to form greater f riendships. 
Of the Browne & Nichols alumni, 39 per cent supported boarding. 
Their reasons ranged from the advantage of friendship to that of attracting 
distant prospects. This result seems to indicate that boarding facilities 
might help the school, both in stimulating greater alumni interest and in 
forming a more sound and interested student body. 
Nearly 80 per cent of the Noble and Greenough alumni supported 
boarding. Of this number, 21. 1 per cent commented that boarding 
attracted those from a distance. The development of independence and 
formation of friendships contributed to another 18 per cent of this figure. 
Boarding appears to be equated with greater alumni interest in school 
affairs, fellow classmates, and faculty; a stronger bond may well be 
established through boarding. 
Question 6: If you had your choice of private schools again would you 
pick the N able and Greenough? Browne & Nichols School ? 
Table 6 
B&N N&G T otal 
no. o/o no . % no. % 
I. no, with comment 15 2 0.0 9 9.5 24 14. 1 
2. yes, no comment 14 18.6 32 33 . 6 46 27. 1 
3. yes, superior education 28 37.3 39 4 1. 1 67 39.5 
-good program 
-fine job done 
4. yes, can't afford 8 10.7 8 8.4 16 9.4 
-if day school preferred 
-if geographically feasible 
-proximity 
5. all other 10 13. 3 7 7.4 17 10.0 
75 "99.9 95 100.0 TfO" 100. 1 
Of those who replied 75 per cent indicated that they would pick their 
school again if circumstances permitted. Only 6 of those who replied in 
the negative gave reasons. The reasons of 3. 5 per cent were either that 
there was no boarding available or the school wa s not large enough. Of 
the 75 per cent mentioned above, 35. 3 per cent did not comment (31. 2 
per cent praised the school in their elaborations; only 9 . 4 per cent gave 
reasons that might possibly affect their choice at the time of decision}. 
The alumni of Browne & Nichols were not as willing to return to 
their school if the choice was given them again. This could be due to the 
smaller degree o£ interacti~oL the alumnL.with their classmates, schooi 
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or faculty. Unfortunately, too few of the negative answers were qualified. 
Of the Noble and Greenough alumni, 83 per cent would attend the 
school again in comparison with 67 per cent of the Browne & Nichols 
alumni. I would attribute this to the well- established alumni prog ram at 
Noble and Greenough. The difference of 16 per cent could affect the 
whole alumni program with respect to its success in obtaining support. 
If a school does not have the support of the alumni, it will have a difficult 
time obtaining the support of any other organizations {friends, corpora-
tions, and foundations}. Many of the reasons g iven for not returning to 
the school if the choice were again presented will not be divulged in a 
mail questionnaire. Interviews are more helpful because the opportunity 
to probe is necessary in this case. 
Question 7: If you had a son would you send him to the Noble and 
Greenough/Browne & Nichols School? 
Table 7 
B &N N &G Total 
no. o/o no. % no. % 
1. no, no comment 10 13.3 10 10.5 20 11. 8 
2. no, with comment 19 25.4 11 11.6 30 17.6 
3. yes, no comment 14 18.6 30 31.6 44 25.9 
4. yes, with comment 9 12.0 18 18.9 27 15.9 
5. depends on the boy 16 21.3 20 21. 0 36 21. 2 
if right school for him 
6 6.3 13 7.6 6. all others 7 9.3 
75 99.9 95 99.9 170 100.0 
Almost 30 per cent would not send their sons to their alma mater. 
Those who answered negatively and elaborated gave such reasons as: "I 
can•t afford it"; "Geographic location"; and "No boarding available." 
Those who answered affirmatively and commented gave the following 
reasons: "My school offers a better education 11 ; 11 Good faculty"; and 
"The school did a fine job." The 25.9 per cent who answered "yes" with 
no comment might be the ones who constitute the traditional element 
(1. 2 per cent balked at the traditional element, and said in their opinion 
that "It would depend on the boy.") 
Browne & Nichols alumni reported that 38. 7 per cent would not seek 
admission to the school for their son or sons. Only 20 per cent of them 
answered in this way when it concerned they themselves in question 6. II 
In comparison, Noble and Greenough alumni reported 22. 1 per cent for 
their sons and 9. 5 per cent for themselves. The margin between these 
two figures for both schools is quite significant. If the parents do not 
wish to send their sons to their own schools there must be a reason. 
Since Browne & Nichols does not have boarding, 21. 3 per cent may be 
subtracted from the total negative response of 38. 7 per cent; this shows 
that if the school had boarding facilities, the alumni would definitely send 
their sons to the s chool. Thus, their choice in the case of their sons 
would be greater than in the case of themselves . 
The Noble and Greenough alumni gave the following reasons for not 
sending their son to the alma mater: 11 Can't afford it, 11 and 11 Distance 
too g reat . " The margin between those who would attend again and those 
who would send their son wa s attributed to these factors. The response 
"Distance too great" demonstrates that the alumni of both schools favor 
keeping their son at home until entrance to college. Even if Browne & 
Nichols offered boarding facilities many alumni probably would refuse to 
send their son a long distance to the school. 
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Question 8: Have you ever given to the Noble and Greenough/Browne & 
Nichols Alumni Fund? 
Table 8 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, with comment 38 50.7 7 7.4 45 26.5 
2. yes, no comment 20 26. 7 27 28.4 47 27.6 
3. yes, annually 3 4.0 47 49.4 50 29.4 
4. yes, comment 11 14.6 12 12.6 23 13.5 
5. all other 3 4.0 2 2.2 5 2.9 
75 100.0 "95 100.0 170 99.9 
Almost 71 per cent had given to the Alumni Fund. This figure is 
far above the independent school average published by the American 
Alumni Council (the 1959/1960 figure being 31.8 per cent). The few 
reasons for not giving were: "I can not afford"; "I am still in college," 
and "Lack of interest." The majority of "no" answers did not include 
comment. 
Browne & Nichols has 50. 7 per cent of alumni who have never con-
tributed. Those who have contributed and included a comment on the 
questionnaire stated that they had given small amounts, or they had give1 
time, or they gave annually. A few mentioned that they felt indebted to 
the school. II 
Noble and Greenough alumni reported 50 p er cent as annual givers. 
Of the 7. 4 per cent who did not contribute, only two respondents gave II 
the reason "I can't afford it." The annual giver is important to a school 
in more ways than in financial contributions; his constant support 
assures the independent school of at least having its problems heard. 
The annual contributor is part of the successful result of utilizing class 
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secretaries. 
Question 9: Have you ever felt pressured into giving to the Alumni Fund? 
Table 9 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, with comment 68 90.7 86 90.6 154 90.5 
2. yes, with comment 4 5.3 8 8.4 12 7. 1 
3. all other 3 4.0 1 1.0 4 2.4 
95 100. 0 95 100.0 m 100.0 
Of this total group, 90. 5 per cent have never felt pressured into 
giving to the Alumni Fund. Only 7. 1 per cent of the total group surveye 
felt pressured. The majority of these volunteered no clarification of 
their answer. It is intere sting to note that 26. 5 per cent of the g roup 
have never contributed (Table 8), but that the schools still have not 
pressured these people into giving. 
11 In considering each school, I think that it is apparent that the 90 pet 
cent figure that appears in Table 9 for both schools proves the lack of 
pressure in campaigns. In fact, some of those who felt pressured com-
mented that if more had been used they would have contributed more . 
However, since Noble and Greenough has experienced more than 50 per 
cent of alumni annual g iving, it seems that Browne & Nichols does not 
have to utilize pressure to equal this figure. The reason for their 
relatively low contribution rate lies elsewhere. 
Question 10~ With respect to alumni giving, at what age do you think 
one should start to give? 
Table 10 
B&N N&G Total 
A ges 
no. o/o no. o/o no . o/o 
1. completion of 12 16.0 41 43 .2 53 31.2 
cour s es to 20 years 
2. 21-25 11 14.6 18 18.9 29 17. 1 
3. 26-30 7 9.3 8 8.4 15 8.8 
4. 31-40 12 16 2 2.2 14 8.2 
5. when it is meaningful 20 26.7 18 18.9 38 22.3 
-no specific age 
6. all other 13 17.3 8 8 .4 21 12.4 
75 99.9 95 100.0 170 too. ol 
Of this group, 31. 2 per cent reported that one should start to con- II 
tribute from completion of courses (or graduation) to age 20. Seventeen! 
per cent favored starting at ages 21-25. However, of great importance 
are those who feel that one should give when it is meaningful. In this 
group 22 per cent must be informed of the financial predicament of the 
independent school; haphazard giving will not ensure the continuance of a 
good educational program. 
The Browne & Nichols School alumni expressed a desire to give 
between the ages 31-40. If you add this 16 p er cent to the 26.7 per cent 
of those who said that they give at no specific age, it becomes apparent 
that 42 per cent are giving e ither very late in life or when they have a 
few extra dollars. In an effort to promote early giving and continuous 
giving, the Class Secretary System was set up in many schools. The 
alumni of Browne & Nichols might change their ideas if a class secretary 
wrote them about the needs of the school each year. 
Noble- and Greenough alumni reporle<Lconl.¥ 2 per cent in the 31-40 
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year age bracket. Those who give to the school start early, which is a 
good sign and a reason for the large number of annual givers. Of those 
who reportedly give when they wish, 18. 9 per cent constitutes a group 
that could help considerably if they could be made to realize the great 
need of annual and early support. Both schools might very well spell 
out the financial picture to the alumni, and draw conclusions about the 
great need for annual gifts even if they be infinitesimal. 
Question 11: Do you think that the present day-student tuition of 
$1, 150 is: 
Table 11 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. too high 16 21.3 16 16.8 32 18.8 
2. too low 3 4.0 8 8 .4 11 6.5 
3. adequate 26 34.7 45 47.4 71 41.8 
4. other 30 40 26 27.4 56 32.9 
75 1oo.o 95 lOO.O no lOO.O 
Of the group, 41.8 per cent felt that a tuition charge of $ 1, 150 was 
adequate. Many chose to clarify their answers; 32. 9 per cent desired to 
comment instead of choosing one of the three primary choices . Due to 
a typing error the Browne & Nichols tuition cost was given as $ 1, 150. 
The actual fee is $ 1, 050. No respondent apparently noticed this for 
there were no comments concerning the error. Accordingly, one can 
intimate that very few alumni are aware of the present actual cost. 
Browne & Nichols alumni chose the "other" and the "too high" cate-
gories more often than the other two. They proved to be more willing td 
check the "other'' category than the Noble and Greenough/Volkrnann 
alumni. 
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The Noble and Greenough alumni showed that almost 48 per cent 
considered the tuition as adequate; 8. 4 per cent chose the "two low" 
category. Although a g reater percentage of Noble and Greenough alumni 
tended to label the tuition of their school as "adequate 11 in comparison to 
Browne & Nichols alumni, it is necessary to consult Table lla in order 
to justify the primary response. 
Question 1la: Please elabor ate upon whatever answer you have checked 
(in Question 11). 
Table 11a 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no knowle~e of costs 27 36.0 32 33.7 59 34.7 
no answer don't know 
2. sufficient to cover 19 25.3 24 25 .3 43 25.3 
costs and improvements 
better facilities cost more 
3 ., prices out good material 
scholarships are needed 
8 10. 7 18 18.9 26 15.3 
4. prohibitive cost 9 12.0 7 7.4 16 9.4 
prohibitive but necessary 
5. must hold a strong faculty 6 8.0 6 6. 3 12 7. 1 
6. all other 6 8. 0 8 8.4 14 8.2 
75 100.0 95 Ioo.o m Ioo.o 
Almost 35 per cent of the respondents surveyed did not give a con- I 
structive reason to supplement their first reply. Half of this figure ad-
mitted that they had no knowledge of costs . Those who checked the "too 
high" category in the first part qualified their answers by: 1) 11 Prices 
out good material"; "Scholarships needed"; 2) "Prohibitive cost." Those 
who checked the "too low" category in the primary section qualified ~ 
their answers by: 1) "Must hold a strong faculty"; 2) "Tuition does not 
cover the cost." 
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Browne & Nichols alumni were slightly mqre concerned about the 
cost and appeared a little less knowledgeable about it. The Noble and 
Greenough alumni were more concerned about scholarships and the 
pricing out of good material. 
II Once more it becomes apparent that the alumni of both schools are 
I 
not aware of the present comparative costs of an independent school 
education. This seems indicative of the lack of alumni involvement in 
the awareness of the growing financial peril that faces the independent 
school system. 
Question 12: Do you feel that the Graduates Bulletin/Bulletin presents 
news which is of interest to you? 
Table 12 
B&N N&G Total 
no. o/o no. o/o no. o/o 
l. no, with comment 11 14.6 7 7.4 18 10.6 
2. yes, no comment 22 29.4 33 34.7 55 32. ~ 
3. yes, alumni notes 27 36.0 34 35.8 61 35.8 
and articles 
4. yes, recommendations 4 5.3 7 7.4 11 6 .5 
given 
5. all other 6 8.0 13 13. 7 19 11.2 
6. don't know 5 6.7 1 1.0 6 3.5 
75 lOO.O 95 100.0 T70" loo.o 
Of the total group, 35. 8 per cent mentioned either articles, alumni 
notes or both as the news which was of roost interest. The Bulletin 
(Browne & Nichols School) and the Graduates Bulletin (Noble and Green-
ough School) was of no interest to 10. 6 per cent and 6. 5 per cent recom-
mended changes. In comparing the alumni bulletins with other forms of 
interaction, such as visiting, faculty contact, and keeping in touch with 
..friends, it appea-rs that-alumni bulletins are th.e most impo.r:tan.t annual 
I 
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link between the school and the alumni; 74. 7 per cent of the group felt 
that the alumni bulletins presented interesting news. 
Browne & Nichols alumni offered a few recommendations: 1) more 
"individual news; 2) better comments. Only 14. 6 per cent of the Browne 
& Nichols alumni disliked the Bulletin. This figure appears a little 
higher than the one shown by the Noble and Greenough/Volkmann re-
spondents (7. 4 per cent) could be attributed to alumni organization and 
communication factors and not the written material itself. !I 
Noble and Greenough alumni recommended: 1) more individual news; 
2) better articles and a change in format. The regular mailing of an 
alumni bulletin, apparently, has helped to join the alumni and the schools 
particularly for those who are more than 150 miles away. 
Question 13: We are interested in obtaining some information about the 
relative importance of various types of organizations that normally 
request funds from a wide range of people. Please rank the funds 
listed below in order of preference- starting with 1, 2, etc .... (it I 
is recognized that you may or may not give to all, some, or none of 
the funds listed below). 
Table 13 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. ranked 1, 2, 3 15 20.0 56 58.9 71 41.8 
2. ranked 4, 5, 6 21 28. 0 15 15.8 36 21.2 
3. ranked 7, 8, 9 9 12 .0 4 4.2 13 7.6 
4. ranked 10, 11, 12 3 4.0 2 2.2 5 2.9 
5. all others 27 36 .0 18 18.9 45 26.5 
75 100.0 95 100. 0 170" too.o 
Among those surveyed, 41.8 per cent chose the school fund as their 
first, second, or third choice. It is encouraging to note that few re-
sponses were made after the seventh rank. Furthermore, additional 
clarification was made to supplement Table 13. Table 13a shows the re ... 
ationship of the School Funds to other funds, foundations, or appeals. 
I 
I 
II 
1. United Fund 
2. Jimmy Fund 
3. CARE 
4. Heart Fund 
5. Noble and Greenough 
Fund* 
6. Browne & Nichols Fund 
7. National Wildlife 
Foundation 
8. United Jewish Appeal 
9. Society for the Preven .. 
tion of Cruelty to Animals 
10. Church Fund 
11. Massachusetts General 
Hospital Fund 
12. Olympic Fund 
13. College or University 
Fund 
14. Archbishop Cushing Fund 
Totals 
Table 13a 
Ranked 1 Ranked 2 
B&N 
26 
2 
4 
2 
2 
1 
3 
1 
22 
2 
0 
9 
0 
74 
N&G B&N N&G 
39 14 21 
1 3 2 
0 4 5 
4 2 2 
24 16 
1 
0 
1 
30 
4 
1 
13 
0 
TI8 
4 
4 
0 
0 
15 
4 
0 
10 
0 
biT 
0 
0 
1 
11 
6 
1 
17 
0 
82 
Ranked 3 Total 
B&N 
5 
5 
11 
3 
9 
1 
1 
0 
7 
4 
2 
12 
1 
b2 
of 1, 2, 3 
N&G B &N N&Cif 
13 
5 
3 
6 
16 
2 
2 
0 
5 
6 
1 
17 
1 
77 
45 
10 
19 
7 
15 
6 
4 
1 
44 
10 
2 
31 
1 
T95 
73 
8 
8 
12 
56 
j 
3 
2 
2 
4q 
16 
It is interesting to heed the first column of the Noble and Greenough 
'respondents. Many were of the opinion that several funds deserved their 
first choice, thus the number of first choices exceeds the number of actual 
respondents (95). 
In considering the total of the three ranks it becomes manifest that 
the Browne & Nichols Fund is in fifth position, the order being 1) United 
Fund; 2) Church F und; 3) College or University Fund; 4 ) CARE; 5) Browne 
& Nichols F und. In contrast, the Noble and Greenough/Volkmann Fund 
*Includes Volkmann Fund 
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app_eared to be in s econd place, behind the United Fund, the order being 
I) United Fund; 2) Noble and Greenough/Volkmann Fund; 3) College or 
University Fund; 4) Church Fund; 5) Hospital Fund. It becomes fairly 
clear that the Noble and Greenough/Volkmann Fund is more predominant 
in the mind of its alumni. To complete this question, it is necessary 
that the number of total rankings be considered. This is indicated in 
Table 13b. 
Table 13b 
Total Number of Choices 
B&N N&G Total 
I. United Fund no. no. no. 60 86 146 2. Jimmy Fund 33 32 65 3. CARE 4 1 46 87 4. Heart Fund 41 47 88 5. Noble and Greenough/Volkmann 75 123 
Fund 
6. Browne & Nichols Fund 48 
7. National Wildlife Foundation 30 25 55 
8. United Jewish Appeal 21 13 34 
9. Society for the P revention of 26 18 44 
Cruelty to Animals 
10. your own Church Fund 58 64 122 
11. Mass. General Hospital Fund 32 57 89 
12. 01 ympic Fund 25 25 50 
13. some University Fund 53 70 123 
14. Archbishop Cushing Fund 20 14 34 
488 572 10t)O 
The United F und was chosen more times than any other fund, founda-
tion, or appeal by the alumni of both schools. The fact that it did appear 
I 
first on the list of funds in the questionnaire might have affected this 
number. The order found in Table 13a repeated itself, save that the 
Browne & Nichols Fund was chosen more times than CARE. Thu s, fre-
quency is correlated with choice of rank. 
The Browne & Nichols Fund was chosen more times in the lower 
39 
rankings than was the Noble and Greenough/Volkmann Fund. Sixteen 
respondents ranked the Browne & Nichols Fund in the sixth and seventh 
places. In comparison exactly 21 choices of the Noble and Greenough 
alumni were placed between the fourth and tenth places. Nearly 79 
per cent of the Noble and Greenough alumni ranked the School Fund in 
this question; 64 per cent of Browne & Nichols alumni ranked the School 
Fund. 
II The ranking of the Browne & Nichols Fund is lower than that of the 
Noble and Greenough Fund. The difference lies in the first category 
(Table 13) and may be due to the lack of an annual fund drive and the 
Class Secretary System in the school 
Part of 18 . 9 per cent of the Noble and Greenough alumni who failed 
to answer this question have given to the school in the past. It could 
well be that they do not like to differentiate between funds. The impor-
tant element in Table 13 is category one, for it shows the benefits of 
the Class Secretary System and the annual letter of appeal. The annual 
reminder keeps the alumni in constant touch with the needs of the school. 
One last thought concerning Table 13; 73. 5 per cent of the group 
placed the School Fund higher than many other deserving funds. More 
than likely, this can be attributed to the present emphasis on educational 
standards in the United States. 
4 0 
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Question 14: What sources other than the alumni should the School ex-
plore for additional gifts ? 
Table 14 
B&N N&G Total 
no. o/o no. % no. % 
1. foundations/ corporations 28 37.3 32 33.7 60 35.3 
2. parents, corporations 4 5. 3 8 8.4 12 7. 1 
foundations 
3. parents, alumni, local 8 10.7 20 21.0 28 16.4 
community 
4. don't know 23 30. 7 24 25.3 47 27.7 
5. all other 12 16 11 11.6 23 13.5 
75 IOO.O 95 100.0 T'70" 100.0 
Of the group surveyed, 35. 3 per cent suggested foundations, corp-
orations or both as additional sources to explore. Conce rning the 28 per 
cent who had no suggestion, it is plausible to conclude from the pattern 
of the preceding tables that they are not enough to the problem. This 
may be due, partially, to lack of contact with the school. 
Browne & Nichols alumni displayed 30. 7 per cent of "don't know" 
categorization. The Noble and Greenough alumni who are probably a 
little better informed through different media showed 25. 3 per cent in 
this category. The considerably large percentage {21 per cent) of the 
Noble and Greenough alumni who suggested parents, alumni or the local 
community as sources of revenue may be attributed to the fact that these 
alumni have been made more aware of the part that private giving plays 
in supporting a school. Since they appeared to be more private-donation-
orientated, it might be safe to assume that the annual1etter from class 
secretaries demonstrates how important any small contribution is to the 
school, particularly, from alumni and friends. 
Demographic Data 
In order to analyze the data collected from the fourteen questions, 
it was necessary to obtain certain pertinent facts about the individual 
alumnus. A few respondents did not volunteer certain demographic 
data, which are necessary to complete numerous correlations. These 
had to be omitted. Names were not asked for in this section, a few 
pointed out that their jobs might give away their identity. 
The following Tables (15-21) are presented in order to complete the 
responses to the questionnaire. The use of these data w i ll be understood 
I 
in the following chapters when correlations between demographic data I 
and r esponses to the questions are made. Thus, I have avoided giving 
detailed analysis, here. 
15. Age 
Table 15 
B&N N&G Total 
Ages no. % no. % no. % 
1. 23 and below 11 14.6 14 14.7 25 14.7 
2. 24-35 17 22.7 20 21. 0 37 21. 8 
3. 36- 55 35 46.7 32 33.7 67 39.5 
4. 56-65 10 13.3 18 18.9 28 16.4 
5. 66 and above 2 2. 7 11 11. 6 13 7.6 
75 IOO.O 95 99.9 170 100.0 
A good distribution of age groups resulted from the questionnaire. 
It would have been best to receive a larger number from the senior me~-
bers, but apparently the older alumni of Browne & Nichols have been out 
of tou ch with the school. A few que stionnaires could not be used becaus 
the respondent's age wa s left out. A heavier response appeared in the 
36-55 age category of Browne & Nichols alumni, in com_parison with the 
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Noble and Greenough alumni. The Noble and Greenough alumni, how-
ever, responded more heavily in the two older age categories, which, 
again, is probably due to the splendid organization of the older classes 
by the secretaries. 
16. Marital Status 
Table 16 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. single 18 24.0 20 20.0 38 22.B 
2. married, no children 9 12. 0 8 8 . 4 17 10.0 
3. married, male/males 5 6.7 17 17.9 22 12. ? 
under 18 
4. married, female/females 10 13.3 13 13. 7 23 13.5 
under 18 
5. married, male/s - female/s 11 14.6 15 15.8 26 15.3 
under 18 
6. other 20 26. 7 19 20.0 39 22.~ 
7. don't know 2 2.7 3 3.2 5 2. 
75 100.0 95 100.0 no ~ 
Of the total respondents, 26. 7 per cent had children older than 18; 
39 per cent had children younger than 18. This was expected, since more 
than 60 per cent of the questionnaires returned came from those in the 
24-55 age group. There was a dearth of replies from the Browne & 
Nichols alumni who had sons younger than 18 years of age; otherwise, 
the schools were almost equal in comparison. 
17. Residence 
Table 17 
B&N N&G Total 
no. o/o no. o/o no. o/o 
l. 30 mile s from school 42 56.0 56 58.9 98 57 . 6 
2. 30-150 miles 11 14.6 15 15.8 26 15.3 
3. 150 miles and ove r 22 29.4 24 25.3 46 2 7. I 
75 100.0 95 100.0 no 100.0 
18. Active Militarr Service 
Table 18 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. none 27 36.0 24 25.3 51 30.0 
2. 1 or 2 years 18 24.0 34 35.7 52 30.6 
3. 3 years or more 25 33.3 31 32.7 56 32.9 
4. all other 5 6.7 6 6 . 3 11 6.5 
75 100.0 95 1oo.o rn 100.0 
There appears to be a fairly even distribution between the non-
service men, the one or two-year service man, and the three-, or 
longer, year service men. Only 10 out of the whole group remained in 
the service for more than 4 years. It was felt before this survey that 
Military Service might account for picking an older age at which to con-
tribute. We shall see that this is not so. 
19. Question: If you went to college what was your major (field of 
concentration)? 
1. Social Science 
History 
2. Natural Science 
Engineering 
Premedical 
3. Humanities 
English 
Language 
Music 
4. All Other 
no. 
26 
18 
11 
20 
75 
Table 19 
B&N 
o/o 
34.7 
24.0 
14.6 
26.7 
100.0 
no. 
47 
13 
28 
7 
95 
N&G 
o/o 
49.5 
13. 7 
29.4 
7.4 
100.0 
no. 
73 
31 
39 
27 
T70 
Total 
o/o 
42.9 
18.3 
22.9 
15.9 
100. 0 
All classifications in Table 19 were made according to the Harvard 
University Course Book. Large differences appeared in all of the 
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categories. The largest difference was shown to be the large number of 
Noble and Greenough/Volkmann alumni majoring in English; 22. 1 per 
cent of the Noble and Greenough respondents concentrated in Eng~ish . 
Of the total group, 5. 9 per cent of the "All Other" category did not name 
their major subject. Various and sundry answers appeared in this cate .. 
gory. One of the main reasons for including this question was to verify 
whether or not those concentrating in the Social Sciences tend to be the 
most philanthropic. 
20. Question: Will you briefly describe your job? 
Table 20 
B&N N&G Total 
no. o/o no. % no. % 
1. professional 34 45.3 38 40.0 72 42.4 
2. managers 17 22.7 24 25.3 41 24. 1 
clerical 
sales 
3. students 10 13.3 13 13. 7 23 13.5 
4. craftsmen 7 9.3 8 8 . 4 15 8.8 
service workers 
laborers, farmers 
5. all other 7 9.3 12 12. 6 19 11. 2 
75 99.9 95 100.0 m 100. 0 
"White .. collar 11 workers dominated the vocations of 66 per cent of 
the respondents. Browne & Nichols showed a 6 per cent lead in the pro .. 
fessional realm. Noble and Greenough alumni were a little stronger in 
the managerial, clerical, and sales forces. 
21. Question: Did you board at Noble and Greenough at any time? 
Table 21 
N&G 
no. % 
1. no 61 64.2 
2. yes 34 35.8 
9-5 100.0 
This question was asked only to Noble and Greenough alumni because 
Browne & Nichols does not have boarding facilities. The reason for 
this was to attempt to find out whether boarding helps to create solidaritr 
among the alumni. Enough boarders replied to compare the answers . 
Since the purpose of this thesis is orientated toward alumni giving, 
it is fitting that a depth analysis should be made of the various types of 
givers. This analysis follows directly. 
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CHAPTER V 
Evaluation and Tabulation of Annual, Regular, and Non-Givers 
Browne & Nichols, Noble and Greenough, 
and Volkmann Respondents Considered 
The following tables and comparative analysis explore the characteJ-
istics of three types of alumni. Before we consider the three types, it 
is best to define them in terms of this survey. The preceding chapter 
was a composite picture of the total group. This same group will be 
divided into three subgroups . 
Annual givers are those who answered, "Yes, annually" on the 
questionnaire . This group consists of those who give to the school every 
year. The sample that appears in this section includes 47 Noble and 
Greenough respondents and 3 Browne & Nichols respondents. The reason 
for this difference is that Noble and Greenough School has an annual fund 
drive, Browne & Nichols School does not. 
Regular givers, are those who answered "Yes" either with a com-
ment or without one to Question 8 (Have you ever given to the Noble and 
Greenough/Volkmann or Browne & Nichols Alumni Fund?). There are 
39 Noble and Greenough/Volkmann alumni in this group and 31 Browne & 
Nichols alumni. This sample is the only one of the three from which 
actual comparisons between the two schools ~an be made (due to the 
numerical balance of regular givers ). A regular giver is defined as one 
who gives from time to time with no yearly continuity to his actions. 
The non-givers are those who answered Question 8 "No" either with 
a comment or without one. Included in this group are 38 Browne & 
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Nichols alumni and 7 Noble and Greenough alumni. The non-giver is 
defined as one who has never given to the school (from the time of his 
graduation to December 1960). 
Although two of these groups represent bias because of the domina .. 
tion of representation by one school, it is felt that the pattern will be one 
of significance. 
Question 1: How often do you visit the Noble and Greenough/Browne & 
Nichols School ? 
Table 1 
B &N N &G 
Annual Givers Givers Non-givers 
no. % no. o/o no. o/o no. o/o 
1. never 1 2.0 3 9.7 6 15.4 14 31. 1 
2. once in 6 months 24 48.0 4 12.9 9 23. 1 7 15.6 
or more frequently 
3. yearly 12 24.0 6 19.4 3 7.9 5 11. 1 
4. once every 5 years 7 14.0 7 22.6 7 17.9 9 20.0 
5. once every 10 years 1 2.0 6 19.4 1 2.5 3 6. 7 
6. once in 10 years 2 4.0 2 6.5 8 20.5 2 4.4 
7. other-don't know 3 6.0 3 9.7 5 12. 8 5 11. 1 
50 1oo.o TI 100.2 39 100. 1 45 100.0 
Frequent visits wer e the general rule for those who gave annually. 
The non-givers results showed that 3 1 per cent of them never visit the 
school. In comparing the regular g ivers, it appears that fewer of the 
Noble and Greenough alumni visit the school, but those who do make more 
frequent v isits than their Browne & Nichols counterparts. II 
The regular givers present a spread throughout the categories. The 
annual and non-givers tend to be bunched in category one or two. The 
non-givers, who are made up principally of Browne & Nichols alumni, 
tend to visit the school as frequently as the Browne & Nichols regular 
givers. This is both good and bad from a fund raising point of view. It 
is fine to have interest in the school, but it is also important for the II 
alumni to be informed of the financial need of the school. Thus, I expect 
the frequent visitor to be a definite contributor. 
Question 2: Do you keep in touch with classmates regularly? 
Table 2 
B &N N&G 
Annual Givers Givers Non-give r s 
no. o/o no. o/o no. o/o no. o/o 
1. No, no comment 10 20.0 18 58. 1 20 51. 3 26 57.8 
2. Yes, no comment 0 0.0 1 3 .2 2 5. 1 0 
3. Yes, telephone 9 18.0 2 6.5 3 7. 7 4 8.9 
mail 
4. Yes, contacts 31 62.0 10 32.2 14 35 . 9 15 33.3 
gatherings 
activities 
50 Ioo.o TI 100.0 39 Ioo.o 45 Ioo. o 
The annual givers are in closer contact by telephone and mail, and 
by various forms of personal contact, than the other three types of 
givers. Personal contact seems to be the most popular means of com-
munication. Place of residence does favor the annual giver, who tends 
to live in the proximity of the school, than all of the other groups of 
givers. 
Concerning the Browne & Nichols and Noble and Greenough/Volkmann 
givers, it appears that more than 50 per cent of this group does not keep 
in contact with any classmate regularly. Still, more than 64 per cent II 
live within 30 miles of the school, and 71 per cent live within 150 miles 
of the school. Group cohesion does not seem to be present to any large 
degree. 
The non- gLvers ke-ep in as close contact with.-his ir.iends as the givers 
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do. (This result was unexpected.) Only 46 per cent of the total live 
within 150 miles of the school. Thus, distance does not appear to affect 
communication with one's friends. It does affect one's contribution rate. 
Question 3: Have you continued to have any contacts with the Noble and 
Greenough/Browne & Nichols faculty? 
Table 3 
B &N N &G 
Annual Givers Givers N on-gi ver,s 
no. o/o no . o/o no. o/o no. % 
1. no, no comment 20 40.0 23 74.2 26 66.7 35 77.8 
2. yes, no comment 1 2.0 0 0.0 2 5. 1 0 
3. yes, friends, parties 27 54.0 6 19. 3 10 25.6 10 22.2 
activities, 
meetings 
4. yes, mail, telephone 2 4.0 2 6.5 1 2.6 0 
50 1oo.o IT 100.0 39 100.0 45 100.0 
The annual givers have kept closer touch with the faculty than any I! 
other group of contributors . Their way of meeting is by personal contact; 
the telephone and mail services are almost never used. The annual givers 
may have more contact with the faculty because of their proximity of 
residence to the school. In addition, another reason for the high faculty 
contact might be that annual g ivers have more children under eighteen 
years of age than any other group. 
Other than the small difference in meeting the faculty through per-
sonal contact, the Noble and Greenough alumni responded in the same 
way as the Browne & Nichols alumni. A large number of these two groubs 
of givers has no faculty contact. Distance is no excuse. The non-givers 
tend to be from more distant points, but they still have as much personal 
contact with the faculty as the regular givers. Two questions arise from 
,, 
I 
this trend: Why don't the non-givers contribute since they are in as close 
contact as the givers? Why are the givers in as close contact as the non .. 
givers when actually one would expect that they should be in much closer 
contact? The answer appears to be that the non-givers have not been sold 
on the Alumni Fund. The failure lies in the fund raising efforts. 
Question 4: What do you feel is the role of the private school in our 
present educational system? 
Table 4 
B&N N&G 
Annual Givers Givers Non-givers 
1. d evelop mature 
individuals 
teach them to think 
2. provide superior 
e ducation-prepare 
students for college 
constitute a standard 
of excellence 
3. present a more bal-
anced program than high 
school and a more flex-
ible one-employ good 
teachers and invent new 
educational concepts-
more individual 
attention 
4. form personal relation-
ships-maintain freedom 
of thought 
give prestige to the boy 
5 . all other 
no. 
30 
35 
29 
6 
5 
105 
o/o no. 
28. 6 7 
33. 3 16 
27.6 22 
5 . 7 0 
4. 8 7 
too. o 52 
o/o no. o/o no. 
13.5 16 21.9 16 
30.8 20 27.4 22 
42.3 22 
o.o 6 
13. 5 9 Ioo. I 73 
30. 1 13 
8.2 5 
12.3 14 
99.9 70 
o/o 
22.7 
31.4 
II 
18.6 
7. 1 
20.0 
Ioo.o 
The annual givers were willing to state more factors that encompass 
the role of the private school today. Their responses were strongest in 
the first three categories, but particularly in category l. The develop-
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ment of mature individuals and the teaching of boys to think were the 
most important factors. The annual giver himself must also be a mature 
individual to realize that the independent school needs his support or 11 
else it would perish. The annual givers appear convinced that the inde-
pendent school and its kind of education is necessary for the betterment 
of our society. 
II The Browne & Nichols givers emphasized the second and third 
categories. The idea of a more balanced program and more individual 
attention to pupils than high schools can give appealed to them. The 
Noble and Greenough regular givers placed their emphasis on the first 
two categories. The development of mature individuals was valued as 
the highest merit; this response supplements the support that the regula11 
givers of Noble and Greenough/Volkmann School gave to the good program 
of the school in Table 6 which is discussed later. 
The non-givers present an interesting spectacle in Table 4 . In 
comparison with the Browne & Nichols regular givers they appear highell 
in categories 1 and 4. In addition to being more conscious about the •I 
formation of personal relationships and maintaining freedom of thought, 
this group greatly favored the development of mature leaders in a school 
that teaches boys to think and realize the value of knowledge. Their re-
sponse is similar to that of the annual givers, and the Noble and Green-
ough/Volkmann g ivers. It is possible that this group stays away from 1/ 
the school and refuses to give because these individuals feel that Browne 
& Nichols is not spending time developing mature individuals who have 
an ability to think. 
However, most of the non-givers are more than 150 miles away 
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from the school and admittedly visit it very seldom. It may well be 
that they are not aware of the change in the school since their time. 
Furthermore, the small number of their children who are under eighteen 
years of age may also affect this response; the lack of military training 
in this group may have removed from them one of country's means of 
showing what a leader is. 
In order to create an interest in this group for Browne & Nichols, 
it might be a good idea to emphasize the development of leaders in the 
school by giving examples of the many alumni who have attained fame 
and public respect through mature judgment and leadership. 
Question 5: Are boarding facilities important to have at private schools? 
Table 5 
II B&N N&G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. no, no comment 6 12.0 10 32.3 2 5. 1 15 33.3 
2. no, with comment 0 4 12.9 0 o.o 5 11. 1 
3. yes, no comment 9 18.0 7 22.6 8 20.5 5 11. 1 
4. yes, with comment 35. 70.0 6 19. 3 18 46.2 11 24.4 
5. all other 0 0.0 4 12.9 11 28.2 9 20.0 
SIT 100.0 TI 100.0 39 100.0 45 99.91 
Of the annual givers, 88 per cent supported the offering of boarding 
facilities. The main reason given was that it attracts pupils from a dis-
tance. The Noble and Greenough/Volkmann alumni seem very much con-
cerned about obtaining boys from all over the United States to come to 
the school. 
The Browne & Nichols givers were about equally divided on this 
question. Their reasons were more varied: development of independence, 
formation of more friendships, and attraction of those from a distance. 
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The Noble and Greenough/Volkmann givers were almost 70 per cent in 
favor of having boarding facilities . It is important to bear in mind that 
63 per cent of the Noble and Greenough/Volkmann respondents did not 
board themselves, and that only 27 per cent of them come from more 
than 150 miles away. It appears that the alumni of both schools feel 
that boarding has definite advantages even if the boy's home is less than 
30 miles distant. 
The non-givers tended to resist boarding, but if we consider their 
lack of contact with the school, it seems that their opinion frequently 
might ~ot be in the spirit of the more actively supporting alumni. 
Question 6: If you had your choice of private schools again would you 
pick Noble and Gr eenough/ Browne & Nichols School ? 
Table 6 
B &N N &G 
Annual Givers Givers Non-givers 
no. o/o no . o/o no. o/o no. o/o 
1. no, with comment 4 8. 0 3 9. 7 5 12. 8 11 24.4 
2. yes, no comment 17 34.0 5 16. 1 18 46.2 12 26.7 
3. yes, superior education 22 44.0 16 51. 6 10 25.6 13 28. 9 
good program 
fine j ob done 
4. yes, can't afford 4 8 . 0 5 16. 1 3 7.7 4 8.9 
... if day school 
preferred 
... if geographically 
feasible 
-proximity 
5. all other 3 6.0 2 6.5 3 7. 7 5 11. 1 
50 100.0 TI 100.0 39 too.o 45 100.0 
Of the annual givers and the Noble and Greenough/Volkmann regular 
givers, more than 70 per cent responded affirmatively. The Browne & 
Nichols givers were almost 68 per cent in favor, and seemed more willing 
to comment upon why they would pick their school again. The majority 
of them approved of the good program offered, as did the annual givers. 
The large number of Noble and Greenough responses of "Yes, no com-
ment 11 may be due partially to complete satisfaction with the whole pro-
gram or unwillingness to segregate any one part as more enjoyable. 
Very few responses were given of the nature of the fourth category 
which shows that most alumni are able to send their sons to an independ~ 
ent school if they wish to. The majority of answers 11 Yes, if geographi -
cally feasible" came from Browne & Nichols alumni. This very small r~-
sponse does not show that lack of boarding facilities is keeping away ma~y 
sons of distant alumni. Later questions, however, will show that board .. 
ing facilities are approved of by many of the Browne & Nichols alumni. 
The non-givers appeared to be more negative about returning to the 
school, visiting faculty, seeing friends, and choosing the same school 
again. Although there were more negative answers, this group showed 
a feeling for the fine preparation that the school gave them. With prope J 
handling, the 25 respondents who answered affirmatively here should be 
persuaded to give to the fund. This means that 33. 3 per cent more dona-
tions are possible if these alumni are shown the great need of financial 
support. 
Question 7: If you had a son would you send him to Noble and Greenough/ 
Browne & Nichols School? 
Table 7 
B &N N&G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. no, no comment 4 8.0 4 12.9 6 15.4 6 13.3 
2. no, with com-ment 5 10.0 6 19.4 7 17.9 12 26.7 
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B &N N &G 
Annual Givers Givers Non-givers 
no. % no. % no. % no. % 
3 . yes, no comment 16 32.0 7 22 . 6 14 35.9 6 13.3 
4. yes, with comment 13 26.0 7 22.6 2 5. 1 5 11. 1 
5. depends on the boy 11 22.0 6 19.4 8 20.5 11 24 .4 
if right school for 
him 
6. all others 1 2. 0 1 3.2 2 5. 1 5 11. 1 
50 too . 0 TI Ioo. 1 39 99.9 45 99.9 
The annual givers display more of the traditional element of "son 
following the father. 11 As wa s previously stated, this group has more 
children under eighteen years of age: thus it is a fine circumstance for 
tradition to be shown. Although tradition is apparent, there is also a 
strong rationale present. Twenty ... two per cent responded that it depended 
on the boy. This category takes in two possibilities: 1) if the boy can 
meet the admission requirements of the school; 2) if he needs the type 
of training that Noble and Greenough School offers. 
Browne & Nichols givers chose to clarify their 11 yes 11 answer more 
than Noble and Greenough/Volkmann givers did. The most frequent 
answer was, 11 Yes, the school will give him a better education. 11 The 
trend and the emphasis displayed in this answer by Browne & Nichols 
alumni and several others as well has been toward appreciation of edu-
cation of superior quality. 
II The non-givers were the most negative toward s ending their sons to 
their school (Browne & Nichols). Their comments centered strongly on 
the distance factor, and on the fact that no boarding was available. Frob-
ably, many of the 24. 4 per cent responses would hinge on whether the 
father or the son favored boarding school. In contemplating the whole 
Table, I think that it is a fine thing for the parents of both schools to 
--
- I 
consider the boy and the school in perspective before sending him to a 
school where he might be very unhappy and ruin his interest in educatiory 
Question 9: Have you ever felt pressured into giving to the Alumni Fund? 
Table 9 
B &N N &G 
Annual Givers Givers Non-giver~) 
no. o/o no. o/o no. o/o no. o/o 
1. no, with comment 47 94. 4 29 93.5 34 87 . 2 42 93.3 
2. yes, with comment 3 6.0 2 6.5 5 12.8 2 4.4 
3. all other 0 0.0 0 0 0. 0 1 2.2 
50 100.0 TI Ioo.o 39 Ioo.o 45 99.9 
There is little question that none of the groups have felt very much 
pressure from fund raising efforts. This might furnish a comparison 
with the way other funds are run. Whether the alumni are somewhat 
"pressurized" or not, the fact remains that they feel no pressure is im-
portant enough. A few desired to see more pressure used; but this is not 
the means by which Browne & Nichols School will raise its alumni contribu-
tion percentage. Instead, such factors as more frequ ent visits to the school, 
more faculty contact, increased communication between classmates, and 
the realization that the school needs funds, are important. II 
Question 10: With respect to alumni giving at what age do you think that 
one should start to contribute to the Alumni Fund? 
Table 10 
B &N N &G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. completion to 20 29 58.0 9 29.0 10 25.6 3 6. 7 
2. 21-25 11 22.0 7 22.6 7 17.9 4 8.9 
3. 26-30 1 2.0 3 9.7 6 15.4 5 11. 1 
4. 31-40 1 2.0 3 9.7 1 2.6 9 20.0 
5. when it is mean- 7 14.0 7 22.6 9 23. 1 15 33.3 
ingful, no specific age 
6.4 6 20.0 6. all other 1 2.0 2 15.4 9 
50 100.0 TI 100.0 39 100.0 45 100.0 
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Almost 60 per cent of the annual givers felt that an alumnus should 
start to contribute between graduation age and 20 years of age. This 
reply represented more than twice the number of similar responses from 
any other group. The 21-25 category was the next most popular category• 
with the annual givers but this was almost unanimou s among the con-
tributors. The non-givers favored the 31-40 age bracket: many clustered 
in the other category. (This category consisted mainly of the responses 
"Don't know.") 
The fifth category was chosen as the most preferred category by the 
non-givers, but it was very popular among the actual contributors. Ap-
parently this category implies motivation: the respondents choosing this 
category have to be motivated to contribute. The motivation factor still 
exists; giving is not automatic even for the annual givers. 
Question 11: Do you think that the present day-student tuition of $1, 150 is: 
Table 11 
B&N N&G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. too high 8 16.0 2 6.5 6 15.4 14 31. 1 
2. too low 5 10.0 1 3.2 3 7. 7 2 4.4 
3. adequate 28 56.0 16 51. 6 14 35.9 13 28.9 
4. other 9 18.0 12 38.7 16 41. 0 16 35.6 
50 100.0 TI 100.0 39 100.0 45 100.0 
'I Of the annual givers, 56 per cent felt that the present tuition wa s 
adequate. Whereas, only 28. 9 per cent of the non-givers responded 
similarly. The non-givers showed that nearly one-third of their number 
considered the tuition too high. This may very well be a reason why they 
do not contribute. 
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-r It was mentioned in Chapter IV that the tuition of Browne & Nichols 
was printed in error on the questionnaire. (The tuition is 1, 050, not 
1, 150 which was printed on the questionnaire.) The non ... giver expressed 
displeasure over the high tuition, but was willing to admit that he had no 
actual knowledge of costs (Table 11a). 
The use of the "other" category was frequently utilized by the regulatr 
givers of both schools; the "adequate" category appealed to them also. 
The alumni of independent schools must be quite concerned about tuition 
costs if the large number of comments which accompanied their primary 
a~swer is a criterion. 
Question lla: Please elaborate upon whatever answer you have checked 
(in question 11). 
Table lla 
B&N N&G 
Annual Giver Giver Non-giver 
no. % no. % no. % no. o/o 
1. no knowledge of 11 22.0 11 35.5 9 46.2 17 37.8 
costs/no answer 
don't know 
2. sufficient to cover 14 28.0 12 38.7 7 23. 1 8 17.8 
costs and improve-
ments .. better facili-
ties cost more 
3. prices out good mate .. 9 18. 0 4 12.9 1 17.9 6 13.3 
rial-scholarships 
are needed 
4. prohibitive cost 6 12.0 1 3.2 2 2.6 7 15.6 
prohibitive but nee-
essary 
5. must hold a strong 4 8 .0 1 3.2 2 5. 1 5 11. 1 
faculty 
6. all other 6 12 .0 2 6.5 5. 1 2 4.4 
50 100.0 TI too.o 39 100.0 45 100.0 
In Table 11, the annual givers checked the "adequate" category to a 
great degree (56 per cent). Their responses, listed in this table, were 
fairly well scattered. The "prohibitive cost" category was emphasized 
more by them than by the Browne & Nichols and Noble and Greenough/ 
Volkmann givers. Generally, the annual givers had no very strong 
category, which may be a good sign that many appreciate the many 
factors that affect the independent school. 
The main differences between the Browne & Nichols g ivers and the 
Noble and Greenough/Volkmann givers are illustrated by the first two 
categories. The Noble and Greenough/Volkmann alumni who chose 
"other" or "adequate" in the preceding table , now admitted that they had 
no knowledge, or else failed to answer. The Browne & Nichols g ivers 
who answered the first part in similar fashion to the Noble and Greenoug/h/ 
Volkmann givers responded to the second part in a different way. They 
were much more concerned about the school's cost being covered and 
improvements being made. There was also a large group (35. 5 per cent 
of the Browne & Nichols givers who admitted that they had no knowledge 
of costs. 
II The non .. giver selected the category "too high" more than the other 
groups in Table I I. The answer to the first part of the question was 
supplemented w ith further elaboration as "Prohibitive cost" and "No 
opinion. 11 Other reasons were present but in comparison to the other 
groups of givers appeared insignificant. There is little wonder that the 
percentage of non-givers in category I was so high in view of their lack 
of communication with the school or classmates. 
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Question 12: Do you feel that the Graduates Bulletin/Bulletin presents 
news which is of interest to you? 
Table 12 
B&N N&G 
Annual Givers Givers Non-give1s 
no. o/o no. o/o no. o/o no. o/o 
l. no, w ith comment 0 0.0 2 6.5 5 12.8 9 20.0 
2. yes, no comment 16 32.0 11 35.5 14 35.9 14 31. 1 
3. yes, alumni notes 24 48.0 14 45.2 12 30.8 11 24.(! 
and articles 
4. yes, recommenda- 3 6.0 1 3.2 3 7.7 4 8.9 
tions given 
5. all other 7 14.0 1 3.2 5 12.8 5 11. 
6. don't know 0 0.0 2 6.5 0 0.0 2 4.4 
50 100.0 3I 100. 1 39 100.0 45 99.9 
The annual givers and Browne & Nichols givers were the strongest 
supporters of the alumni bulletins. Very few recommendations were 
given by any group. Certainly, alumni notes and articles are generally 
well received by all groups. 
II The non-givers displayed the greatest disapproval. They also re-
£rained from clarifying their answers to a great degree. In general, the 
"don't know" category was relatively free from responses. 
The alumni bulletins probably serve as good substitutes for those 
w ho are out of personal contacts with friends, faculty, or the school. 
All age groups supported the bulletins, and distance from the school 
made no difference as far as approval was concerned. 
Question 13 : We are interested in obtaining some information about 
the relative importance of various types of organizations that 
normally request funds from a wide range of people. Please rank 
the funds listed below in order of preference ... starting with 1, 2, 
3, etc. (it is recognized that you may or may not give to all, 
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some, or none of the funds listed below). 
Table 13 
B&N N&G 
Annual Givers Givers Non .. givers 
no. o/o no. o/o no. o/o no. o/o 
I. ranked I, 2, 3 37 74.0 11 35.5 19 48.7 4 8.9 
2. ranked 4, 5, 6 9 18.0 13 41. 9 6 15.4 6 13. 3 
3. ranked 7, 8, 9 2 4.0 3 9.7 1 2.6 5 11. 1 
4. ranked 10, 11, 12 0 o.o 0 0.0 1 2.6 4 8.9 
5. all others 2 4.0 4 12.9 12 30.8 26 57.8 
50 100.0 TI 100.0 39 100. 1 45 1oo.o 
The annual givers ranked the alumni fund in the top 25 per cent of 
their first three choices; 92 per cent appeared in the first six choices 
between the Noble and Greenough Fund and the other twelve. This rank 
follows the pattern of good faculty and classmate contact plus visiting the 
school often. 
The Noble and Greenough givers ranked the Nobles Alumni Fund 
higher than the Browne & Nichols alumni ranked their own Alumni Fund; 
57. 8 of the non ... givers did not rank the Browne & Nichols fund. Those 
that did picked lower rankings. 
II Tables 13a and 13b which a ppeare d in Chapter IV were excluded 
from this more detailed analysis. It was felt that this information was 
not needed to supplement the convincing facts presented in the Table abo e. 
Question 14: What sources other than the alumni should the School ex .. 
plore for additional gifts 
Table 14 
B&N N &G 
Annual Givers Givers Non ... givers 
no. no. no. no. 
1. foundat ions/corpora.. 13 
tions 
26.0 16 51.6 16 41.0 14 31.0 
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B &N N &G 
Annual Givers Givers Non-givers 
no. no . no. no. 
2. parents, corp orations 7 14.0 2 6. 5 3 7. 7 0 o.o 
foundations 
3. parents, alumni, local 12 24.0 2 6. 5 8 20.5 5 11. 1 
community 
4. don't know 13 26.0 8 6. 5 9 23. 1 15 33.3 
5. all other 5 10. 0 3 9.7 3 7. 7 11 24.4 
50 100.0 IT 1oo. 1 39 100.0 45 99.9 
The annual givers appeared to suggest two areas in particular as 
additional sources for gifts. Business and philanthropic giving were 
the most popular; 14 per cent wished to mix the two. It is interesting to 
note that 26 per cent of the annual givers chose the category "don't know." 
The annual givers may contribute yearly because many do not know of 
other sources to explore for additional gifts. 
The Noble and Greenough givers chose parents, alumni, and the local 
community as additional sources. In contrast, the Browne & Nichols 
givers suggested foundations and corporations. The non-givers offered 
fewer ideas on the subject than the other groups. However, 31. 1 per 
cent did suggest foundations and corporations. 
It becomes apparent that Noble and Greenough alumni are more 
conscious of private giving. Browne & Nichols alumni do not consider 
private sources but stress business oourses. If the non-givers think 
that big business will donate to their school whether they contribute or 
not, it is quite obvious that they have been misinformed. The first step 
towards obtaining corporate gifts is to depict alumni, parent, friends, 
and community interest. 
II 
15. Age 
Table 15 
B &N N&G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. 23 and below 8 16.0 1 3.2 3 7.7 13 28.9 
2. 24-35 15 30.0 7 22.6 6 15.4 9 20.0 
3. 36 ... 55 17 34.0 16 51.6 15 38.5 16 35.6 
4. 56-65 6 12.0 6 19.4 9 23. 1 5 11. 1 
5. 66 and above 4 3.0 1 3.2 6 15.4 2 4.4 
50 100,0 TI too.o 39 too. 1 45 too.o 
The bulk of the annual givers lies between the ages of 24 and 55. 
The Browne & Nichols givers are found to be between 36 and 55 years 
old, and the Noble and Greenough/Volkmann givers tend to be spread out 
all the way down the age categories. 
Turning to the non-givers, it appears that almost 29 per cent are 
under 23 years of age. Other than category 3, the non ... givers equal the 
percentages of the Browne & Nichols givers. (The non-giver group is 
made up, for the most part, of Browne & Nichols respondents.) 
The number of Browne & Nichols givers in category 5 is very small 
in comparison to the annual and Noble and Greenough/Volkmann givers. 
The elder alumni usually can afford to give larger sums than the youngeit 
groups. It is important to keep in communication with them. I 
16. Marital Status 
Table 16 
B&N N &G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. single 13 26. 0 5 16. 1 4 10.3 17 37.8 
2. married, no children 2 4. 0 4 12.9 4 10.3 6 13. 3 
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B&N N&G 
Annual Givers Givers Non-givers 
no. % no. % no. % no. o/o 
3. married male/males 10 20 . 0 4 12.9 8 20.5 2 4.4 
under 18 
4. married female/ 9 18.0 5 16. 1 5 12.8 4 8.9 
females under 18 
5. married, male(s} 10 20.0 
female(s} 
8 25.8 4 10.3 4 8.9 
6. other 4 8.0 5 16. 1 13 33.3 11 24.4; 
7. don't know 2 4.0 0 o.o 1 2.6 1 2.Z 
50 100.0 TI 99.9 39 100. 1 45 99.9 
,, Of the annual contributors, 26 per cent are single men. This can 
be compared with the 3 7. 8 per cent of non-givers who are single. The 
annual givers (mostly Noble and Greenough/Volkmann respondents) tend 
to start contributions at an early age, whether they are married or not. 
Quite naturally, the annual givers who have children take more of an 
interest in the independent school. There were very few annual givers 
who had children older than eighteen. Those who did can be found in 
category 6. 
Looking at the regular givers, it becomes apparent that Browne & 
Nichols alumni were stronger in categories I, 2 and 4. The Noble and 
Greenough/Volkmann givers had more sons under eighteen years of age. 
It seems that the Noble and Greenough/Volkmann alumni who have 
children older than eighteen are more apt to contribute than Browne & 
Nichols parents who are in that position. 
The non-givers show a large percentage of respondents in two 
categories, those who are single and those who have children older than 
eighteen. These are very important ages to consider. First, alumni 
who have just graduated are more familiar with what the school has need 
of. They are also the ones to set the example at colle.ge, or in other 
endeavors, for the classes behind them. If they do not keep in touch, 
the school loses a certain amount of support, not necessarily financial 
but more on the moral emphasis. 
The second group are those who have children over the independent-
school age. These middle-aged and elder citizens can provide guidance, 
as well as substantial financial help. It is a blow to any school to lose 
the interest of this group. These people must be encouraged and com-
municated with before and after graduation of their sons; with their sup-
port the independent school can maintain its high standards. 
17. Residence 
Table 17 
B&N N&G 
Annual Givers Givers Non-givers 
no. % no. % no. % no. % 
1. 30 miles from 36 72.0 20 64.5 17 64.5 24 28.9 
the school 
2. 30-150 miles 4 8.0 2 6. 5 9 6. 5 8 17. 8 
3. 150 miles and over 10 20.0 9 29.0 13 29.0 13 53.3 
50 100.0 TI 100.0 39 100.0 45 100.0 
The annual giver tends to live in the immediate vicinity of the school; 
20 per cent live more than 150 miles from the school. The regular 
givers of both Noble and Greenough/Volkmann and Browne & Nichols are 
placed evenly. The non-givers have 53. 3 per cent living more than 150 
miles from the school, which justifies their lack of face-to-face com-
munication with the faculty and the school. Distance affects potential 
givers especially when the school loses communication w ith them. 
It is important to consider category 2 in the Table above. Among 
those responding, there seems to be a dearth of those who live between 
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30 and 150 miles from the schools. It might prove beneficial to the 
schools to have more alumni settle down in this area. This trend may 
not be far off with the construction of new roads (Route 128) in the 
vicinity of Boston. 
18. Active Military Service 
Table 18 
B&N N &G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. % no. o/o 
I. none 11 22.0 7 22.6 8 2 0.5 23 51. 1 
2. 1 or 2 years 16 32 . 0 10 32.3 16 41.0 9 20.0 
3. 3 years or more 20 40.0 12 38.7 12 30.8 10 22.2 
4. all other 3 6. 0 2 6.5 3 7. 7 3 6. 7 
50 too.o TI too. 1 39 too.o 45 too.o 
Annual givers and regular givers showed almost the same percentage 
of those not having had any active Military Service. The non-givers, 
however, reported that 51 per cent experienced no military training. A 
high percentage of these were in a younger age category and unmarried. 
Annual givers show a definite trend toward having experience d longer 
active military duty than the regular givers. Since the age group 36-55 
contained about the same number of respondents from each group, the 
difference is probably due to the World War I campaigners, or to those 
who participated in the Korean War. This is based on the assumption 
that very few alumni would remain on three or more years of active dut~ 
during a time of peace. I 
The Browne & Nichols and Noble and Greenough/Volkmann givers 
were very similar in their response. The Browne & Nichols givers 
showed a trend to remain in the Service longer, but the difference is 
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slight. However, the Table indicates that those who remain in the active 
military service, or who experience longer periods of Military Service, 
tend to contribute more readily to independent education. 
Question 19: If you went to college what was your major? 
Table 19 
B&N N&G 
Annual Givers Givers Non-givers 
no. o/o no. o/o no. o/o no. o/o 
1. Social Science 26 52.0 13 41. 9 21 53.8 13 28.9 
History 
2. Natural Science 8 16.0 10 32.3 3 7.7 9 2 0.0 
Engineering 
Premedical 
3. Humanities 13 26.0 4 12.9 11 28.2 8 17.8 
English 
Language 
Music 
4. All other 3 6 . 0 4 12.9 4 10.3 15 33.3 
50 loo.o TI too. o 39 too.o 45 loo.o 
The majority of contributors majored in a Social Science. The gen-
eral statement which has been made by colleges is that those majoring iJ 
Social Science are more prone to contribute. This statement seems 
applicable to the independent school alumni as well. 
Browne & Nichols givers favored Natural Science more than any 
other group; Noble and Greenough/Volkmann givers favored the Humani-
ties. English, which is classified under Humanities, appears to be ve ry 
popular among the Noble and Greenough alumni. 
The non-givers displayed more Natural Science and Humanities 
majors than the annual givers. The annual givers had twice as many 
Social Science majors. The high percentage of the "all other" category 
of the non-givers contained several interesting choices: there were 
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several business majors, a Journalism major, one who had not chosen, 
and a smattering of respondents who did not answer. 
Question 20: Will you briefly describe your job? 
Table 20 
B&N N&G 
Annual Givers Givers Non-givers 
no . o/o no. o/o no. o/o no. o/o 
1. professional 21 42.0 23 74.2 14 35.9 13 28.9 
2. managers 13 26.0 4 12. 9 12 30.8 10 22.2 
clerical 
sales 
3. students 6 12.0 1 3.2 4 10.3 12 26.7 
4. craftsmen 6 12.0 2 6.5 3 7. 7 3 6.7 
service workers 
laborers 
farmers 
5. all other 4 8. 0 1 3.2 6 15.4 7 15.5 
50 Ioo.o TI Ioo.o 39 Ioo. I 45 Ioo.o 
Annual givers tend to be professional, managerial, clerical, or II 
salesmen. There is a dearth of managers, clerical workers, and sales1 
men among the Browne & Nichols regular givers. Instead their strength 
is concentrated in the professional field. In contrast, the Noble and 11 
Greenough/Volkrnann givers are almost equally divided between category 
1 and 2. 
II The non-givers show a very large percentage of students. It is 
interesting to note that 26. 7 per cent of the non-givers are under 23 
years of age. Of this group, 28. 9 per cent report that they are students. 
The Browne & Nichols students make up a very high percentage of the 
non-giving alumni. 
Table 20 seems to establish the fact that professional men are the 
main supporters of independent education. It also shows that the 
69 
70 
majority of independent school alumni eventually end up in a professiona] 
vocation. 
Question 21: Did you board at Noble and Greenough School at any time? 
Table 21* 
N &G 
Annual Givers Non-givers 
no. o/o no. % no. % 
1. no 28 59 . 6 27 69.2 4 57. 1 
2. yes 19 40.4 12 30.8 3 42.9 
47 Ioo.o 39 Ioo.o 7 Ioo.o 
Although this table applies only to the Noble and Greenough/Volkmann 
respondents, it is of importance to the survey. Boarding does not ap .. 
parently influence the actual frequency of giving. It does influence com 
munication with the school as the following chapter will show. 
The value of comparing a day school which offers boarding facilities 
with a day school which has none is of great significance. Boarding 
facilities may prove to be a way in which the independent school can 
maintain its strength. 
* Two respondents were not classified. 
CHAPTER VI 
Comparison of Boarder and Day Student Alumni 
Noble and Greenough and Volkmann Respondents Considered 
In this chapter, an attempt is made to compare the responses of the 
boarding students with those of the day students. 
cussions in the preceding chapters of Question 5, 
From the brief dis- r 
it has become apparent 
that boarding facilities are important to the alumni. Browne & Nichols, 
Noble and Greenough, and Volkmann alumni have shown this trend. The 
boarders' response must be analyzed to see if he has a different conception 
of the independent school. 
Boarding has only been available at Noble and Greenough since the 
school moved to Dedham, in 1922 . The present facilities will accommo-
date only forty-five boys. There are plans on the drawing boards that 
will increase this capacity. When considering the table s, one must 
realize that a large number of boarders are there only during week days; 
many of the boys have families within easy traveling distance. Thus, 
examples of seven-day boarders occur less frequently. 
In this chapter, comparisons and contrasts w ill be drawn between 
thirty-four boarders and sixty-one day students. As in preceding chap .. 
ters, a category is not considered significant unless ten responses are 
represented by it. Sometimes eight responses may give one an idea, bu~ 
ten is the lowest number that can be considered significant. 
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Question 1: How often do you visit the Noble and Greenough School 
Table 1 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
I. never 1 2.9 7 11. 5 
2. once in 6 months, or 15 44.1 18 29.5 
more frequently 
3. yearly 9 26.5 5 8.2 
4. once every 5 years 5 14.7 12 19.7 
5. once every 10 years 0 0.0 2 3. 3 
6. once in more than 10 year s 2 5.9 9 14.8 
7. all other 2 5.9 8 13. 1 
34 Ioo.o TI Ioo. 1 
The boarders tend to visit the school more often than those who 
attended day school only. This response shows that many of those who 
were five-day boarders came from local areas, which circumstance per 
mitted them to return to the school more often than the boarder from 
distant parts. Table 17 shows that 59 per cent of the boarding respondents 
lived within 30 miles of the school, and 59 per cent of the day students 
live within 30 miles of the school. It appears that residence is not the 
reason for the difference between the boarders' frequent visits and the 
less frequent visits of the day students. 
Other demographic data do not yield a reason for this difference, so 
the reason must lie in the fact that boarders feel closer to the school 
because they lived as a part of it. It is interesting to note that 10 of the 
boarders out of the total of 13 responses said that they visited the schoo~ 
monthly. 
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Question 2: Do you keep in touch with any classmates regularly? 
Table 2 
1. no, no comment 
2. yes, no comment 
3. yes, telephone - mail 
4. yes, contacts, gatherings 
activities 
Noble and 
Boarders 
no. % 
10 29.4 
1 2.9 
2 5. 9 
21 61.8 
34 100.0 
Greenough 
Day Students 
no. % 
24 39.3 
I 1. 6 
IO I6.4 
26 42.6 
bT 99.9 
Boarders have more contact with their classmates, according to the ' 
responses of the survey. Their personal gatherings and social gatherings 
with fellow classmates make up 62 per cent of communications. In addil l 
tion to keeping in touch with classmates more regularly than the day II 
students, boarders will use the nonpersonal kind of communication very 
little. 
When thirty boys are sleeping and eating under the same roof {board!-
ers are placed either in the Castle which holds thirty boys or in the Frat 
which holds fifteen) there is more of a bond established between them. 
Thus, boarders are better communicators with their classmates and 
more frequent visitors to the school than the day student alumni. 
Question 3: Have you continued to have any contacts with the Noble and 
Greenough faculty? 
Table 3 
Noble and Greenough 
Boarders Day Students 
no. % no. % 
I. no, no comment 15 44. I 38 62.3 
2. yes, no comment 1 2.0 2 3. 3 
3. yes, friends, parties, meetings, 17 50.0 19 31. 1 
activities 
4. yes, mail, telephone 2.9 2 3.3 j4 99.9 bT Ioo.o 
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The boarders reported more faculty contact than the day student 
alumni. Most of this contact carne through friends, meetings, parties, 
and other activities. This response can be compared to Table 1; those 
who visit the school more frequently will undoubtedly experience more 
faculty contact. There is no way of telling in this survey if the re-
spondents vi sit the school expressly to see a member, or members, of 
the faculty. However, since the social element appeared to be so fre-
quently mentioned as the form of contact with the faculty, it seems per-
rnissible to assume that many return to see the faculty with the same 
idea of socializing as is found on any social occasion. 
Question 4: What do you feel is the role of the private s chool in our 
present educational system? 
Table 4 
Noble and Greenough 
Boarders Day Students 
no. % no. % 
1. develop mature individuals 2 3 35.9 23 19.2 
-teach them to think 
-develop future citizens 
2. provide superior education 19 29.7 39 32.5 
-prepare students for college 
II .-constitute a standard of 
excellence 
3. present a more balanced 12 18.8 38 31.7 
program than high school and 
a more flexible one 
-employ good teachers 
.. invent new educational 
concepts-more individual 
attention 
4 . form personal relationships 3 4.7 9 7.5 
-maintain freedom of thought 
-give prestige to the boy 
5. all other 7 10.9 11 9.2 
b4 lOO.O 120 Ioo. I 
The boarde..rs fav<>-r the type of ach.oGl wnose role_is to develop the J-=--==--=-=-===:..... 
individual and teach him to think. If this response is compared with the 
annual givers response (Chapter VI, Table 4), it becomes apparent that 
the boarders are more strongly in favor of this characteristic. Actually~ 
the boarders have more of a chance to talk with Mr. Putnam, the Head-
master, and Mr. Flood, the Assistant Headmaster, both of whom, since 
1920, have emphasized this attribute . 
The day students, on the other hand, give a more conventional answer 
in comparison. They appear to favor a better education with the college 
goal in mind, and a program that is more flexible and varied than one 
which the high school can offer. Categories 2 and 3 were very popular 
with the annual givers, Browne & Nichols givers, and Noble and Green-
ough/Volkrnann givers. However, the popularity of category 1 with the 
boarders may be one of the reasons why they have revisited the school 
and are trying to preserve it through the use of frequent communication. 
Question 5: Are boarding facilities important to have at private schools 
Table 5 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. no, no comment 3 8.8 6 9.8 
2. no, with comment 0 o.o 0 o.o 
3. yes, no comment 4 11. 8 13 21.3 
4. yes, w i th comment 22 64.7 36 59.0 
5. all other 5 14. 7 6 9.8 34 100. 0 TI 99.9 
It is interesting to note that of those surveyed, the day students 
showed more favorable responses toward boarding facilities at Noble and 
Greenough. A partial answer to this might be found in the fact that a 
h f da students now live more than 150 miles larger number of t e ormer y 
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away from the school than do those who boarded. Certainly, one would 
expect the boarders to comment more on this question than the day 
students. The margin between the boarder-day student responses was 
very small, which shows that the day student alumni appreciate the im-
portance of offering boarding facilities. 
No respondent could give a reason why boarding facilities are not 
important to have at an independent school. The failure of all out of the 
nine negative res pondents to clarify their answer is a credit to the 
boarding program of the school. There is little doubt, according to this 
survey, that boarding is of great value to the school and to the alumni. 
Question 6: If you had your choice of private schools again would you 
pick the Noble and Greenough School? 
Table 6 
Noble and Greenough 
I. no, with comment 
2. yes, no comment 
3. yes, superior education 
- good program 
-fine job done 
4. yes, can't afford 
-if day school preferred 
-if geographically feasible 
-proximity 
5. all other 
Boarders 
no. 
3 
17 
11 
2 
1 
34 
o/o 
8.8 
50.0 
32 . 4 
5.9 
2.9 
100. 0 
Day Students 
no. % 
6 9.8 
15 24.6 
28 45.9 
6 9.8 
6 9. 8 
n 99.9 
The boarders appeared to be quite satisfied with the school. Almost 
83 per cent would choose the school again, compared with 71 per cent 
of the day students. The boarders refused to comment on this choice in 
the majority of cases. The day students were a bit more prolific on the 
subject. One question that might arise, and one w hich the sury_ey did not 
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attempt to find out, is: If you would pick the Noble and Greenough/ 
Volkmann School again would you want to board if you did not previously, 
or would you wish to be a day student if you formerly boarded? From 
the results, the author can only conclude that the respondents were quite 
happy in their former role. 
Question 7: If you had a son would you send him to the Noble and 
Greenough School? 
Table 7 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. no, no comment 1 2.9 9 14.8 
2. no, with comment 3 8.8 8 13. 1 
3. yes, no comment 9 26.4 21 34.4 
4. yes, with comment 8 24. 1 10 16.4 
5. depends on the boy- if right 12 35.3 8 13. 1 
school for him 
6. all others 1 2.9 5 8.2 
34 100.4 TI !oo.o 
The boarders supplied very interesting information to this question. 
First, only 11. 7 per cent would not send their son to the school, in corn-
paris on with 2 7. 9 per cent of the day students who would not. However, 
a much larger percentage of boarders replied that it depended upon the 
boy whether they would send their sons to the school or not. There 
seems less of the traditional element in the opinions of the boarders, m 
which one might expect more. It may be the boarding in itself which has 
made the group more aware of the factor of the child in relation to the 
school, and not the traditional element of "like father, like son." 
In consulting the parental status of these two g roups, the boarders 
in proportion to day students have more sons under eighteen years of 
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age, and more children under that age. It may well be that their answer, 
"It depends on the boy," is based on the fact that a larger number of them 
are closer to the actual problem. The boarders are a younger group tha1;1 
the day students because the boarding facilities were only available in 
1922. 
It is significant to realize also that there were no suggestions or 
negative remarks from the boarders concerning crowded conditions. The 
liberal boarding program has apparently been received by all with full 
approval. 
Question 8: Have you ever given to the Noble and Greenough/Volkmann 
Alumni Fund? 
Table 8 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
I. no, with comment 3 8. 8 4 6.6 
2. yes, no comment 9 26. 5 18 29.5 
3. yes, annually 18 52.9 29 47.5 
4. yes, comment 3 8. 8 9 14.8 
5. all other 1 2.9 1 1.6 
34 99.9 TI Ioo.o 
The boarders are slightly more prone toward annual giving, but the 
difference is negligible. In comparing the difference between the two 
groups, the emphasis is not on the actual number of times one has given 
to the Alumni Fund, or the difference between the categories of contri-
bution that is seen in Table 8, but it is in the over-all support to the 
school through visits, contacts, and partaking in activities that are im-
portant. The percentage of those who have given to the fund is encourag-
ing to any school, but before the independent receives gifts , the problems 
facing the school must be made known to the out-side world through 
communication. It takes two or more people for communication to be 
present, and it is in this area that the boarders seem to play their 
largest role. 
Question 9: Have you ever felt pressured into giving to the Alumni Fund? 
1. no, with comment 
2. yes, with comment 
3. all other 
Table 9 
Noble and 
Boarders 
no. % 
33 97. 1 
1 2. 9 
0 0.0 
34 too.o 
Greenough 
Day Students 
no. % 
53 86.9 
7 11. 5 
1 1. 6 
TI 100:0 
Neither of the two groups felt particularly pressured, but there is 
no doubt that the boarders felt less pressured than the day students did. 
A probable reason for this is that the boarders are more intimate with 
the faculty after teaching sessions are over. With the frequent spare 
moments that the student has in the dormitory, it would be foolish to 
think that discussions about teacher's salaries, the cost of education, 
and the needs of the school do not take place with the faculty members 
who "live in." This is a valuable element that only boarding offers. A 
boy has a chance to see how much sacrifice is being made for him on the 
part of his parents and the faculty. He has a chance to discuss the pro ... 
gram of the independent school and compare it with that of the high school. 
From a consideration of the closer student-teacher relationship, it 
becomes apparent that the boarder would not feel pressure exerted upon 
him because he understands the problems of independent education 
better. 
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Question 10: With respect to alumni giving, at what age do you think 
that one should start to contribute to the Alumni Fund? 
Table 10 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. completion to 20 19 55.9 22 36. 1 
2. 21-25 7 20.6 II 18. 0 
3. 26-30 2 5.9 6 9.8 
4. 31-40 0 o.o 2 3.3 
5. when it is meaningful- no 5 14.7 13 21.3 
specific age 
6. all other 1 2.9 7 11. 5 
34 100.0 TI Ioo.o 
Of the boarders, 55. 9 per cent felt that one should begin to give 
from the time completion of courses to 20 years of age (category I). In 
comparing the responses of the two groups, this response of the boarders 
was almost 20 per cent higher than that of the day student alumni. 
Another interesting difference was disclosed by category 5. Although 
there is only 7 per cent difference between the two groups, all of the 
boarders responded that they would give at "No specific age." Of the 
day student alumni, 10 respondents replied "When it is meaningful." 
This might show that the boarders realize that their contribution is mea~­
ingful upon graduation. The only question that remains is if they can 
afford it. 
The boarders responses show that they do not try to avoid the Noble! 
and Greenough Fund by such excuses as "When it is meaningful" or 
something similar. They seem convinced that the Alumni Fund is 
meaningful. 
80 
Question 11: Do you think that the present day student tuition of $1, 150 
is: 
Table 11 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
I. too high 7 20.6 9 14.8 
2. too low 4 11. 8 4 6.6 
3. adequate 16 4 7. 1 29 47.5 
4. other 7 20.6 19 31. 1 
34 100. 1 TI 100.0 
Categories 1 and 2 have too few responses to actually generalize 
from or draw conclusions. However, the boarders were more willing 
to check a positive answer for the first part, rather than check cate- 11 
gory 4. The sense of values of the boarders in relation to what the scho?l 
is offering may be more acute and thus more readily classified. 
Those who are not as familiar with the school's tuition rates would 
choose category 4 more often just as the day students did, and then give 
an opinion. Before considering the various opinions, it may be of inter-
est to note that both groups were equal in category 3. 
Question lla: Please elaborate upon whatever answer you have checked 
(in Question 11). 
Table 11a 
I. no knowledge of costs 
-no answer o;o don't know 
2. sufficient to cover costs and 
improvements 
-better facilities cost more 
3. prices out good material 
-scholarships are needed 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
10 29.4 22 36 . 1 
6 17.6 18 29. 5 
8 23.5 10 16.4 
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4. prohibitive cost 
-prohibitive but necessary 
5. must hold a strong faculty 
6. all other 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
4 11.8 3 4.9 
3 
3 
34 
8.8 
8.8 
99:9 
3 
5 
bT 
4 .9 
8.2 
100.0 
~ Of the boarders, Z 9. 4 per cent as compared with 3 6. I per cent of th~ 
day students, had no knowledge of costs, or no answer. The day stu dent j 
alumni were less informed about comparisons in the costs, or else they 
were less willing to consider the matter. However, more day student 
alumni {approximately 12 per cent) felt that the pre sent tuition is ade ... 
quate and that it should, at all times, cover cost and allow an extra 
margin for improvement. 
The alumni who boarded were more interested in the need for 
scholarships, holding a strong faculty, and the prohibitive cost factor. 
In this question, as in several others, the boarders seemed to be a little 
more knowledgeable concerning the current problems. 
Question 12: Do you feel that the Graduate Bulletin presents news that 
is of interest to you? 
Table 12 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. no, with comment 3 8 . 8 4 6.6 
2. yes, no comment 13 38.2 20 32.8 
3. yes, alumni notes and 9 26.5 25 40.9 
articles 
4. yes, recommendations given 2 5.9 5 8 .2 
5. all other 7 20.6 6 9.8 
6. don 1t know 0 0.0 1 1.6 
34 too. o TI 99.9 
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I 
-r There appeared to be little significant differen ce between the two 
groups in response to this question. As in Table 6 , the alumni who 
boarded chose to answer affirmatively without qualifying their answers. 
A few more answers in the "all other" category was found here, bu t the 
responses were scattered: "Format good, " 11 Interested only senti-
mentally," and "partially." Both g roups highly approved of the Graduates 
Bulletin and recommendations for improvement or .chang e were very few. 
The Graduates Bulletin has not stressed the boarding facilities in 
the years past. There has been no mention of the present boarding 
facilities, except in the Capital Fund Campaign, lately. The boarders 
do appreciate articles and alumni news but one w onders how many would 
like to see an article on boarding facilities and boarding life. 
Question 13: We are interested in obtaining some information about the 
relative importance of various types of organizations that normally 
request funds from a wide range of people. Please rank the funds 
listed below in order of preference ... starting with 1, 2, etc . •• . 
(it is recognized that you may or may not give to all, some, or none 
of the funds listed below. 
Table 13 
l. ranked 1, 2, 3 
2. ranked 4, 5, 6 
3. ranked7,8,99 
4. ranked 10, 11, 12 
5. all others 
The boarders rank 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
23 67.6 33 54.1 
7 20.6 8 13.1 
1 2. 9 3 4. 9 
3 
34 
8.8 
99.9 
2 3. 3 
15 24. 6 
TI too. o 
the Noble and Greenough/Volkmann Fund high e r 
in preference than the day student alumni. In c onside ring categ ory 1 and 
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2, the boarders totaled 88 per cent while the day students totaled 67 per 
cent. 
The large number of day student responses in category 5 bears out 
the assumption that boarders are more fund conscious than day students 
alumni because they have been more a part of the school. 
Question 14: What sources other than the alumni should the School ex-
plore for additional gifts ? 
Table 14 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
I. foundations/corporations 14 41.2 18 29.5 
2. parents, corporations 2 5 . 9 6 9 . 8 
foundations 
3. parents, alumni, local community 6 17.6 14 22.0 
4. don't know 8 24. 1 16 26.2 
5. all other 4 11.8 7 11. 5 
34 loo:t> TI 99.0 
In comparing the boarders and the day student alumni, it is apparent 
that the boarders suggest foundations and corporations as additional 
sources of funds , whereas the day students place slightly more emphasis 
on parents, alumni, and the local community. It could be that boarders 
realize the scope of the school's needs and thus suggest "big business" 
support. A percentage difference of slightly more than 10 per cent be-
tween boarders and day students might not appear large, but when one 
considers that 41 per cent of the total responses of the boarders had to 
do with foundations or corporations, the response becomes very signifi-
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15. Age 
Table 15 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
I. 23 and under 4 11. 8 10 16.4 
2. 24-35 10 29.4 10 16.4 
3. 36-55 17 50 15 24.6 
4. 56 ... 65 2 5.9 16 26.2 
5. 66 and over 1 2.9 10 16.4 
34 100.0 TI 100.0 
The boarders answering the questionnaire were heavily grouped in 
categories 2 and 3. This response is due to the institution of boarding iJ 
1922. The heavy response of the boarders in these two categories is also 
correlated with the fact that many have children younger than eighteen 
year s of age, and are probably faced with the boarding school versus 
day-school problem. Although the day students have fewer children in 
proportion who are under eighteen years of age, there is little doubt tha~ 
they are confronted with the same problem. 
16. Marital Status 
Table 16 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. single 5 14.7 15 24.6 
2. married, no children 3 8.8 5 8.2 
3. married, male/males 9 26. 5 7 11. 5 
under 18 
4. married, female/s 4 11.8 8 13. 1 
under 18 
5. married, male/s 9 26.5 3 4.9 
female/s 
6. other 3 8.8 21 34.4 
7. don't know 1 2.9 2 3.3 
34 lOO.O TI lOO.O 
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The alumni who boarded have more sons under eighteen years of age~ 
and more children of the same age, than do the alumni who were day 
students . This is probably accounted for by the difference in age be-
tween the two groups, which is shown in Question 15 (Table 15). The 
difference, which is 35.3 per cent (64. 8 - 29. 5), between the number of 
children of boarders and day students should affect their interest in edu-
cation and, more important still, should affect the quality of opinions on 
the subject. 
17. Residence 
Table 17 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. 30 miles from the school 20 58.9 36 59.0 
2 . 30-150 miles 8 23.5 7 11. 5 
3. 150 miles and over 6 17.6 18 29.5 
34 loo.o TI loo.o 
There are more boarders within a 30-150 mile radius of the school 
than day students, according to the results of the questionnaire. More 
day student alumni are living more than 150 miles distant, according to 
the responses returned. This response apparently confirms the fact 
that many of those who boarded came from homes that were within fairly 
close reach of the school. These respondents favored boarding for 
reasons other than that pertaining to attracting boys from a distance. 
The reasons given for rooming at the school were: "Helps round char-
acter, n "More solid friendships formed," 11 Feel more a part of the 
school, n n Helps develop independence," and "Fewer distractions." 
Only six of the boarders gave the reason "Attracts those from a 
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distance" as part of their answers about why boarding facilities are im-
portant . It appears that boarding facilities are as important to local 
people as they are to those from a distance. From the variety of 
reasons given, boarding seems almost a necessity to many of the former 
students. 
18. Active military service 
Table 18 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. none 10 29.4 14 23.0 
2 . 1 or 2 years 9 26.4 25 41.0 
3. 3 years or more 14 41. 2 17 27.9 
4. all other 1 2 . 9 5 8.2 
34 99.9 TI 100. 1 
The day student alumni served shorter terms in the Armed Forces 
than did the boarders, who tended to have had three, or more years of 
active duty. A person who boards several years w ith the same group 
tends to feel himself a part of this group; one who has done active duty 
for three, or more, years has passed through a similar experience. If 
a sense of belonging to a military organization can be correlated w ith 
"belonging" to a dormitory, then these alumni (Table 18) can be expecte 
to be among the most faithful in returning to the school and supporting it 
when times are difficult. 
It is interesting to note that the boarders have the highest percentage 
of annual g ivers in the two groups, and believe in beginning to g ive to the 
school (55. 9 per cent) from c ompletion of courses to age 20. If a group 
that has such a high percentage of active duty of more than three years 
--==-"""-- -duration can afford to give to the::school annually, and start at an.early 
I 
~ 
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age on the salary of the Armed Forces, it must be very much interested 
in preserving independent education. 
Question 19: If you went to college what was your major? 
Table 19 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. Social Science 18 52 . 9 29 47.5 
History 
2. Natural Science 6 17.6 7 11.5 
E ngineering 
Premedical 
3. Humanities 8 23.5 20 32.8 
English 
Language 
Music 
4. All other 2 5.9 5 8.2 
34 99 . 9 bi 100.0 
The only appreciable difference between the boarders and the day 
student alumni is found in category 3. There was a 9 per cent difference, 
here. Natural Science proved to be a slight favorite among the boardersf 
this preference may increase, in time, because of the Science Wing ~ 
addition to the school. It can be concluded from Table 19 that boarding 
has not affected the choice of college majors. The most popular major 
field is some branch of the Social Sciences, whether one boards or not . 
20. Question: Will you briefly describe your job? 
Table 20 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
1. professional 13 38.2 25 40.9 
2. managers 11 32.4 13 21.3 
clerical 
sales 
3. students 6 17. 6 7 11.5 
I 
I 
4. craftsmen 
service workers 
laborers, farmers 
5. all other 
Noble and Greenough 
Boarders Day Students 
no. o/o no. o/o 
3 8. 8 5 8. 2 
l 2. 9 
34 99. 9 
11 18. 0 
TI 99. 9 
There appears to be about 10 per cent more boarders engaged in 
managerial, clerical, or sales work than other vocations. Fifteen per 
cent more of the former day students were retired, or unemployed at 
present. The difference in occupations between the two groups proved 
negligible. 
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II 
CHAPTER VII 
Interview Ana lysis 
Interviews With Noble and Greenough/Browne & Nichols Alumni 
The mail questionnaire left certain omissions once all the tabulating 
and coding was completed. In order to clarify the questionnaire ten 
questions were asked of at least fifteen alumni of both s chools. The 
sample was to consist of those who supported the schools morally not 
financially. Although the interviews were bias in the method of selec-
tion, it was felt that the information obtained would still be of great value. 
Many times a depth interview will discover information which has been 
hidden by a respondents' reply to a question in a mail ques tionnaire . 
The interviews were conducted locally to the Boston area; each r e -
spondent was assured that his response would be kept anonymous. The 
same demographic data was collected as the questionnaire asked for. 
The prospects were obtained by asking the school fund raising staff for 
names {many of the Noble and Greenough choices were decided upon in 
April through meeting interviewees personally at fund raising meetings). 
No prospect once contacted by phone refused to give some of his time 
to the schools. All prospects were contacted by phone first and then an 
appointment was made. 
It was decided that thirty-three interviews {18 Noble and Greenough 
15 Browne & Nichols) were too small a number to tabulate. The purpose 
that the interviews could assist in was apparently in making generaliza .. 
tions. The feeling of local alumni had to be captured in order to further 
interpret the questionnaire tabulations. If a certain answer showed the 
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same response ten or more times, then specific answers were of im ... 
portance. In reading this section of the paper, one must realize that the 
interviews are a source of interpretation and not a separate body of 
knowledge collected through utilizing the scientific method of research. 
This section is purely a judgment sample and must be treated as such. 
Interview Question 1: Do you approve of the present type of fund appeal 
(including the devices used) which the school is now conducting? 
The alumni of Noble and Greenough approved of the present type of 
appeal because of the lack of pressure. The number who answered in II 
this way constituted more than two thirds of those interviewed. Sugges .. 
tions wer e made that the class agent might become more personal in his 
approach or that the approach of the school needed a more professional 
touch. However, when 53. 8 per cent of the alumni body is contributing, 
it is foolish to change the program too much. 
The majority of the Browne & Nichols alumni felt that the school 
fund raising program is improving. This trend of thought could not have 
been deduced from the questionnaires alone. There was no doubt that 
school interest was present, but the improvement element is an importar;1t 
one to know about. Recommendations consisted of better organization and 
the institution of an annual fund drive. The alumni did not mention pres .. 
sure being used upon them which was quite expected according to replies 
to Question 9. 
Interview Question 2: What do you feel that alumni contributions should 
be used for? 
Ten of the Noble and Greenough alumni responded that their donations 
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should be used for anything that the school has need of. The unr estricted 
gift was approved by a very substantial number. More specific answers 
included endowment, scholarships, teachers 1 salaries, and the construc-
tion of more academic buildings. The questionnaire did not show the 
confidence of the alumni in the trustees, confidence which involves the 
handling of large sums of money. This confidence explains some of the 
overwhelming interest of the alumni. II 
The Browne & Nichols alumni were split equally on teachers salaries 
and the construction of buildings. The school has no annual appeal; the 
present appeal is a building fund appeal which i s more commonly known 
as a Capital Fund Drive. The preoccupation of thinking centering on 
teachers 1 salaries is encouraging. The alumni who responded affirma .. 
tively to Question 6 on the mail questionnaire are represented in these 
replies. All of those interviewed desired to see the standard of education 
kept at a high level to assure the same good kind of education for others 
as they received. It is interesting to note that the alumni who were inter-
viewed showed more major concern over faculty salaries than they did 
in Question lla of the questionnaire. Question lla showed that 39 per 
cent wanted the school to levy a tuition to cover costs and improvements. 
The interviews became more specific: improvement seems to mean II 
better teachers and better facilities which is important to consider when 
appealing for funds. 
Interview Question 3: What was the last School function that you attended? 
The alumni of Noble and Greenough showed a very definite variety 
of response to this question. Graduates Day was the most named (5) 
but many others were mentionea: Christmas S"ervice, Graduafion, 
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Nobles-Milton Football Game, a wrestling meet, a fund-raising dinner, 
and a trustees meeting. It is known that most of the people that were 
interviewed from Noble and Greenough are annual givers. It has been 
shown in Question one of the mail survey that the annual givers visit the 
school more frequently than others. This question asking for the func-
tion found out the variety of events that attract alumni. The variety is 
important because it shows a general interest in many activities by 
alumni. 
In contrast, almost the whole group of alumni interviewed from 
Browne & Nichols responded Strawberry Night or Alumni Day. There 
is a concentration of alumni at the school on only one day out of the year. 
A unified body is good to have, but it must be more than once a year. 
It is also worthwhile to have alumni dropping back to take in other func-
tions on a more casual basis; this shows interest in every activity of 
the school other than just suggested ones. 
This concentration of alumni which is a valuable element was not 
shown by the r espondents in the questionnaire . Those that return to the 
school (68 per cent} apparently return largely together at one event. If 
this is so, then it should be easier to notify them of changes in programs 
of the school and to sample their feelings about the school. 
Interview Question 4: Can you suggest any athletic, academic, or 
extracurricula changes in the program of the School? 
Two responses appeared among the Nobles' alumni. Either they 
responded that they were not familiar with the program, or else they 
desired academic improvements. (There were seven in each category.} 
93 
It was apparent that many were not familiar with the program of the school 
when 34 per cent did not comment on whether the tuition was too high, 
too l ow, or adequate. There was a sign that academics were important 
in Question 6. Of the alumni, 7. 3 per cent praised the superior educa .. 'l 
tion and the good program. In the seven who suggested changes, all of 
them emphasized the Chemistry and Physics part of the program. A 
few suggested the speaking of languages. Although no one department 
should be singled out, this response shows, more than the questionnaire 
does, the growing concern over academics. 
More than the majority of Browne & Nichols alumni interviewed re-
ported that they were not familiar enough with the present school prograql 
to criticize constructively. This response was apparent in Que stion lla 
also. The a l umni of Browne & Nichols seem uninformed about certain 
very important aspects; or else if changes in the program have been 
made, they seem apathetic in making note of them. 
Interview Question 5: How do you feel about the present alumni func -
tions ? 
The alumni functions were highly approved of by the interviewe es. 
Five respondents championed the addition of the chowder picnic in the 
fall before one of the soccer-football game weekends. The other re-
sponses formed a definite pattern of approval which could have been pre-
dieted by the unification of alumni around school activities, meetings, 
parties, and other social events. 
In contrast, the majority of Browne & Nichols alumni were not too 
approving of their alumni functions. Strawberry Night, while praised by 
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a few, was commented on as being unorganized and uninspiring. There 
were several comments praising the new institution of Alumni Day. 11 
The questionnaire showed that only 32 per cent visited the school yearly. 
If Alumni Day was made more appealing, this percentage might increase. 
Since the Browne & Nichols alumni judge the school so much by this one I 
yearly function, it is a necessity that this day be organized, interesting, 
and inspiring. The Strawberry Nights of the past have not allowed ladie 
to attend. The Alumni Day this year not only permitted ladies but also 
children. This improvement may help to attract alumni. 
Interview Question 6: What is the most important factor to consider in 
sending your son to an independent school? 
This question was intentionally set up as a connecting link between 
the mail questionnaire and the interviews. Question 4 , "What do you fee& 
is the role of the private school in our present educational system? 11 
and Question 7, "If you had a son would you send him to the Noble and 
Greenough/Browne & Nichols School? 11 were closely connected with this 
one. 
The Noble and Greenough interviewees who happen to be entirely 
annual givers responded that preparation for college through high aca-
demics or guidance in preparation for life w ere the most important 
reasons. This response judging by the questionnaire was expected. 
The Browne & Nichols alumni were more concerned in the ability of the 
school to place boys in college. Of the Browne & Nichols givers, 31 
per cent in Table 4 expressed the same reason. Although those who 
answered negatively to Question 7 did not give a reason as being poor 
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academics in certain areas, it might very well be that they are not aware 
of the superior education which Browne & Nichols offers. If the alumni 
place emphasis on one value this value must be emphasized as being in 
existence if it does exist. The alumni might desire to see a chart of 
those who went to what colleges. 
Interview Question 7: Do you believe in independent education in a 
democracy? 
This question wa s included to set an attitude for the following 
question. However, the ninety per cent response in favor on the part 
of both schools is enough to justify the place of the independent school in 
the society. The questionnaire responses strongly suggested this answer. 
Interview Question 8: If the independent school does have a place in a 
democracy, do you believe that those who went to one have a..!.!:- ~ 
sponsibility to support it? I 
The word "responsibility" was emphasized here. The answers of I 
both schools were over ninety per cent affirmative. This would b e ex .. 
pected among the group interviewed since all of the respondents had 
given to their school at one time or other. To emphasize "responsibility" 
was very helpful to the next question because it shows that there are 
many definitions to such a word. 
Interview Question 9: Do you automatically contribute to the School as 
part of a regular list, or do you have to be reminded or even resold!? 
In both schools the automatic giver is among the distinct minority. 
Although people feel a responsibility, as shown in Interview Question 8, 
they wait for a personal stimulus. Only a few respondents had a regular 
list of funds which they contribute to. The reminder and how it is done 
is the deciding factor if the school receives a contribution or not. Since 
Browne & Nichols does not have an annual fund appeal or a Class Secre-
tary System, there seems little doubt that they are not receiving a high 
percentage of contributions because the reminders do not carry signifi .. 
cance. Probably this is due to the type of reminder; the respondents of 
both schools in Interview Question 1 reported that they approved of the 
devices used, but Browne & Nichols alumni have never been subjected to 
the device of the annual fund drive. The 24 per cent response from the 
alumni of Browne & Nichols may be due partially to organization of the 
Alumni Day, but mostly due to the type of reminders used. Since personFtl 
contact means so much to the alumni of both schools (Table 3) why use 
mailings exclusively? This question asked of the interviewees brought 
to attention a factor which did not appear in the questionnaires; the 
reminder plays a large role in obtaining contr ibutions even from those 
who are annual givers. The automatic giver is not prevalent even among 
annual givers. 
Interview Question 10: Are there any little irritations that have ever 
kept you from contributing to the school? 
Both alumni interviewees responded negatively to this question. A 
few mentioned minor irritations which were of little relevance. Browne 
& Nichols alumni chose this question to insert their last ideas on the 
organization of the school. Many suggested a standardized system of 
fund drives and alumni affairs . Mention was made of the policy of the 
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school toward the alumni which in some areas has apparently been 
lacking. There was no way that the organizational factor was depicted as 
a disunifying force in the questionnaire. The ranking of the school fund 
showed that the alumni were less avid about the school than the Noble 
and Greenough alumni but in no way could this be traced to alumni 
organization. The trend of the interviews lead to this opinion. 
With this brief analysis of the interviews, it is time to bring all 
the chapters together and form a list of conclusions. Before turning to 
the next chapter on conclusions, it is only fair to mention that the dif- II 
ference between a response to a questionnaire and an interview is large . 
The interviews could very well present a distorted sample, but it is 
hoped that the conclusions and inferences drawn from the interviews 
gave a somewhat realistic picture of the true situation. 
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CHAPTER VIII 
Conclusions 
Section I 
Browne & Nichols and Noble and Greenough/Volkmann Respondents 
Communication with School, Faculty, and Classmates 
It was found from this investigation that the Noble and Greenough 
alumni visit the school more frequently, keep in closer touch with the 
faculty, and have more contact with classmates than do the Browne & 
Nichols alumni. 
Role of The Independent School 
The alumni of both schools classified the development of mature 
individuals, the teaching of the student to think, the preparation of the 
boys for college, the providing of a superior education, the offering of a 
more flexible and well-balanced program, and more individual attention 
as the role of the private school in our educational system. The alumni 
of both schools did not consider the formation of personal relationships , 
the rendering of prestige to the boy, or the maintenance of freedom of 
thought as the primary function of the independent school. 
Boarding and School Image 
The alumni of both schools supported the idea of providing boarding 
facilities; Browne & Nichols alumni were 50 per cent in favor, and Noble 
and Greenough alumni were more than 75 per cent in favor. The choice 
for alumni of picking their own schools again showed that both schools 
were more than 60 p er cent in favor (Noble and Greenough alumni were 
I 
I 
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approximately 75 per cent). Of the Browne & Nichols alumni, 30 per 
cent would send their children to their school, and 50 per cent of the 
Noble and Greenough alumni responded in a similar fashion. However, 
20 per cent of the total group decided that their decision depended u pon 
the boy. 
Contribution to School Fund 
II Noble and Greenough c:humni displayed a large percentage of annual 
givers, and an equal number of regular givers in comparison with the 
Browne & Nichols alumni. F urthermore, Browne & Nichols showed a II 
very high percentage of non-givers in relation to the Noble and Greenough/ 
Volkmann alumni. 
Pressure, Early Giving, and Tuition 
The survey found that neither alumni group felt pressured by the 
fund drives. However, Noble and Gr eenough alumni reported that they 
started at an earlier age to give to the School Fund than did the Browne &J 
Nichols alumni. 
Considering tuition, 4 7 per cent of the Noble and Greenough alumni 
reported that they considered the present tuition adequate. Browne & 
Nichols alumni were more inclined to check the 11 other" category and 
e laborate. The large st response of both alumni groups wa s that they 
possessed no knowledge about the subject, or that they did not know, or 
that the tuition should cover costs and improvements . Scholarships and 
comments on the prohibitive cost of education were mentioned to a far 
lesser degree. 
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Alumni Approval of Bulletins, Funds, and Additional Sources of Gifts 
The alumni bulletins were received with equal zeal by the alumni 
of both schools. The ranking of the funds by alumni showed an interest-
ing fact; the "Noble and Greenough Fund" was listed much higher than 
the "Browne & Nichols Fund," with respect to preference of rank and 
number of choices. The suggested sources for additional g ifts were 
mainly foundations and corporations for the alumni of both schools, with 
the exception that Noble and Greenough alumni strongly sugge sted 
parents, alumni, and the local community. 
Summary: Organization and Support 
From these data, it appears that the Noble and Greenough Alumni 
Association is better organized as a workable unit. Because of this, 
the alumni appear to be more interested in fund raising program s and 
in general school support. However, the difference between the two 
schools, in attitudes towards giving to the School Fund, has not affected 
the interest in other areas. The agreement between Noble and Greenough/ 
Volkmann alumni and Browne & Nichols alumni on many questions points 
to this. 
Demographic Data 
Of thos e surveyed, it is apparent that there is a group of Browne & 
Nichols alumni in the 36-55 age class that is very interested in the 
school; the older and younger groups seem to be much less interested. 
In contrast, the older graduates of Noble and Greenough appear very 
interested in their alma mater. In general, Noble and Greenough suppojt 
is spread throughout the age panorama. Browne & Nichols respondents 
whe_reJnore concent-1:9-ted. 
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The differences in marital status between Noble and Greenough/ 
Volkmann and Browne & Nichols respondents were slight, with exception 
of the Noble and Greenough/Volkmann parents who reported a larger 
number of male children under eighteen years of age. 
Although place of residence was almost the same in every category, 
the answers given by the respondents concerning military service dif-
fered by a large degree. Browne & Nichols had fewer alumni who had 
been in the service than the Noble and Greenough alumni, but more 
alumni who had served for three years or longer. Noble and Greenough 
respondents reported a heavier concentration in the "one or two years of 
service" category than Browne & Nichols alumni. 
Social Science and Humanities majors were more numerous among 
Noble and Greenough/Volkmann alumni than Browne & Nichols alumni, 
who favored Natural Science. The vocations of both alumni groups were 
equally represented. Of those who answered the Noble and Greenough/ 
Volkmann questionnaire, 36 per cent had boarded at the School. 
Section II 
The Annual, Regular, and Non-Givers of Browne & Nichols and 
Noble and Greenough/Volkmann Schools 
Communication with School, Faculty, and Classmates 
Annual givers kept in better communication with the school, the 
faculty, and classmates than the regular or non-givers. The regular 
givers demonstrated better communication than the non-givers who 
tended to answer many more questions than any other group with "I 
don't know." 
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Role of The Independent School 
Annual givers showed that the development of mature individuals and 
the preparation of students for college were the most important factors 
that an independent school can emphasize. The Browne & Nichols regu-
lar givers emphasized that the independent school should provide more 
individual attention and present a more balanced program and a more 
flexible program than high schools . The Noble and Greenough regular 
givers in contrast to the annual givers, which were also mainly made up 
of Noble· and Greenough/Volkmann alumni, favored the same category as 
the Browne & Nichols regular givers. The non-givers appeared more II 
interested in the preparation of students for college as being the main role 
of the independent school. 
Boarding and School Image 
Annual givers were more strongly in favor of boarding facilities 
than the regular givers. Non-givers were only slightly interested in 
boarding facilities or in choosing the school again for themselves or 
their sons. The other groups were more favorable in their choice of 
the s chools for themselves or for their sons. The school's imag e is 
regarded as occupying a higher position by those who contribute. 
Early Giving and Tuition 
Annual givers tended to reply that one should give upon completion 
of courses. The givers supported a later age category and the non-givers 
favored the 31-40 year age bracket. 
In response to the tuition cost question, the annual givers appeared 
better informed about the problem, and thus, checked the "adequate" 
II 
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category more frequently than the other respondents. The one other 
interesting response was the large number of non-givers who felt that 
the tuition was too high, yet readily admitted that they had no knowledge 
of costs about other independent schools. 
Bulletins, Funds, and Additional Sources of Gifts 
Non-givers appeared slightly more negative toward the alumni bul-
letins than the other groups. The annual givers did not display even one 
negative reaction. Similarly, the annual givers ranked the Alumni Fund 
higher than the regular givers and the non-givers. Furthermore, the 
annual givers suggested parents and alumni as additional sources of 
prospective gifts, whereas the regular givers and non-givers favored 
foundations and corporations. 
Demographic Data 
In considering the demographic data, it appears that the non-givers 
are a much younger group and that a large percentage of them are single. 
Furthermore, a larger number of them live more than 150 miles from 
the school than does any other group of givers. (Annual givers live 
nearer to the school than the other groups.) Many of the non-givers have 
not been on active duty in the Armed Forces. 
There were very few non-givers who reported their college major 
as a Social Science in relation to the other groups of givers. The 
vocational classification showed that a large percentage of the non-givers 
were students. The other groups were divided between professional, 
managerial, clerical, and sales classifications. The response to the 
boarding question, which applies only to Noble and Greenough/Volkmann 
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alumni, shows that only 10 per cent more of the annual givers boarded 
at the school than Noble and Greenough regular givers. 
Summary: Annual Giver 
11 The annual giver has more communication with his school and his 
classmates. He is more willing to uphold his school through moral and 
financial support and he values the parents and alumni as the main 
source of independent school support. 
This man tends to be a professional man, manager, clerical worker, 
or a salesman. Although he is found in all age groups, the 24-35 year 
category shows the highest number of his kind. Most annual givers are 
married and have children who are younger than eighteen years of age. 
The annual giver lives near to the school, has had active duty in the II 
Armed F orces, and was a Social Science or Humanities major at college. 
Summary: Non - Giver 
Since the non-giver has been partially disclosed in the section 
Demographic Data above, I will only mentfon a few facts to supplement 
his portrait. The non-giver appreciates the alumni bulletins, and the 
lack of pressure used in fund drives. Other than these two points his 
outlook is negative. He does not communicate with the school, faculty, 
or classmates. His image of the school and ranking of the Alumni Fund 
is low. The non-giver appears to be uninformed about the independent 
school problems. 
Summary: Browne & Nichols Givers 
Noble and Greenough/Volkmann Givers 
Noble and Greenough/Volkmann givers kept in better contact with 
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the faculty and were more in favor of offering boarding facilities to 
students than the Browne & Nichols givers. Noble and Greenough/Volkmann 
givers depicted the role of the independent school as being the develop .. 
ment of mature individuals and teaching the students to think for them-
selves. In contrast to the Browne & Nichols givers, this group thought 
that the tuition rate was too high but also admitted that they had no actual 
knowledge of the subject. II 
The Noble and Greenough/Volkmann givers ranked the Alumni Fund 
much higher than the Browne & Nichols givers and chose the alumni and 
parents more often as an additional source of income. 
In considering the demographic data, the Noble and Greenough/ 
Volkmann givers were spread more over the different age categories 
than Browne & Nichols givers and showed a higher number of children 
over eighteen years of age. The Noble and Greenough/Volkmann givers 
had more Social Science and Humanities majors, more managerial, 
clerical, or sales workers, and more one or two year service men than 
their Browne & Nichols counterp arts. Of the Noble and Greenough/ 
Volkmann givers, 30 per cent had been boarders at the school. 
The Browne & Nichols givers in contrast to the Noble and Greenough/ 
Volkmann givers a ppeared to favor the independent school as presenting 
a balanced and mor e flexible program than the public school can offer, 
and thus were more positive about sending their sons to their school. 
They were more positive about choosing the school again themselves and 
starting to contribute to the Alumni Fund at an early age. More Browne & 
Nichols givers labeled the tuition "adequate 11 than Noble and Greenough/ 
Volkmann givers and more wrote positive comments about the Bulletin 
than their counterparts did about the Graduates Bulletin. 
The Browne & Nichols giver is found in the older age groups (36-55). 
These parents have more children under eighteen years of age than the 
Noble and Greenough/Volkmann givers. This group showed more r e -
spondents who had been in the Armed Forces for three years or more, 
more Natural Science majors, and more professional w orkers than their 
Noble and Greenough/Volkmann counterparts . 
Conclusion: Annual, Regular, and Non-Givers 
I 
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It should be pointed out that the comparison betw een the Noble and 
Greenough/Volkmann givers and the Browne & Nichols gi v ers is the 
closest similarity that could be made between two g roups which expressed 
equal giving preference. Since the two groups were quite similar as to 
the frequency of contributing, it was felt that a comparison might depict 
a difference in their attitudes which could be attributed to the emphasis of 
alumni organization and alumni communication. 
Section III 
Boarder and Day Student Alumni of 
Noble and Greenough/Volkmann School 
Communication with School, Faculty, and Classmates 
Boarders tend to be better communicators than day students for they 
visited the school more frequently, kept in closer touch with the faculty, 
and contacted their classmates more often. 
Role of The Independent School 
Boarde rs valued the independent school program as d e veloping mature 
individua-ls and teaching students to think. In contrast, day students 
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favored the more balanced yet flexible programs and the large amount 
of individual attention given the student. 
Boarding and School Image 
The boarder and day student agreed on the value of boarding faciliti J • 
However, the boarders were more a ffirmative about sending their sons to 
I 
their school. The boarders also showed that they felt that any decision 
concerning choice of school depended upon the boy himself. A traditiona 
and rational element of the boarders replaced the more negative response 
of the day students. 
Pressure, Early Giving, Tuition 
Although there was no difference between the two groups as to numb~r 
of annual, regular, or non-givers, it appeared that those who had been 
only day students felt more pressure from the fund raising program. The 
boarding respondents favored an earlier age to contribute to the Alumni 
Fund than the day student respondents. 
Concerning tuition cost, the former boarders were more concerned 
over pricing out good material, and about building up scholarship funds. 
Former day students desired that the tuition be adequate to cover the 
costs and the improvements of the school. 
Bulletins, Funds, and Additional Sources of Gifts 
Although the Graduates Bulletin was received equally well by both 
groups, the boarders ranked the Alumni Fund higher in preference to 
other funds than the former day students did. Foundations and corpora-
tions were emphasized by the boarders as additional sources of g ifts. 
The day student alumni favored other sourc es . 
Demographic Data 
The boarders proved to be a younger group than the day students 
because boarding was started at Noble and Greenough in 1922. Accord-
ingly, boarders had more children under eighteen years of age. Boarders 
{most of them being five day boarders) showed that they lived closer to 
the school and that they experienced more years of active service than 
the day students. The answers to the questions concerning college major 
and vocation were similar between the two groups (save for the day stu .. 
dents favoring Humanities). 
Summary: Boarders and Day Students 
Although boarders do not contribute more frequently than day stu ... 
dents, on becoming alumni they appear to be stronger moral supporters. 
Boarders seem to understand the problems of the school better. They 
also communicate more with the school and their classmates. 
Section IV 
Causal Elements Mfecting Givers and Non-Givers 
Before the hypotheses are discussed in terms of what the survey 
has found to exist in the way of alumni responses, the author would like 
to provide the reader with a chart of elements affecting givers and non-
givers. 
The part of this chart that is labeled "educated guesses 11 is not based 
on what the questionnaire has shown. They are based on educated gue ss~s 
by the author. Certain trends have appeared which cannot be presented 
in statistical form, but which should be mentioned as predictions. 
The comparison between the giver and the non-giver establishes 
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certain patterns and stereotypes. There is great value in presenting 
educated guesses, for if a researcher based all his knowledge on proven 
fact many fields would be relatively unexplored. The charts which 
follow are largely made up of educated guesses; the reader must decide 
which ones should be further researched. 
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1. 
2. 
3. 
4. 
5. 
6. 
7. 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
Chart I 
Comparison of Causal Elements 
Responses of Givers and Non ... Givers 
Causal Elements Givers 
school visits frequent 
communication with classmates frequent 
faculty contact frequent 
approvement of boarding facilities yes 
choice of school again yes 
choice of school for a son yes 
feeling of pressure by school fund no 
approval of giving at an early age yes 
feeling that tuition is too high generally no 
approval of an alumni bulletin yes 
ranking of school fund higher in re- yes 
lation to others 
number of choices of school fund high 
choices of alumni and parents for high 
additional support 
choices of foundations/corporations same 
for additional support 
frequent display of lack of knowledge low 
about the school (" don't know" 
answers) 
Educated Guesses 
responsibility as an undergraduate 
in school (activities-positions held) 
high 
approval of school program (athletic, high 
academic, extracurricular 
belief of the independent school high 
system in a democracy 
willingness to recruit future high 
students for the school 
willingness to explain the policies high 
and problems of the school in a 
community 
willingness to suggest changes in high 
the program of the school 
willingness to make bequests or high 
insurance policies payable to the 
school 
attendance at alumni meetings high 
immediacy of response to a fund high 
appeal 
high satisfaction with vocation 
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Non-Givers 
infrequent 
infrequent 
infrequent 
generally no 
generally no 
generally no 
no 
no 
yes 
generally no 
no 
low 
low 
same 
high 
low 
low 
lower 
low 
lower 
low 
low 
low 
low 
lower 
Chart I {cont'd) 
Comparison of Causal Elements 
26. feeling that school training helped 
obtain present vocation 
2 7. approval of preparation by school 
for college 
28. feeling of obligation to pay back 
the money over and above tuition 
spent on education of pupil by school 
29. approval of school's image 
30. degree of happiness of years 
at school 
Demographic Causal Elements 
31. residence 
32. military service 
33. college major: Social Science 
majors 
Humanities 
majors 
Natural Science 
majors 
34. single 
35. children under 18 years 
36. children over 18 years 
3 7. married, no children 
38. age: 23 and below 
24-35 
36-55 
56-65 
66 and above 
39. vocation: professional: 
40. boarders 
Educated Guesses 
41. income 
42. cost of house 
managers 
clerical 
sales 
students 
43. summer residence 
44. membership in many clubs 
45. membership in country club-beach 
club 
46. membership in church groups 
4 7. memberships in business or pro-
fessional organizations 
48. allocation of time to community 
and civic affairs 
Givers 
high 
high 
high 
high 
high 
near 
yes, · some 
many 
many 
few 
few 
many 
few 
same 
few 
same 
same 
many 
some 
many 
same 
same 
same 
few 
many 
high 
high 
yes 
yes 
yes 
same 
many 
high 
Non-Givers 
low 
lower 
low 
lower 
low 
distant 
no, none 
few 
few 
many 
many 
few 
many 
same 
many 
same 
same 
few 
practical! y none 
few 
same 
same 
same 
many 
few 
lower 
low 
no 
no 
no 
same 
fewer 
lower 
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Chart I (cont'd} 
Comparison of Causal Elements 
49. degree of entertaining at home 
50. number of friends living in the area 
51. number of total charities and funds 
given to 
52. degree of interest in charities 
Givers 
high 
many 
many 
high 
Non-Givers 
low 
few 
few 
low 
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Chart ll 
Educated and Proven Guesses Concerning 
Alumni Contributions 
Reasons for Giving 
1. satisfied with the school program 1. disapproval of prog ram 
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2. satisfied with education given to son 
or relative {close friend, etc.} 
3. satisfied with tuition rate 
2. disapproval of education given to 
son or relative (close friend, etc.} 
4. satisfied with scholarship funds 
5. satisfied with the boarding program 
6. satisfied with the manner in which 
the annual appeal (any other} is run 
7. satisfied with the alumni bulletin 
and news it presents 
8. visits the school often, or has con-
tact with faculty or classmates 
Educated Guesses 
9. has a son or sons under 18 years old 
10. indebted to the school for success 
in college or in vocation 
11. made more aware of the problems 
of independent school 
12. more able to give financially 
13. job satisfaction 
14. believes in the independent school 
system in our society 
15. feels a responsibility to contribute 
to the school because of benefits 
derived 
3. disapproval of tuition rate 
4. disapproval of scholarship 
opportunities 
5. disapproval of boarding program 
6. disapproval of the way the annual 
(any other} appeal is run 
7. disapproval of alumni bulletin 
8. does not v isit school often, has 
no contact with faculty or 
classmates 
Educated Guesses 
9. son or sons over 18 years old 
10. no feeling of indebtedness to 
school 
11. not aware of the independent 
school problem 
12. financially pressed 
13. dissatisfied with job 
14. disbelief in the independent school 
system in our society 
15. feels no responsibility to con-
tribute to the school beca u se of 
benefits derived 
16. interested in school 1 s future 16. uninterested in school 1 s future 
progress progress 
17. recipient of good public relations 17. recipient of poor public relations 
by the school by the school 
18. approval of alumni gatherings 18. disapproval of alumni gatherings 
19. approval of school's image 19. disapproval of school's image 
20. approval of school as an under- 20. disapproval of school as an 
graduate undergraduate 
21. approval of added improvements 21. parent of all daughters 
(athletic, academic, extra- 22. parent of no children or children 
curricular} who are over 18 years 
22. fear of school growing less com- 23. belief in the high school system 
petitive because of financial status and lack of finances to give to 
(teachers salaries, etc.} the independent school 
23 . involvement in alumni activities 24. lack of involvement in alumni 
24. appreciation of how the school uses activities 
its donations to better the education 25. disapproval of the school's 
offered management of contributions 
Only eight reasons based on the survey can be given as to why alumni 
contribute or do not contribute. However, the comparisons between the two 
schools and the comparisons between the different types of givers establishes 
patterns from which educated guesses can be made. 
Section V 
The Problems of The Independent School 
The Need for The Independent School 
Su r v eys that resemble the type presented in this Thesis will become 
more numerous. Fund raising in the independent school will take a more 
scientific approach. The problems of alumni organization and support 11 
will probably lessen until they become part of a regular routine. Although 
this may be accomplished, the question remains, "Is the independent 
school necessary?" Two educators have commented on public high school 
education: Professor Arthur Beston, of the University of illinois, has 
said, "There is another reason why such an alarming percentage of our 
ablest young men and women feel no desire to complete their education. 
Their intellectual interest and intellectual curiosity have been deadened 
because they have been held back to the level of the mediocre student so 
1 long that they have become completely bored." Dr. James B. Conant 
further emphasized this situation, "If the fifty-five schools I have visited, 
all of which have a good reputation, are at all representative of the 
American high schools, I think one general criticism would be in order: 
the academically talented student, as a rule , is not being sufficiently 
challenged, does not work hard enough, and his program of academic 
subjects is not of sufficient range." 2 
It appears that the High School standards are not a challenge to the 
bright pupil, whereas those of the independent school are. The independent 
1David Lawrence, "Private Schools-Better Education," U.S. News and 
World Report, (No. 45, October 10, 1958), p. 116. 
2 James B. Conant, The American High School Today, (New York: McGra.w-
Hi11 Book Co., Inc., 1959), p. 4<J. 
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school offers the adva ntages of small classes, more specialized attention 
to the pupil, and freedom to teach what parents and faculty feel is proper. 
The Need for Good Teachers 
If the independent school is necessary, then good teachers are needed 
to keep the academic level high. Lately, the schools have offered many 
fringe benefits to the teachers: retirement plans, hospital insurance, 
major medical insurance, and group life insurance. The teacher is 
gaining proper recognition; accordingly, the independent school system 
should become stronger. 
Independent Education Assists The Student 
The independent school is justified, the teacher is r eceiving a bette~ 
stipend, now we must think of the student. First, the student-per-
teacher ratio has lessened. The rate for 61 Boy's Day Schools is 12. 2 
(less than it was in 1953-54). The tuition cost per student has shown a 
23 per cent average increase since 1955 ... 56. However, 97. 5 per cent of 
the graduates of 55 Boy's Day Schools continues to be accepted by col-
1 leges (out of a total of 2, 123, 2 , 091 went to four-year college). To 
help the bright and deserving boys, scholarships have grown in monetarYj 
value and in the numbers awarded. Thus, the parents pay a great deal 
more for their child's independent education and, although tuition may II 
I 
I 
continue to climb, the student-teacher ratio, scholarship aid, and the 
large percentage of admissions to college among their g raduates will 
keep the independent school in a strong position. Dr. Claude M. Fuess 
has commented upon the position of the independent school , 11 The 
1National Council of Independent Schools. Independent School Statistics 
AnnuaLSurvey._ (Boston: Report No. 56, December 1959), p. 7. 
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private schools are now in a strategic position. They are in a seller's 
market and free to experiment on their own. They need not worry about 
the size of enrollment - only its quality. 112 
The Tuition Problem 
The teacher and the student may be satisfied; the school may be 
performing its functi on i n our educational system. However, if the 
tuition becomes too high for the parents, and s cholarship s are too few, 
then other sources of support must be found to lessen the burden or else 
many bright and deserving boys will be excluded. (The se other source s 
of support have not yet been found.) Mr. John P. Stevens, Jr. , Chair-
man of J. P. Stevens & Co. , Inc., has stated: 
"Tuition should be kept as low as possible. The notion of charging 
all the traffic w ill bear (during the present period of high demand) 
is a dangerous one. The present enrollment pressure may not 
remain as strong as it is; un-needed raises in t u ition fee now are 
likely to be added to annual operating expense and remain there 
through slacker times. 
If a school c an hold tuition rates down, it is able to draw stu-
dents from a broader public. Higher tuition works against a high 
standar d of academic excellence."2 
Thus , a high tuition, even if it can be met by those paying the charge, 
may hurt the system. 
The First Requirement: Alumni Support 
The alumni of the independent schools constitute the first group of 
potential giver s (parents and friend s are included in this group). Founda-
1
council For Independent School Aid. Financing The Independent School, 
(New York: A Summary Report of the Princeton Collfe r enc e , May 1960, 
p. 5. 
2council For Independent School Aid. Financing The Independent School, 
(New York: A Summary Report of the Princeton Conference, May 1960), 
p. 15. 
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tions and corporations are certainly being sought as the second group. 
The first and second groups have in some instances bee n combined in 
situations labeled as "matching gifts" programs. (Matching gifts pro-
grams are those in which companies match the gifts of their employees 
to educational institutions.) 1 However, it is the alumni that must make 
the first effort in this program; and it is alumni participation in school 
fund raising that influences gifts from corporations and foundations. A 
good program depends on alumni support. 
Discussion of Hypotheses 
The purpose of this survey was: To determine the policy and prac-
tices that influence the giving potential of alumni of independent schools. 
In order to evaluate this potential correctly, four subsequent problems 
has to be considered. It is relevant that each problem be commented 
upon. 
I) To determine the relationship between the student participation 
in extracurricular activity and the contribution given when the 
status of alumnus is attained. 
Although there were no questions included in the questionnaire or 
in the interviews which sought this information directly, there is reason 
to ·believe that extracurricular activities are another link between the 
alumni and the school. The high frequency of visits to the school and 
communication with the faculty by former boarding pupils show that 
school involvement and frequency of giving tend to be correlated. 
Boarding is considered to be an extracurricular activity, in fact, it is 
probably one of the most important ones that can be added to a day school 
1council For Independent School Aid. Financing The Independent School, 
(New York: A Summary Report of the Princeton Conferen ce May 19 60) 
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program. Thus, instead of asking whether a person wa s involved in 
sports, dramatics, glee clubs, and other activities, it was decided that 
one major activity would serve the purpose for all. The fact that this 
was only tested on the Noble and Greenough/Volkmann alumni might lead 
to some degree of bias, but it is felt that the results are solid enough to 
be prevalent to any school. Increased student involvement with the schoo~ 
will lead to greater alumni financial and moral support. 
2) To determine if success or failure after school influences the 
attitude of the alumnus toward the school. 
Success or failure have to be defined here. First, an alumnus can 
be a success or failure in his vocation; his income level is an important 
factor. Second, he can be a success or failure in rearing a family; his 
status in the community is important. Third, he can be a success or 
failure in communicating with his classmates, school, or faculty; the 
feeling of responsibility is noteworthy. 
Vocation did not seem to greatly influence the attitude of an alumnus 
toward his school; nor did income appear to be a justified reason for 
not contributing. There were very few who attributed their present 
position as part of the effort of the independent school. 
Those who were married and had children tended to be more recep-
tive to the problems of the independent school. This group showed more 
of an interest particularly if the children were under eighteen years of 
age. 
The non- communicator who failed to support the school or keep in 
touch with classmates had a very negative attitude toward the school. 
Thus, success or failure in many realms influences certain attitudes 
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toward the school. 
3) To find out if colleges are drawing off funds that might go to 
independent schools. 
In answer to this, the survey reveals that when the independent 
school's fund is not properly orientated, colleges and several other 
organizations can draw off potential funds. Noble and Greenough has 
the problem fairly well in hand because of its good alumni program and 
general organization. The ranking of the Browne & Nichols Fund by the 
alumni shows that colleges and other funds are drawing off more than 
financial support (maybe even moral support which can harm a school 
more). 
4) To dete rmine the acceptance or rejection of a fund raising 
program, w ith reference not only to the procedure used but 
also to the promotional efforts employed. 
11 The devices utilized by the "Noble and Greenough Alumni Fund" 
(annual fund) were approved by the alumni. Both the procedure utilized 
and the promotional efforts employed were appreciated, partially because 
of the lack of pressure employed. In contrast, the alumni of Browne & 
Nichols desired better organized fund raising efforts, and some hinted 
that an annual fund drive would assist the school. 
If the alumni do not feel that the school has an organ~zed alumni 
program (alumni fund raising, alumni organization , and alumni com-
munication), they will become disinterested and thus, fail to visit the 
school or even mention to others that they went to the school. Moral 
support becomes lost; there are always a few who return because of a 
friend on the faculty, or interest in a particular game, or on request to 
assist the school. This group would return under any circumstances. 
The alu.mnL...who..musLbe culti_vated__and .. aventually_classified as 
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supporters of the school are those who are impressed by the school's 
image. They are proud to be equated with a school that is improving 
all the time. 
With these four problems resolved to a necessary degree, the main 
problem had to be coped with. The policy that influences the giving 
potential of the alumni of independent schools has three parts. First, 
alumni organization must be considered as a very important task of the 
s chool staff. Addresses must be kept up to date, and the school must 
keep in contact with class secretaries, not to mention trustees and 
other important supporters of the school. When there is an alumni 
affair, the school is responsible for notifying the alumni. If the alumni 
wish to have a reunion, then the school should try to aid them. 
Second, alumni fund raising is important to maintain alumni interes , 
and to join alumni and school in working with a common purpose. Third, 
alumni communication is a policy which is different from alumni organi-
zation, and is the more important. Good public relations with the alumn 
and frequent communication with them can show the school's interest in 
its graduates and, in return, the school will be shown an interest in its 
welfare by the alumni. Alumni communication is more of an outgoing 
process than alumni organization, which can be carried out in many 
cases without communicating with large numbers of alumni. 
The advantage of any communication with the alumni is judged by 
the improvement of a school's image. If the alumni feel that the school 
is doing a good job in many areas, they will assist more readily. The 
school reinforces the alumni and the alumni in return reinforces the 
school. The alumni must be informed in order to start this cycle. It 
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is the task of every independent school to keep the alumni well informed 
by utilizing the areas of alumni organization, alumni fund raising, and 
alumni communication. 
II A summary of each chapter and a discussion of the problems that 
the survey attempted to explore have been set forth. It is now necessary 
to consider r e commendations. The interviews will be used as a supplement 
to this section, since they cannot be considered as material that can be 
presented with the relatively unbiased data resulting from the question-
naire. 
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CHAPTER IX 
Recommendations 
The recommendations in this chapter are based on the results of 
the questionnaires and the interviews. The recommendations which are 
made from the interview data will be handled separately because the 
interviews were taken from a biased sample. Although some of the 
recommendations may not appear to be directly related to alumni 
participation in the Alumni Fund, it is felt that certain changes in the 
image of the school might indirectly influence alumni participation. 
Each school will be taken separately, in some cases the schools have 
already started to make improvements. These will be pointed out to 
the reader in parentheses. 
Noble and Greenough School: Questionnaire 
It appears that the older alumni have not been communicated with 
frequently enough and thus have lost some interest in the school. It is 
recommended that the elder alumni have a chance to p e rsonally meet 
some of the more interested alumni. The main reason for this idea is 
that the older alumni are in a position to look back over the years and 
decide how valuable their independent school education was. The older 
alumni can be a very strong group of financial and moral supporters. 
The alumni appeared unaware of the basis of tuition rates. The 
high percentage of "I don't know" or "Have no knowledge" answers should 
be rectified. Because of this response, it is suggested that a balance 
sheet with appropriate comments about costs be includdd in the Graduate~ 
Bulletin (a condensed balance sheet appeared in the December issue; no 
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comments supplemented it). The reason for adding comments to the 
balance sheet is that an alumni which is fully informed will be more 
willing to assist. 
II Those who reported that one should start giving at later ages than 
the category ''completion to 20 years" should be reminded that the amount 
is not the important factor , it is the dollar or two dollars that creates a 
more unified and interested alumni body. It is recommended that the 
alumni be shown that they are partially responsible for supporting the 
independent school. The reason for emphasizing this is that without 
alumni support independent education i s doomed. 
Those alumni who feel that they will contribute "When meaningful" 
must be shown as undergraduates that alumni support has made their 
independent school education possible. The reason is that as alumni 
these boys will feel a certain responsibility to the school. 
Since so many alumni valued scholarships, it is recommended that 
the school emphasize the scholarship as an important opposition to rising 
tuitions. The image of a school can be raised in the minds of the alumn· 
if it can be shows that good material is not being eliminated because of 
financial reasons. A full explanation of the scholarship program should 
be presented to the alumni at yearly intervals. The talented boy should 
be given a chance whether he can pay the tuition or not. 
II It is further recommended that increased boarding facilities be 
offered (currently the boarding facilities are being expanded). The 
reasons that boarding facilities become so important are that former 
alumni can send their sons to Noble and Greenough if they live out of 
commuting range, and that alumni who boarded are stronger supporters 
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of the school. A third reason is that boarding facilities are not offered 
by high schools; in some cases it is best if the boy can live away from 
his family. Boarding facilities according to the opinions of the total 
group surveyed are most necessary. 
Noble and Greenough School: Interviews 
In considering the interviews which were taken of alumni who were 
mostly annual givers and who lived within thirty miles of the school, it 
must be pointed out that the answers contain bias. However, two im-
portant elements should be considered. 
It is recommended that the school emphasize the recent improvements 
in the fields of chemistry and physics to the alumni. The main reason fo 
this is to show the alumni that the school has made improvements in the 
poor science facilities that many former students had to cope with. The 
alumni must be shown that their donations are being used for improveme:.rts. 
The automatic giver (one who does not have to be reminded by the 
class secretary to contribute} does not appear to exist in large numbers. 
It is recommended that the school emphasize more spontaneous giving oDJ 
the part of alumni, because of the fatiguing task of the class secretaries 
who remind classmates many times. In addition, it is recommended 
that more personal solicitation be performed, because the amount col-
lected would probably be considerably more. 
Browne & Nichols School: Questionnaire 
The recommendations to the Browne & Nichols School are made 
with somewhat less familiarity with the actual alumni programs. It is 
hoped that the recommendations which are already in progress of being 
rectified have been justly included. in_Rarenthese..s. 
II 
II 
The survey shows that Browne & Nichols has need of a more 
organized fund program. It is recommended that an annual fund drive 
be instituted not only to gain additional funds but also to encourage 
more frequent alumni communications. (The school has already made 
plans for the institution of an annual fund drive in the fall.) 
The author strongly suggests better communication between the 
Development Council and the Fund Council. In order to secure the 
maximum benefit from a fund drive, it is necessary for all the phases 
to be coordinated. Organization precedes the actual collection. 
The alumni should be encouraged to visit the school as frequently 
as possible. From the findings in the survey, it is apparent that too 
few of the alumni visit Browne & Nichols. The act of visiting the school, 
keeping in touch with the faculty, and communicating with classmates 
forms a solid alumni body who will understand in many instances the 
problems of the school. Alumni involvement (the recent drive by 
"captains" and "workers" is an example) in school activities is importan' . 
It is recommended that boarding facilities be added as soon as 
possible. The reason for this is to accommodate the son's of alumni 
who are over 150 miles away and are able to qualify for entrance to the 
school. The interest of distant alumni in the school would be elevated b~ 
adding boarding facilities. 
It is recommended that the alumni be encouraged to contribute as 
soon as they graduate in order that they become accustomed to an annual 
appeal. The alumni must be convinced of their responsibility to the 
school; the idea of contributing "When meaningful" must be eliminated. 
A casual attitude toward the school appeal may result in the lowering of 
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the academic standing in independent schools which otherwise cannot 
afford first rate teachers. 
According to the survey, the Browne & Nichols Fund is ranked fifth 
behind the United Fund, Church Fund, University Fund, and CARE. It 
is recommended that Browne & Nichols show the alumni how grave the 
position of the independent school is today. The reason for this approach 
is to demonstrate that the Alumni Fund is as important as the other funds. 
Education must not be overlooked, it is a need of our society. 
Browne & Nichols School: Interviews 
The same bias that existed in the Noble and Greenough interviews 
is present also in this section. The demographic data of all interviewee 
is placed in Appendix C. 
The alumni should have a choice of what their contribution should be 
used for. It is recommended that this be considered because of the 
apparent alumni irritation over seeing projects completed which seemed 
less urgent. People will give more toward the completion of a project 
than to a reserve fund. 
It is recommended that an annual alumni function be added in the 
fall so that alumni contact may be maintained more readily throughout 
the year (this is already under consideration}. 
II The older alumni should be better organized into a supporting and 
interested body. It is recommended that this be considered because of 
the present lack of support from the elder alumni. An unorganized and 
uninformed alumni will not support a school. 
There is a definite showing of alumni unfamiliarity with the present 
programs of the school: athletic, academic, and extracurricular. The 
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Bulletin can rectify this with three different articles. It is recommended 
that this be done because the alumni must be acquainted with the Browne 
1
f-
Nichols program to assure maximum support of the Three ... Quarter 
Century Fund. 
II Conclusion 
More recommendations could be drawn from the survey, but the 
most important ones must be considered first. Both schools must con-
tinue to inform the alumni, communicate with the alumni, and involve 
the alumni in school activities. The alumni are the emissaries of the 
school. If a school has an opportunity to improve alumni relations, it 
had best act before some other institution gains their loyalty. The 
patterns of alumni giving in these two independent schools will change. 
The same schools will change in their outlook and policies. However 
the financial need of independent schools throughout the United States 
may never improve unless the alumni become more aware of their 
responsibility to provide both moral and financial support. 
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APPENDIX A 
Question 1: How often do you visit the Noble and Greenough/Browne & 
Nichols Schools ? 
Table IA 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. never 18 24. 0 8 8.4 26 15.3 
2. weekly 3 4.0 2 2.2 5 2.9 
3 . monthly 2 2.7 11 11.6 13 7.6 
4 . every 6 months 7 9.3 20 21. 0 27 15.9 
5. yearly 12 16.0 14 14.7 26 15.3 
6. once in every 5 years 14 18.6 17 17.9 31 18.2 
7. once in every 10 years 10 13. 3 2 2.2 12 7. 1 
8. once in over 10 years 3 4.0 11 11.6 14 8.2 
9. other 6 8.0 10 10.5 16 9.4 
10. don't know 0 0.0 0 0.0 0 0.0 
75 99.9 95 Ioo. 1 T70 99.9 
Question 2: Do you keep in touch with any classmates regularly? 
Table UA 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 44 58.7 34 35.8 78 45.9 
2. yes, no comment 1 1. 3 2 2.2 3 1.8 
3. yes, mail 3 4.0 6 6.3 9 5.3 
4. yes, parties, socially 1 1.3 14 14.7 15 8.8 
5. yes, telephone 1 1.3 1 1.0 2 1.2 
6. yes, business/school 2 2.7 5 5.3 7 4. 1 
activities 
7. yes, personal visits 14 18.6 15 15.8 29 17. 1 
8. yes, casual relationships 3 4.0 3 3.2 6 3. 5 
9. yes, mail, personal visits 4 5.3 9 9.5 13 7.6 
10. yes, parties, mail 1 1.3 2 2.2 3 1.8 
telephone 
11. yes, personal contacts 0 o. o 1 1.0 1 0.6 
business contacts 
12. yes, mail, visits 1 1.3 3 3.2 4 2.4 
parties, telephone 
13. other 0 0.0 0 0.0 0 o. 0 
14. don't know 0 o.o 0 o.o 0 o. 0 
75 99.8 95 100.2 170 100. 1 
Question 3: Have you continued to have any contacts with the Noble and 
Greenough/Browne & Nichols faculty? 
Table Ilia 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 55 73.3 53 55.7 108 63 . 6 
2. yes, no comment 0 o.o 3 3.2 3 1.8 
3. yes, a friend 8 10.7 6 6.3 14 8.2 
4. yes , on the street meetings 2 2.7 3 3.2 5 2.9 
5. yes, parties, socially 0 o.o 3 3.2 3 1.8 
6. yes, mail, telephone 2 2.7 3 3.2 5 2. 9 
7. yes, visits 4 5.3 7 7.4 11 6. 5 
8. yes, through son's studies 1 1.3 0 o.o 1 o. 6 
9. yes, business activities 2 2.7 12 12. 6 14 8.2 
school activities 
10. yes, parties, mail 0 0.0 1 1.0 1 0.6 
telephone 
11. yes, personal visits 1 1.3 0 0.0 1 o. 6 
school activities 
lunches 
12. yes, parties, visits 0 o.o 4 4.2 4 2.4 
school fund 
13. other 0 o.o 0 0.0 0 o. 0 
14. don't know 0 o.o 0 0. 0 · 0 0.0 
75 !oo.o 95 !oo.o T"((" too. 1 
Question 4: What do you feel is the role of the private school in our present 
educational system? 
Table IVa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. develop mature individuals 13 10.7 26 14. 1 39 12.7 
-guidance and discipline factors 
2. teach students to think - teach 5 4. 1 8 4.3 13 4.2 
the value of learning 
3. provide superior education 20 16.4 27 14. 7 47 15.4 
-educate selected students 
4. prepare students for college 14 11.9 24 13. 0 38 12.4 
5. provide a balanced program 12 9.8 16 8.7 28 9.2 
better sports and equipment 
than high schools 
6. supply more flexible programs 4 3.3 11 6. 0 15 4.9 
-.lack of politics in programs 
7. assist in forming personal 4 3.3 8 4.3 12 3.9 
relationships (prestige factor) 
8. provide individual attention 18 14.8 14 7.6 32 10.5 
-help poorly adjusted 
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Table IVa (continued) 
B&N N&G Total 
no. o/o no. o/o no. o/o 
9. constitute a standard of 2 1.6 7 3.8 9 2.9 
excellence 
10 . employ good teachers 3 2.5 9 4.9 12 3.9 
-present new educational 
concepts 
11. maintain freedom of thought 0 o.o 4 2.2 4 1.3 
12. develop future good citizens 8 6.6 12 6. 5 20 6.5 
-teach humbleness 
13. other 12 9.8 12 6. 5 24 7.8 
14. don't know 7 5. 1 6 3.3 13 4.2 
122 99.9 184 99.9 30t) 99.8 
Question 5: Are boarding facilities important to have at private schools? 
Table Va 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 24 32.0 9 9.5 33 19.4 
2. yes, no comment 13 17.3 17 17.9 30 17. 6 
3. yes, rounds character 0 0. 9 4 4.2 4 2.4 
4. yes, attracts those from 5 6.7 21 22. 1 26 15. 3 
a distance 
5. yes, a convenience 3 4.0 1 1.0 4 2.4 
6. not necessary in area where 6 8.0 0 o.o 6 3.5 
school is 
7. yes, one feels part of the 6 8.0 11 11.6 17 10.0 
school - friendships formed 
8. yes, develop independence 0 o.o 9 9.5 9 5.3 
away from home 
9. yes, fewere distractions 1 1.3 4 4.2 5 2.9 
-more learning 
10. not necessary if students 3 4 .0 0 0.0 3 1.8 
are obtained from this area 
11. yes, develops independence 1 1.3 3 3.2 4 2.4 
and more learning 
12. yes, forms relationships 0 o.o 5 5.3 5 2.9 
from different areas 
of the country 
13. other 8 10.7 5 5.3 13 7.6 
14. don't know 5 6.7 6 6.3 11 6.5 
75 Ioo.o 95 Ioo. I 170" Ioo.o 
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Question 6: If you had your choice of private schools again would you 
pick the Noble and Greenough/Browne & Nichols School? 
Table VIa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 12 16.0 6 6.3 18 10.6 
2. yes, no comment 14 18.6 39 41. 1 53 31.2 
3. yes, superior education 4 5.3 4 4.2 8 4.7 
{well rounded) 3 3.2 3 1.8 
4. yes, school did a fine job 14 18.6 1 1. 0 15 8.8 
5. yes, can't afford 0 0.0 1 1.0 1 o. 6 
6. my parents choice 1 1.3 1 1.0 2 1.2 
7. no, no boarding available 3 4.0 3 3. 2 6 3. 5 
not large enough 
8. yes, if day school preferred 2 2.7 1 1.0 3 1.8 
9. yes, if geographically 4 5.3 5 5.3 9 5.3 
possible 
10. yes, proximity 2 2.7 2 1.2 
11. yes, good reputation 5 5.3 1 1.0 6 3. 5 
academically 
12. yes, small size, good 9 12.0 23 24.2 32 18.8 
program, character builder 
13. other 2 2.7 55 5.3 7 4. 1 
14. don't know 3 4 .0 2 2.2 5 2.9 
75 99.9 95 fO(f.O TIO too.o 
Question 7: If you had a son would you send him to the Noble and 
Greenough/Browne & Nichols School? 
Table Vila 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 10 13. 3 10 10.5 20 11.8 
2. yes, no comment 14 18.6 30 31.6 44 26.0 
3. yes, school did a good job 3 4.0 6 6.3 9 5.3 
4. yes, if right school for him 7 9.3 5 5.3 12 7. 1 
5. yes, good location 0 0.0 1 1.0 1 0.6 
6. yes, small size - faculty good 0 o. 0 4 4.2 4 2.4 
7. yes, better education offered 6 8.0 7 7.4 13 7.6 
8. depend s on boy 9 12.0 15 15.8 24 14. 1 
9. no, distance factor 10 13. 3 6 7.4 16 9.4 
1 o. can't afford 2 2.7 4 4.2 6 3.5 
11. no, no boarding 6 8.0 0 o. 0 6 3.5 
12. can't afford-too distant 1 1.3 1 1.0 2 1.2 
13. other 3 4.0 2 2.2 5 2.9 
14. don't know 4 5.3 4 4 .2 8 4.7 
75 99.8 95 101. 1 T'70" too. 1 
Question 8: Have you ever given to the Noble and Greenough/Browne & 
Nichols Alumni Fund? 
Table VIlla 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 32 42.7 6 6.3 38 22.3 
2. yes, no comment 20 26. 7 27 28.4 47 27. 6 
3. yes, small amounts 5 6. 7 11 11.6 16 9 . 4 
4. yes , annually 3 4.0 47 49.4 50 29.4 
5. yes, time-capital fund 3 4.0 3 1.8 
6 . no, lack of interest 1 1.3 1 0.6 
7. yes, formally 2 2. 7 1 1.0 3 1.8 
8. no, can't afford 2 2.7 1 1.0 3 1.8 
9. no, not asked yet 2 2.7 2 1.2 
10. yes, feel indebted 1 1.3 1 0.6 
11. no, still in college 1 1.3 1 0.6 
13. other 1 1.3 1 0.6 
14. don't know 2 2.7 2 2.2 4 2.4 
75 Ioo. 1 95 99.9 m 100. 1 
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Question 9: Have you ever felt pressured into giving to the Alumni Fund? 
Table IXa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 68 90.7 84 88.4 152 89.4 
2. yes, no comment 3 4.0 5 5.3 8 4.7 
3. no, would have given 2 2.2 2 1.2 
more if I was 
4. yes, pressure approved 1 1.3 2 2.2 3 1.8 
5. yes, letters from old 1 1.0 1 0.6 
friends 
13. other 
14. don't know 3 4.0 1 1.0 4 2.4 
75 100.0 95 100. 1 no too. 1 
Question 10: With respect to alumni giving, at what age do you think that 
one should start to contribute to the alumni fund? 
Table Xa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. never 1 1.3 0 0.0 1 0.6 
2 . completion of courses to 20 12 16.0 41 43. 2 53 31.2 
3. 21-25 11 14.6 18 18.9 29 17. 1 
4. 26-30 7 9.3 8 8.4 15 8.8 
5. 31-40 12 16.0 2 2 . 2 14 8.2 
6. when one is able/meaningful 13 17.3 10 10.5 23 13.5 
7. no specific age 5 6.7 6 6.3 11 6.5 
8. 40 or older 1 1.3 0 0 1 0.6 
9. individual should give when 2 2.7 2 2.2 4 2.4 
he can 
13. other 2 2.7 3 3.2 5 2.9 
14. don't know 9 12. 0 5 5.3 14 8.2 
75 99.9 95 100.2 T70 100.0 
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Question 11a: Do you think that the present day student tuition of $1150 is: 
Table XIa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. too high 16 21. 3 16 16. 8 32 18.8 
2. too low 3 4.0 8 8.4 11 6.5 
3. adequate 26 34.7 45 47.4 71 41.8 
13. other 2 2 . 7 17 17.9 19 11.2 
14. don't know 28 37.3 9 9.5 37 21.8 
75 1oo.o 95 100.0 no 100. 1 
Table XIb 
(elaboration) B&N N&G Total 
no. o/o no. o/o no. o/o 
o. no answer 12 16.0 14 14. 7 26 15.3 
1. no knowledge of costs 10 13.3 13 13. 7 23 13. 5 
2. prohibitive 6 8.0 3 3.2 9 5. 3 
3. school should operate in 11 14. 6 9 9.5 20 11.8 
the black and improve 
4. tuition sufficient to 6 8 . 0 15 15.8 21 12.4 
cover cost 
5 . limits student because 8 10.7 16 16. 8 24 14. 1 
of high cost-scholarships 
must be increased 
6. must hold strong teachers 5 6.7 6 6. 3 11 6 .5 
7 . prohibitive but necessary 3 4.0 4 4.2 7 4. 1 
8. depends on size and keep- 1 1.3 0 o. 0 1 0.6 
ing good teachers 
9. better facilities cost more 2 2.7 0 o.o 2 1.2 
10. scholarships must be estab- 0 o.o 2 2.2 2 1. 2 
lished-must pay faculty well 
11. other schools have a higher 0 o.o 1 1.0 1 0.6 
tuition 
12. tuition never covers the 3 4.0 2 2.2 5 2.9 
cost-education undervalued 
13. other 3 4.0 5 5.3 8 4.7 
14. don't know 5 6.7 5 5.3 10 5.9 
75 100.0 95 100.2 m roo. 1 
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Question 12: Do you feel that the Graduate Bulletin/Bulletin presents 
news which is of interest to you? 
Table XIIa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. no, no comment 11 14.6 5 5.3 16 9.4 
2. yes, no comment 22 29.4 33 34.7 55 32.4 
3. yes, alumni notes 10 13.3 17 17.9 27 15. 9 
4. yes, articles 8 10.7 3 3.2 11 6.5 
5. yes, alumni notes 9 12.0 15 15.8 24 14. 1 
articles 
6. yes, anything about 4 4.2 4 2.4 
the school 
7. yes, important link 2 2.7 4 4.2 6 3. 5 
8 . yes, changed format 4 4.2 4 2.4 
better articles recommended 
9. no, people I know no longer 2 2.2 2 1.2 
mentioned 
10. only sentimentally 1 1.3 1 1. 0 2 1.2 
11. desire more individual 4 5.3 3 3.2 7 4. 1 
news and comments 
12. format and articles good 1 1.0 1 o. 6 
13. other 3 4 .0 2 2.2 5 2.9 
14. don't know 5 6.7 1 1.0 6 3. 5 
75 too. o 95 too. 1 no too. 1 
Question 13: We are interested in obtaining some information about the 
relative importance of various type s of organizations that 
normally request funds from a wide range of p eople. Please 
rank the funds listed below in order of preference. 
Table Xilla 
B&N 
no. % 
2.7 
4.0 
13.3 
8.0 
8.0 
I. number of first choices 2 
2. number of second choices 3 
3. number of third choices IO 
4. number of fourth choices 6 
5. number of fifth choices 6 
6. number of sixth choices 9 
7. number of seventh choices 7 
8. number of eighth choices I 
9. number of ninth choices I 
I O. number of tenth choices I 
II. number of eleventh choices 2 
13. other choices 2 
I4. don't know 25 
75 
I2.0 
9.3 
1.3 
1.3 
1.3 
2.7 
2.7 
33.3 
99.9 
N&G 
no. 
25 
15 
I6 
5 
7 
3 
2 
I 
1 
2 
18 
95 
% 
26.4 
I5.8 
16.8 
5.3 
7.4 
3.2 
2.2 
1.0 
1.0 
2.2 
I8 .9 
100.2 
Total 
no. 
27 
I8 
26 
11 
13 
12 
9 
2 
2 
3 
2 
2 
43 
TIO 
% 
15. 9 
I0.6 
I5.3 
6.5 
7. 6 
7. I 
5.3 
1.2 
1.2 
1.8 
1.2 
I. 2 
25.3 
100.2 
Question 14: What sources other than the alumni should the school explore 
for additional gifts ? 
Table XIVa 
B&N N&G Total 
no. % no. % no. % 
1. foundations 8 I0.7 8 8.4 I6 9.4 
2. corporations or companies 16 21. 3 11 11. 6 27 I5.9 
3. matching gifts/companies I 1. 0 I o. 6 
4. parents, corporations 6 6.3 6 3. 5 
foundations 
5. grants (Federal-State) 2 2.7 2 2.2 4 2.4 
6. local community 1 1.0 I 0.6 
7. foundations and corporations 4 5.3 13 13. 7 17 10. 0 
8. parents, close alumni 8 I0.7 19 20.0 27 I5.9 
relations 
9. foundations•parents 4 5.3 1 1.0 5 2.9 
IO. parents, corporations 
foundations, matching gifts 
1 1.0 I 0.6 
11. colleges, industry 1 1.0 1 0.6 
I2. parents-industry 3 3.2 3 1.8 
13. other IO 13.3 4 4.2 14 8.2 
I4. don't know 23 30.7 24 25.3 47 27 .7 
75 100.0 95 99.9 TIO 100. 1 
I4I 
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Demographic Data 
15. Age 
Table XVa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
1. 23 and below II 14.6 14 14.7 25 14.7 
2. 24-35 17 22.7 20 21. 0 37 21. 8 
3. 36- 55 35 46.7 32 33.7 67 39.5 
4. 56 .. 65 10 13.3 18 18.9 28 16.4 
5. 66 and above 2 2.7 11 II. 6 13 7.6 
6. don't know 0 o.o 0 0.0 0* 0.0 
75 ·too.o 95 99.9 m too.o 
* ages not reported by respondents caused certain questionnaires to be 
eliminated from being counted. 
16. Marital Status 
Table XVIa 
B&N N&G Total 
no. o/o no. o/o no. 
1. single 18 24.0 20 21.0 38 
2. marriedt no children* 9 12.0 8 8.4 17 
3. married, one male* 4 5.3 7 7.4 II 
4. married, one female* 9 12.0 7 7.4 16 
5. marriedt two males* 0 o.o 4 4.2 4 
6. married, two females* 1 1. 3 5 5. 3 6 
7. marriedt one male/one female* 4 5.3 6 6.3 10 
8. married, three males* 1 1.3 5 5.3 6 
9. married, one male/two females* 4 5.3 4 4.2 8 
10. married, two males/one female* 3 4.0 1 1.0 4 
11. marriedt two males/two females* 0 o.o 0 0. 0 0 
12. marriedt two males/ 0 o.o 1 1.0 1 
three females* 
13. other** 20 26.7 24 25.3 44 
14. don't know 2 2.7 3 3.2 5 
75 99.9 95 Ioo.o m 
* . all ch~ldren 18 years and below 
** other includes (marriedt four malest married three femalest and 
three responses married, three males/two females 
under 18 years) MacBee cards limited the use of 
these categories. 
o/o 
22 .3 
10.0 
6.5 
9.4 
2.4 
3.5 
5.9 
3.5 
4.7 
2.4 
0.0 
0.6 
26.0 
2.9 
too. 1 
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Residence 
Table XVIIa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
I. 3 0 miles from school 42 56.0 56 58.9 98 57. 6 
2. 30-150 miles 11 14.6 15 15.8 26 15.3 
3. 150 miles and over 22 29.4 24 25.3 46 2 7. 1 
75 !oo.o 95 !oo.o m !oo.o 
18. Active Military Service 
Table XVI!Ia 
B&N N&G Total 
no. o/o no. o/o no. o/o 
I. none 27 36.0 24 25.3 51 30.0 
2. one 10 13.3 13 13. 7 23 13.5 
3. two 8 10.7 21 22. 1 29 17. 1 
4. three 10 13.3 15 15.8 25 !4. 7 
5. four 10 13.3 10 10.5 20 11.8 
6. five 4 5.3 4 4.2 8 4.7 
7. six 1 1.3 2 2.2 3 1. 8 
13. other 2 2.7 2 2.2 4 2.4 
14. don't know 3 4.0 4 4.2 7 4. 1 
75 99.9 95 100.2 no 100.1 
19. College Major 
Table XIXa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
I. Social Science 20 26.7 38 40.0 58 34. 1 
2. Natural Science 10 13. 3 7 7.4 17 10.0 
3. Humanities 1 1.3 1 I. 0 2 1.2 
4. Language 1 1.3 6 6. 3 7 4. 1 
5. History 6 8.0 9 9.5 16 8.8 
6. Engineering 5 6.7 5 5. 3 10 5.9 
7. Premedical 3 4.0 1 1.0 4 2.4 
8. Music 1 1.3 0 0.0 1 0.6 
9. Business 4 5.3 1 1.0 5 2.9 
10. English 8 10.7 21 22. 1 29 17. 1 
II. Art 0 o.o 0 0.0 0 o.o 
12. have not chosen yet 1 1.3 0 o.o 1 0.6 
13. other 9 12.0 2 2.2 11 6.5 
14. don't know 6 8.0 4 4.2 10 5.9 
75 99.9 95 !oo.o TIIT too. 1 
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20. Occupation 
Table XXa 
B&N N&G Total 
no. o/o no. o/o no. o/o 
I. professional 34 45.3 38 40.0 72 4 2. 4 
2. managers 4 5.3 9 9.5 13 7. 6 
3. clerical 2 2.7 2 2.2 4 2.4 
4. sales 11 14 .6 13 13. 7 24 14. 1 
5. craftsmen 2 2.7 2 2.2 4 2 .4 
6. farmers I 1.3 1 1.0 2 1.2 
7. operatives 0 o.o 0 o.o 0 0.0 
8. service workers 3 4 .0 5 4. 2 8 4.7 
9. unemployed 1 1.3 0 o.o I 0.6 
10. retired 3 4.0 6 6.3 9 5.3 II. laborers , unskilled 1 "I. 3 0 o. o I o. 6 
I2. students 10 I3. 3 13 13. 7 23 13. 5 
13. other 0 o.o 0 0.0 0 o.o 
14. don't know 3 4 .0 6 6.3 9 5 . 3 
75 99.8 95 99. 1 m !oo. 1 
21. Boarders at .the Noble and Greenough School* 
Table XXIa 
B &N N&G 
no. o/o no. o/o 
I. did not board no boarding 61 64. 2 
2. boarded a vailable 34 35. 8 
95 100.0 
* This question was asked of only Noble and Greenough/Volkmann alumni. 
Appendix B 
The Number of Alumni Chosen from a Table of Random Numbers 
by Class 
Volkmann Noble and Greenough Browne & Nichols 
no. no. no. 
1905- 2 0 1 
1906- 2 0 1 
1907- 1 2 0 
1908- 0 0 2* 
1909- 4 2 0 
1910- 3 1910- 0 1 
1911- 0 6 0* 
1912- 3 2 2 
1913- 0 1 2* 
1914- 2 3 2 
1915- 0 1 3 
1916- 3 0 2 
1917- 1 3 2 
Merged with 1918- 0 4 
Noble and Greenough 1919- 2 6* 
School, 1917 1920 - 2 3 
1921- 0 3 
1922- 1 5* 
1923- 2 0 
1924- 3 2 
1925- 3 3 
1926- 2 7 
1927- 5 3 
1928- 2 1* 
1929- 1 4* 
1930- 2 1* 
1931- 0 4* 
1932- 8 4* 
1933- 3 4* 
1934 ... 4 2* 
1935- 4 3 
1936- 3 1 
1937- 2 3* 
1938- 2 5 
1939- 4 0 
1940- 4 5 
1941- 6 5* 
1942- 2 2 
1943- 2 3 
1944- 2 3* 
1945- 1 4* 
1946- 2 4 
1947- 3 3 
1948- 1 2 
1949- 3 7* 
1950- 3 7 
(con't) 
*denotes no present address on file thus name discarded and another 
random number chosen. 
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1950-
1951-
1952-
1953-
1954 .. 
1955-
1956-
1957-
1958-
1959-
1960-
Alumni Chosen from Random Numbers Table (con't) 
Noble and Greenough 
no. 
3 
4 
6 
4 
5 
2 
4 
3 
4 
4 
4 
Browne & Nichols 
no. 
7 
3 
1 
9* 
6 
4 
I 
6 
4 
4 
8 
165 questionnaires were sent: the number of random 
selections per class are given here in total: a few 
extra were selected in case of loss of address in the 
school records. 
*denotes no present address on file of one name in the particular class; 
name discarded and another random number chosen. 
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Appendix C 
Demographic Data of Interviewees 
Table lSi 
Age of Interviewees 
B&N N&G Total 
no. no. no. 
1. 23 and below 5 5 10 2. 24-35 6 8 14 3. 36-55 2 2 4 4. 56-65 2 2 4 5. 66 and above 0 1 1 
15 18 TI 
Table 16i 
Marital Status of Interviewees 
B&N N&G Total 
no. no. no. 
1. single 8 9 17 2. married 0 2 2 
no children 
3. married, male/s 0 1 1 
under 18 
4. married, female/s 4 1 5 
under 18 
5. married, male/s 2 1 3 
female/s under 18 
6. other 1 4 5 
IS 18 TI 
Table 17i 
Residence of Interviewees 
B&N N&G Total 
no. no. no. 
1. 30 miles from 15 17 32 
the school 
2. 30 ... 150 miles 0 1 1* 
15 18 TI 
*There was only one respondent who lived well outside the thirty mile 
zone; this respondent did work in Boston but is now employed outside 
0 £ the thirty mile area. 
14 7. 
Table 18i 
Active Military Service of Interviewees 
I. none 
2. 1 or 2 years 
3. 3 years or more 
4. other 
B&N 
no. 
6 
5 
4 
0 
15 
N&G 
no. 
13 
5 
0 
0 
18 
Table 19i 
Total 
no. 
19 
10 
4 
0 
TI 
College Major of Interviewees 
I. 
2. 
3. 
4. 
I. 
2. 
3. 
4. 
5. 
B &N N&G Tota l 
no. no. no. 
Social Sciences 9 
History 
10 19 
Natural Sciences 3 3 6 
Engineering 
Humanities 
English 
other 
professional 
manager 
clerical 
sales 
students 
service 
farmers 
other 
2 3 5 
1 2 3 
15 IS 33 
Table 20i 
Vocation of Interviewees 
B&N N &G Total 
no. no. no. 
6 3 9 
4 8 12 
4 6 10 
1 1 
1 0 1 
15 18 TI 
Table 2li 
Number of Noble and Greenough/Volkmann Boarders among Interviewees 
N&G 
no. Total 
I. Interviewees, boarders 8 8 
10 
18 
2. Interviewees, non~boarders 10 
18 
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Appendix D 
Sample Questionnaires of 
The Noble and Greenough/Volkmann School 
The Browne & Nichols School 
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( r 
· J Questionnaire 
' 
1. How often do you visit the Browne & Nichols School? 
(please check one) monthly 
-- every 6 months 
- yearly 
- once every 5 years 
-- once every 10 years 
other: • 
-----------------------------
2. Do you keep in touch with any classmates regularly? 
(please check one) yes no 
If 'yes' kindly indicate how: 
------------------------------
---------------------------------------------------------------· 
). Have you continued to have any contacts with the Browne 8: Nichols 
faculty? 
(pl ease check one ) yes no 
If 1yes' please indicate what kind of contacts: 
----------
L. What do you feel is the role of the private school in our present 
educational system? 
(please elaborate ) 
5. Are boardinr facilities important to have at private schools? 
6. 
.. 
(please elaborate) 
If you had your choice of private schools again woul d you pick the 
Br owne 8r Nichols School? 
(please elaborate) 
--------------------------------------------
- 2 -
7. If you had a son would you send him to the Brow,ne &· Nichols School ? 
(please elaborate) 
8. Have you ever p:iven to the Browne &· Nichols Alumni Fund ? 
(please elaborate) 
-----------------------------------------------
9. Have you ever felt pressured into giving to the Alumni Fund?? 
(please check one) yes no 
If 1yes 1 please elaborate: 
-------------------------------------------
10. With respect to alQ~i glvlng , at what age do you think that one 
should start to contribute to the Alumni Fund ? 
(please check one) completion of courses to age 20 
21 - 25 
- 26 - 30 
-- 31 - LO 
other: 
-------------------------------
11. Do you think that the pr esent day-student tuition of $1150 is: 
(please check one) too high 
too low 
adequate 
other: 
--------------------------------
Please elaborate upon whatever answer you have checked; __ 
12. Do you feel that the Bulletin presents new.s which is of interest to 
you ? 
(please elaborate) 
----------------------------------------------
- 3 -
13. We are interested in obtaining some information about the relative 
importance of various types of organizations that normally request 
funds from a wide range of people. Please rank the funds listed 
below in orde~ of preference- startin~ with 1, 2, etc ••• (it is 
recopnized that you may or may not ?ive to all, some, or none of 
the funds listed below). 
United Fund your own Church Fund 
Jimmy Fund ~ass. General Hospital Fund 
C!RE Olympic Fund 
Heart Fund some University Fund 
Browne & Nichols Fund Archbishop Cushing Fund 
National Wildlife Foundation--
-- United Jewish (overseas) Appeal 
-- Society for the Prevention of Cruelty to Animals 
14. What sources other than the alumni should the School explore for 
additional gifts ? 
(please elaborate) 
------------------------------------------
Demographic Data 
15. Age_ 
16. Married Single 
Children: Number Male 
Number Female 
17. Residence: Town 
Ages 
Ages 
------------------------
State 
---------
18. Active Military Service: Entered (year) __ Discharged (year) __ 
19. If you went to college what was your major ? 
--------------------
20. rlill you briefly describe your job: 
---------------------------
Questionnaire 
1. How often do you visit the Noble and Greenough School ? 
(Please check one) monthly 
every 6 months 
yearly 
once every 5 years 
once every 10 years 
other: __________________________ _ 
2. Do you keep in touch with any classmates regularly ? 
(please check one) yes no 
If 'yes 1 kindly indicate how: 
3. Have you continued to have any contacts with the Noble and Greenough 
faculty? 
(please check one) yes no 
If 1yes 1 please indicate what kind of contacts: 
4. What do you feel is the role of the private school in our present 
educational system ? 
(please elaborate) ------------------------------------------
-------------------------------------------------------------· 
5. Are boarding facilities important to have at private schools ? 
(please elaborate) 
------------------------------------------
-------------------------------------------------------------· 
6. If you had your choice of private schools again would you pick the 
Noble and Greenough School ? 
(please elaborate) 
------------------------------------------
- 2 -
1. If you had a son would you send him to the Noble and Greenough 
School ? 
(please elaborate) 
8. Have you ever given to the Noble and Greenough-Volkmann Alumni Fund ? 
(please elaborate) 
9. Have you ever felt pressured into giving to the Alumni Fund ? 
(please check one) yes no 
If 1yes 1 please elaborate: 
--------------------------------
10. With respect to alumni giving, at what age do you think that one 
should start to contribute to the Alumni Fund ? 
(please check one) completion of courses to 20 years 
21 - 25 
26 - 30 
31 - 40 
other: 
---------------------------
11. Do you think that the present day-student tuition of $1150 is: 
(please check one) too high 
too low 
adequate 
other: 
--------------------------
Please elaborate upon whatever answer you have checked; 
12. Do you feel that the Graduate Bulletin presents news which is of 
interest to you ? 
(please elaborate) 
--------------------------------------------
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13. We are interested in obtaining some information about the relative 
importance of various types of organizations that normally request 
funds from a wide range of people. Please rank the funds listed 
bel~ in order of preference- starting with 1, 2, etc... (it is 
recognized that you may or may not give to all, some, or none of 
the funds listed bel~). 
United Fund 
Jimmy Fund 
CARE 
Heart Fund 
your own Church Fund 
Mass. General Hospital Fund 
Olympic Fund 
Some University Fund 
Archbishop Cushing Fund Noble and Greenough Fund 
National Wildlife -Foundation-
United Jewish (overseas) Appeal 
Society for the Prevention of Cruelty to Animals 
lL. What sources other than the alumni should the School explore for 
additional gifts ? 
(please elaborate) 
--------------------------------------------
Demographic Data 
15. Age 
16. Married Single 
Children: Number Male Ages 
Number Female Ages 
17. Residence: Town 
-----------------------
State 
-----------
18. Active Military Service: Entered (year) _____ Discharged (year) _____ 
19. If you went to college what was your major ? --------------
20. Will you briefly describe your job: ------------------
21 . Did you board at Noble and Greenough at any time ? 
(please check one) yes no 
April, 1961 
Dear Noble and Greenough-Volkmann Alumnus: 
As part of rrry p:rad1Jate thesis at Boston University, I am exploring 
alumni relations programs in private secondary schools. Enclosed is a 
questionnaire which is being sent to a portion of the alumni from the 
Volkmann~ Noble and Greenough, and Browne & Nichols Schools. You are 
among those randomly selected from the directories of those schools to 
answer the questionnaire. 
The objective of the thesis is to collect information which may be 
utilized to promote more efficient communications with the alumni. 
Although this survey and resulting thesis are not official functions 
of these schools, they should be of great value to those institutions 
which are interested in long range planning. Independent schools are 
very important to our educational system, yet their function is not 
always understood by the alumni. 
The questionnaire should not take long to complete. 
is of vital importance to me. A stamped, self-addressed, 
envelope is enclosed for your convenience. Please do not 
questionnaire as we wish to maintain your anonymity. 
Your reply 
ret. urn 
sign your 
I hope that you will understand the spirit behind this request, 
and thank you for your cooperation. 
April, 1961 
Dear Browne & Nichols Alumnus: 
As part of my graduate thesis at Boston University, I am exploring 
alumni relations programs in private secondary schools. Enclosed is a 
questionnaire which is being sent to a portion of the alumni from the 
Volkmann, Noble and Greenough, and Browne & Nichols Schools. You are 
among those randomly selected from the directories of those schools to 
answer the questionnaire. 
The objective of the thesis is to collect information which may be 
utilized to promote more efficient communications with the alumni. 
Although this survey and resulting thesis are not official functions 
of these schools, they should be of great value to those institutions 
which are interested in long range planning. Independent schools are 
very important to our educational system, yet their function is not 
always understood by the alumni. 
The questionnaire should not take long to complete. Your reply is 
of vital importance to me. A stamped, self-addressed, return envelope 
is enclosed for your convenience. Please do not sign your questionnaire 
as we wish to maintain your anonymity. Thank you very much for your 
cooperation. 
Sincerely yours, 
d~ 
Noble and Greenough School - •55 
